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II MexayHnapoaHasi OH/1aliH KOH(pepeHuust
Honors College Conference. Krasnoyarsk 2020

INPOTPAMMA KOH®EPEHIIUA

27 nosiops 2020 roga

12.00 TIlpuBerctBue ywactHukoB Il MexayHaponHoil KoHpepeHIHH
«Honors College Conference. Krasnoyarsk 2020».

e OneriH Topaa, npesunent NCHC 2020, nupekrop Honors mporpammsl
SUNY Orange (Hoto-Hopk, CIIIA). «IIpuBercTBue yuactHukos «Honors
College Conference. Krasnoyarsk 2020». Bbi3oBbl u goctu:kenuss honors
oOpasoBanus B 2020 roay».

e Cykery bxaBcap, u30panubiii npesugent NCHC 2021, aupexrtop
Kellogg Honors College, KanndopHuiickuii MOIUTEXHUYECKUN YHUBEPCUTET
(JToc Anmxkenec, CIITIA). «O0pamenue k yuacTHukam koHdepenuuu «Hon-
ors College Conference. Krasnoyarsk 2020». Ilepeocmbiciienue aepuHumuii
NOHATHI honors education n honors student.

12.30 Mapus Tapacosa, kaua. ¢pusnocod. H., pyKOBOJIUTEIh MPOTPAMMBI
SibFU Honors College, Cubupckuii penepanbubiii yausepcuret (KpacHospck,
Poccus) «Peanu3anmss HOBOM MoJeJiM KOMIIETEHIMI B 00pa3oBaTebHOMH
nporpamMme SibFU Honors College».

13.00 ITaBen My3bika, pyKOBOAUTENb OTJE€Na OPraHW3aLMOHHOTO KOH-
cynbtupoBanus miatdopmsl Modeus, rpynna komnanuii Custis (Mocksa, Poc-
cusl). «Kak MHAMBHIAYAJIU3ANUA TIOMOraeT By3aM C031aBaTh 00pa3oBaTe/ib-
HOe NMPOCTPAHCTBO AJI5l TAJTAHTIUBBIX CTYJAEHTOB.

13.30 Burtanuii TkaHOB, TUPEKTOP MO CTPATETUYECKOMY PA3BUTHUIO ILIAT-
dbopmel Modeus, rpynna komnanuii Custis (MockBa, Poccust). «OT mepBbIX
KYPCOB MO BbIOOPY K MAacCOBOW HMHAMBHAYAJM3ANMH: Kak miaatrdgopma
Modeus moMoraer poccuiiCKUM By3aM IepeidTH K HOBOH 00pa3oBaTeIbHOM
MO eJIN.

14.00 «/Iuajor crynenTroB u aamuHucrpanuu B llkose IlepcnekTus-
HbIX HMCCJIEJ0BAHUII: NMPO0JeMbl, JUIeMMbl M (HEKOTOPbIE) PeLIeHUsD).
Kpyruslii cros.



Y4acTHUKU JUCKYCCUM:

e Jlanusn KonToBCKkMid, pykoBoautenb ydyeOHoro oduca [lxonsr Ilep-
criekTuBHBIX uccienoBanuii, TiomI'Y (Tromensn, Poccus). «/Iucmasa cmpanu-
uvt: Kozoa nauunams sxcnepumenmuposams?y;,

e Axmen Ounranayp, ctyneHT llkonbr [lepcreKTUBHBIX HCCIEIOBaHUM,
TromI'Y (Tromensb, Poccust). «Akademuueckan noooepiycka ¢ nosom Honors
Collegey;

e BrnanucnaB CutotkuH, ApuHa YckoBa, cryaeHTsl [llkonsr [TepcniexTus-
HbIX ucciueaoBanuii, TioMI'Y (Tromens, Poccust). «Meacoy uoeanom nuodepas-
H020 00PA306aHUA U POCCUIICKOU 00pA308AMETbHON CUCEMOIL: 6321140 CHLY-
0eHmMO06).

15.15 Dowuraiin Yuntep, HacraBauk Griffith Honours College, Yuauepcu-
teT I'puddura u crynents Griffith Honours College, Yuusepcurer I'puddura
Yunesam Mboiinapa, xymus Xumn (bpuc6en, Ascrpanus). «I'ox COVID-19:
ITuceMeHHbIe (popMbI Oprauu3anuu peguIeKcum,.

15.30 Jxopmxus Xewnu, ctyaeHt Griffith Honours College, Yauepcu-
ter I'puddura (bpucben, Ancrpanus). «Kak npeacraBiieHHsl CTYJI€HTOB
U BBINYCKHUKOB 0 JINYHOCTHOM H MPO(eCCHOHAIBLHOM YyCIexe COrjiacyloTcs
¢ neasmu Griffith Honours College?».

15.45 Anna bByxtosipoBa, Bemymias 00pa30BaTEIBHOTO HAMPABICHUS
«Academic Writing», SibFU Honors College, Cubupckuii ¢eaepanbHbii yHH-
BepcuteT (KpacHospck, Poccust). «M3ydyeHune akageMu4eckoro mucbma Io-
CPeICTBOM HAY4YHO-HCCJIeJ0BATEIbCKOM JeTeJIbHOCTU: JOCTOMHCTBA U He-
JTOCTATKH.

16.00 KO Xan, 3amectutens aekana Shen Yuan Honors College, u JI>xanr
JI>KUaHJIoHT, Ue JlxuakcuH, 310 Moke, [IekMHCKMH YHUBEPCUTET aBUALUMU
u kocMoHaBTUKH ([lexun, Kurait). «IIpuHmun B3amMoo0y4yeHHsI CTYAE€HTOB
Honors College».

16.15 Taone Hau, ctynent Shen Yuan Honors College, [lekuacknii yHuU-
BepcuTeT aBuanuu U kocMoHaBTUKM (Ilexun, Kutaif). «lucTanmuonnas oopa-
3oBarejibHas nporpamMma cryaeHTos Honors College B 2020 roay».

16.30 Enena Kypkuna, 3am.nupektopa LlenTpa snutHoro oOpazoBaHus,
Anexkcannp /[pos3un, 1.1.H., mpodeccop, nupekrop LlenTpa smuTHOTO 00pa3oBa-
Hus, FOxHo-Ypansckuii rocyaapcTBeHHblld yHuBepeuteT (Yensounck, Poccus).
«Pa3BuTHe cucTeMbI 3JIUTHON MOAroToBKU B FOXKHO-YpanbckoM rocyaap-
CTBEHHOM YHHBEPCHTETE).



17.00 Muxaun PriOkoB, Benyuii 00pa3oBareibHOro HampasiaeHus «Oc-
HOBHI yripaBiienus npoekramu», SibFU Honors College, Cubupckuit gpeaepaib-
Helii yHuBepcuteT (Kpacnosipck, Poccust). «IlpoekTHasi AeSiTeIbHOCTh CTYy-
nenToB Honors College».

17.15 DaBapa PyaHunkuii, K.T.H., 3aBeAYIOIIMN Kadeapoil HHXEHEPHOTO
0akanaBpuara CDIO, Omnpra IllyokuHa, K.1.H., TOIEHT Kadeapbl HHKEHEPHOTO
6akanaBpuara CDIO, Csetnana OcumnoBa, a.1eia.H., mpodeccop kadeapsl GpyH-
JTAMEHTAIBHOTO €CTECTBEHHO-HAY4YHOTo 0Opa3zoBanHusi, UHCTUTYT IBETHBIX Me-
Ta/uIOB U MatepuanoBegeHusi, Cubupckuii denepanbubiii yauepcuret (Kpac-
Hosipck, Poccust). «Pa3padoTka u anpodanusi NoAX0A0B CKBO3HOI0 MOHHMTO-
puHra ¢gopmupyemMoil NMpPOEKTHPOBOYHO-BHEAPEHYECCKOH KOMIIETEHTHOCTH
(CDIO — xomneTeH M) 0aAKaJIABPOBY.

17.45 Enena Pouronen, Beaymas oOpa3oBaTENbHOIO HaNpPaBICHUS
«JInynoctb, KOHKYpeH1Ms U kapsepa», SiIbFU Honors College, Cubupckuii ¢e-
nepanbHblil yHUBepcuteT (KpachHosipck, Poccust). «CTaHOBJIeHHMe KOHKYPeH-
TOCIIOCOOHOCTH W yYMEHMs YNPAaBJATH Oyayumied Kapbepoil y CTYJACHTOB
Honors College».

18.00 KOnmus Bapdonomeena, Bemyias o0pa30BaTeNbHOTO HAIPABICHUS
«KonctpykruBHoe paspemienue kKoHGaukToB», SibFU Honors College, Cubup-
ckuii enepanpubii yHHBepcuTeT (Kpachosipck, Poccust). «Konpaukr, koto-
pblii Hy:KeH: 00pa3oBaTe/ibHOEe HanpaBieHue «KOHCTpyYKTHUBHOe pa3pelie-
Hue KoH(pmKkToB B nporpamme SibFU Honors College».

18.15 KOnus JI3uch, KaHAUAAT MOJUTHUUYECKUX HAyK, Beayllas oOpa3oBa-
TenbHOro HampasieHust «Participating in international conferencesy», SibFU
Honors College, Cubupckuii genepansubiii yausepcuter (Kpacnosipck, Poc-
cus). «bynyuee 00pa3oBaHusi: HOBbIE TPEHbI U LEJIN.

18.30 IloxBeneHue UTOroB mepBoro JAHsI MexayHapoHON KOH(DepeHITUU
«Honors College Conference. Krasnoyarsk 2020».
28 Hosiops 2020 roga

9.00 ITpuBeTcTBHE YU4aCTHUKOB BTOpOro AHs padotsl I MexayHapoaHoii
koHpepenunn Honors College Conference. Krasnoyarsk 2020.

9.15 Tarpsina Cepnpix, KaHAUIAT Neaarorndeckux Hayk, poueHt UIITIC,
Benymas oOpazoBaTeabHbIX HampaBieHui «llpunstue pemenuit» u «uauBu-



nyanbHble oOpa3oBarenbHbie TexHosorum» SibFU Honors College, Cubupckuii
dbenepanbubii yHuBepcuretr (Kpacnosipck, Poccus). «Opranm3zanmusi Honors
o0pa3oBaHMs B MCNOJIb30BAHUEM TUCTAHIMOHHBIX TEXHOJIOTHID.

9.30 JIxxon Cyo6ucappera, Ph.D., mpesugentr NCHC 2010, mupextop
Honors nporpammel, Columbia College (CIIIA) u crynentst Honors mporpam-
Mbl Columbia College b. Jxxopmk u M. K. beiikep. «YcoBepiieHCTBOBaHHE
yueOHOro mpomecca B honors o0pazoBaHum ¢ nmoMoumbi0 pedieKCHBHOIO
(¢popmara onJ1aiiH POpyMOB».

10.15 Haomu Masuex-Kioc, Ph.D., npesugent NCHC 2018, nupexrop
Honors Program, Yuusepcutet Jloitonsl (Hosoeiii Opiiean, CIIIA). «KpeaTtus-
HOCTb M COYYaCTHE: YPOKH KAPAHTHHA 0T AHHbI @paHK».

10.45 Muxaun byxrtospos, k.¢.H., nouent ', Bexynuii oOpazoBareiib-
HbIX HarpabiieHnil «I'Jio6anbHBIE BOMPOCHI COBpEeMEHHOCTH», «KpuTuueckoe
meiuieaney, SibFU Honors College, Cubupckuii dbenepanbHblii YHUBEPCUTET
(Kpacnosipck, Poccusi). «I'JiodajibHble BONPOChI coBpeMeHHOCTH W honors
oOpa3zoBaHue.

11.00 Juckyccuonnas momanka «ean ycroituuBoro passurust 1 honors
oOpa3oBaHue.

Mooepamop: ¥Omus J3uch, K.IOJUT.H., BeIylias 00pa30BaTEIbHOIO Ha-
npasnenus «Participating in international conferences», SibFU Honors College.

Yuacmnuku ouckyccuu:

e ['epman IlaBen, cryaent, FOpunnueckuii unctutyt COY (Kpacnosipck,
Poccus). «llonumuku ynugepcumemos paHvlxX Cmpan 6 odaacmu ymuau3a-
uuu u nepepadomku omxo006. CpagHumeabHblil AHAIU3Y.

e Cy3nmaneBa Ilomuna, cryaent, SibFU Honors College (KpacHosipck,
Poccus). «Single-sex and mixed education: a comparative analysis» .

e CunsixoBa Tartbsina, cryaent, SibFU Honors College (KpacHosipck,
Poccust). «Achieving sustainable development goals: use of chemiluminescent
tags in ecological environmental monitoring».

e byiina Anacracus, cryaent, SibFU Honors College (Kpacnosipck, Poc-
cusi). «In focus: transformations to achieve Sustainable Development Goals».

12.00 IuckyccuonHas miomanka «MexauCuuIIMHAPHbIE HCCaea0Ba-
Hus cryaenToB Honors College».



Mooepamop: Anna ByxTospoBa, Benymias oOpa3oBaTeIbHOTO HaIpaBlie-
Husa «Academic writing», SibFU Honors College.

Yuacmnuku ouckyccuu:

e JIto6uenko Banepus, crynenrt, IOpuandeckuit uactutyr COY (Kpac-
Hosipck, Poccust). «Biases preventing critical thinking: comparing approaches
in English and Russian language environments.

e Bacmiienko Kcenms, cryment, SibFU Honors College (KpacHosipck,
Poccus). «Social interaction situations as “markers” of insider behavior incli-
nationy.

e 360opoBunkas Hacraces, ctynent, SibFU Honors College (Kpacnosipck,
Poccus). «Influence of movie trailer structure on viewers’ preferences».

e Cauek Enena, cryaent, SibFU Honors College (Kpacnosipck, Poccus).
«Workplace meals provision as a factor of employee loyalty and motivationy.

13.00 BusyanbHo-MbIcTUTENbHASA Urpa «O0pa3 MbICJIH = 00pa3 MecTa.

Paszpabomuuxu uepvr u mooepamopwi: Upnna CemenoBa u Hactaces 300-
posuiikas, cryaeHTsl SibFU Honors College (Kpachosipck, Poccust).

14.00 Jule Kemper, Jessica Teeuw, Maggie Louw, Marta Knopfel. CtynenTsr
Windesheim Honours College, Windesheim University of Applied Sciences
(I1Bonne, Hunepnanael). Hayunsiili pykoBoautens: Haomu Masnex-Kinoc. «The
Ecosystem of Care: A Toolbox for an inclusive society».

14.20 Valerie Knopker, Jana Neleman, Lena Meisinger, Lea Jebali. Ctynen-
Tl Windesheim Honours College, Windesheim University of Applied Sciences
(LBosze, Hupepnanner). Hayunsni pyxoBogurens: Haomm HMasrex-Kioc.
«Windesheim Honours College: Introducing Second Stories».

14.40 Ron Weerheijm, npodeccop Honors Program, Rotterdam Universi-
ty of Applied Sciences (Portepnam, Hunepnanasr). «Co-talent Project in hon-
ors education in Europe».

15.00 JuckyccrnonHas mwiomaaka «/IM4H0CTb, KOHKYPEeHIUsI U Kapbepay.

Mooepamop: Enena PonroneH, Bemymias oOpa3oBaTeIbHOIO HaIpaBiie-
aus SibFU Honors College.

16.00 IuckyccroHHas MIIOMIAKa «AHAJU3 KOH(PJIMKTHOIO Keiica: oI-
pelnesieHHe OCHOBAHM KOHPINKTA).



Mooepamop: YOnus Bapdonomeesa, Beayiias o0pa3oBaTebHOTO HaNpaB-
nenust «KonctpykrusHoe paszpenieHue koHpiaukra», SibFU Honors College.

17.00 IuckyccuonHas miomaaka «IIpoekTHasi 1eATeJIbHOCTh CTY/A€H-
ToB Honors College».

Mooepamop: Muxaun PpiOkoB, Beayluii oOpa3oBaTeIbLHOTO HaIpaBiie-
Hust «OcHOBBI ynpasienus npoekramm», SibFU Honors College.

18.00 IToxBeaeHne UTOroB KOH(EPECHITUY.
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Honors College Conference. Krasnoyarsk 2020

PROGRAMME

November 27, 2020

12.00 Welcome to the participants of the II International Honors College
Conference. Krasnoyarsk 2020.

e Elaine Torda, President of NCHC 2020, Honors coordinator at SUNY
Orange (New York, USA). «Address to the participants of the Honors Col-
lege Conference. Krasnoyarsk 2020. Challenges and achievements of hon-
ors education in 2020 ».

e Suketu Bhavsar, President Elect of NCHC 2021, director of Kellogg
Honors College, California Polytechnic State University (Los Angeles, USA).
«Address to the participants of the Honors College Conference. Kras-
noyarsk 2020. Redefining the concepts of honors education and honors stu-
denty.

12.30 Maria Tarasova, Ph.D., head of SibFU Honors College, Siberian
Federal University (Krasnoyarsk, Russia). «New model of competences in the
program of SibFU Honors College».

13.00 Pavel Muzyka, head of the consulting department on the Modeus
platform, CUSTIS Group (Moscow, Russia). «How individualization helps
universities to create learning environment for talented students».

13.30 Vitaliy Tkanov, director on strategic development of the Modeus
platform, CUSTIS Group (Moscow, Russia). «From first electives to massive
individualization: how Modeus platform helps universities transfer to the
new teaching and learning model».

14.00 Roundtable Discussion. «A Student — Administration Dialogue at
School of Advanced Studies: Problems, Dilemmas, and (some) Solutions.

Participants of discussion:
e Daniel Kontowski, Head of Education, SAS, University of Tyumen
(Tyumen, Russia). «Turning pages: When to Start Experimenting?»;

11



e Ahmed Elghandour, student, SAS, University of Tyumen (Tyumen,
Russia). «Academic support in a new honors college: from margins to cen-
ter?y;

e Vladislav Siyutkin, Arina Uskova, students, SAS, University of Tyumen
(Tyumen, Russia). «Between the liberal arts ideal and the Russian Education
system: a student's perspectivey.

15.15 Abigail Winter, Ph.D., mentor of the Griffith Honours College,
Griffith University, and William Maynard, Julia Hill, students of the Griffith
Honours College, (Brisbane, Australia). «Reflective Writing in the Year of
COVID19».

15.30 Georgia Hayley, student, the Griffith Honours College (Brisbane,
Australia). Supervisor: Dr A.Winter. «How do student and alumni percep-
tions of engagement and success align with the goals of the Griffith Ho-
nours College?».

15.45 Anna Bukhtoyarova, teacher of the honors course «Academic Writ-
ing», SibFU Honors College, Siberian Federal University (Krasnoyarsk, Rus-
sia). «Learning Academic Writing by Doing Research: Opportunities and
challeges».

16.00 Yu HAN, Vice Dean of Shen Yuan Honors College, Bethang Uni-
versity (Beijing, China). «Peer Education for Students in Honors Collegey.

16.15 Gaole DAI, student, Shen Yuan Honors College, Beihang Universi-
ty (Beijing, China). «Online Academic Programme for Honors Undergra-
duates during 2020».

16.30 Elena Kurkina, Vice Director of the Centre of Elite Education, Al-
exander Drozin, Ph.D., Director of the Center of Elite Education. South Ural
State University (Chelyabinsk, Russia). «Developing the system of elite train-
ing in the South Ural State University».

17.00 Mikhail Rybkov, teacher of the honors course "Project Manage-
ment", SibFU Honors College, Siberian Federal University (Krasnoyarsk, Rus-
sia). «Project-based learning in SibFU Honors College.

17.15 Edward Rudnitskiy, Ph.D., head of the CDIO engineering depart-

ment, Olga Shubkina, Ph.D., associate professor of the CDIO engineering de-
partment, Svetlana Osipova, Ph.D., professor. School of Non-Ferrous Metals

12



and Material Science. Siberian Federal University (Krasnoyarsk, Russia). «Con-
ceiving and implementing approaches to monitoring the project manage-
ment competence (CDIO competence) of undergraduates».

17.45 Elena Rongonen, teacher of the honors course «Personality, Com-
petitiveness and Career», SibFU Honors College, Siberian Federal University
(Krasnoyarsk, Russia).«Formation of competitiveness and abilities to manage
future career in students of the honors college».

18.00 Yulia Varfolomeeva, teacher of the honors course «Positive conflict
resolutions», SibFU Honors College, Siberian Federal University (Krasnoyarsk,
Russia). «Conflict that we need: teaching and learning positive conflict reso-
lutions at SibFU Honors College».

18.15 Yulia Dzis, Ph.D., teacher of the honors course «Participating in in-
ternational conferences», SibFU Honors College, Siberian Federal University
(Krasnoyarsk, Russia). «Future of Education: new trends, new goals».

18.30 Summing-up the first day of the «Honors College Conference.
Krasnoyarsk 2020».

November 28, 2020

9.00 Welcome to the second day of the II International Honors College
Conference. Krasnoyarsk 2020.

9.15 Tatiana Sedykh, Ph.D., teacher of the honors courses «Decision
Making», «Individual Learning Technologies», SibFU Honors College, Siberian
Federal University (Krasnoyarsk, Russia). «Online learning in honors education».

9.30 John Zubizarreta, Ph.D., President of NCHC 2010, Director of the
Honors Program, and Betsy George, Mary Kate Baker, students of Columbia
College (Columbia, USA). «Enhancing Honors Learning with Reflective On-
line Forumsy.

10.15 Naomi Yavneh-Klos, Ph.D., President of NCHC 2018, professor,

Honors Program, Loyola University (New Orleans, USA). «Creativity and
Compassion: Lesson of Quarantine with Anne Frank».

13



10.45 Mikhail Bukhtoyarov, Ph.D., teacher of the honors courses «Global
Issues», «Critical Thinking», SibFU Honors College, Siberian Federal Universi-
ty (Krasnoyarsk, Russia). «Contemporary Global Issues and Honors Educa-
tion».

11.00 Roundtable discussion «Sustainable development goals and hon-
ors education»

Moderator: Yulia Dzis, Ph.D., teacher of the honors course «Participating
in international conferences», SibFU Honors College, Siberian Federal Univer-
sity (Krasnoyarsk, Russia).

Participants:

e Pavel German, student, Law School, Siberian Federal University (Kras-
noyarsk, Russia). «Politics of universities of different countries in relation to
recycling: comparative analysis .

e Suzdaleva Polina, student, SibFU Honors College (Krasnoyarsk, Rus-
sia). «Single-sex and mixed education: a comparative analysis.

e Sinyakova Tatiana, student, SibFU Honors College (Krasnoyarsk, Rus-
sia). «Achieving sustainable development goals: use of chemiluminescent tags
in ecological environmental monitoring.

e Buyda Anastasia, student, SibFU Honors College (Krasnoyarsk, Rus-
sia). «In focus: transformations to achieve Sustainable Development Goals ».

12.00 Roundtable discussion. «Interdisciplinary research of Honors
College students».

Moderator: Anna Bukhtoyarova, teacher of the honors course «Academic
writing», SibFU Honors College.

Participants:

e Lubchenko Valeria, student, Law School, Siberian Federal University
(Krasnoyarsk, Russia). «Biases preventing critical thinking: comparing ap-
proaches in English and Russian language environments.

e Vasilenko Ksenia, student, SibFU Honors College (Krasnoyarsk, Rus-
sia). «Social interaction situations as “markers” of insider behavior inclina-
tiony.

e Zborovitskaya Nastasia, student, SibFU Honors College (Krasnoyarsk,
Russia). «Influence of movie trailer structure on viewers’ preferences».

e Sachek FElena, student, SibFU Honors College (Krasnoyarsk, Russia).
«Workplace meals provision as a factor of employee loyalty and motivationy.

14



13.00 Visual Thinking Game «Image of thought = image of environ-
menty.

Designers and moderators of the game: Irina Semenova, Nastasia Zboro-
vitskaya, students, SibFU Honors College (Krasnoyarsk, Russia).

14.00 Jule Kemper, Jessica Teeuw, Maggie Louw, Marta Knopfel. Stu-
dents of Windesheim Honours College, Windesheim University of Applied
Sciences (Zwolle, the Netherlands). Supervisor of research: N.Yavneh-Klos.
«The Ecosystem of Care: A Toolbox for an inclusive society».

14.20 Valerie Knopker, Jana Neleman, Lena Meisinger, Lea Jebali. Stu-
dents of Windesheim Honours College, Windesheim University of Applied
Sciences (Zwolle, the Netherlands). Supervisor of reseacrh: N.Yavneh-Klos.
«Windesheim Honours College: Introducing Second Stories».

14.40 Ron Weerheijm, Honors Program, Rotterdam University of Applied
Sciences (Rotterdam, the Netherlands). «Co-talent Project in honors educa-
tion in Europe».

15.00 Roundtable discussion «Personality, Competitiveness, Career».

Moderator: Elena Rongonen, teacher of the honors course «Personality,
Competitiveness and Career», SibFU Honors College, Siberian Federal Univer-
sity (Krasnoyarsk, Russia).

16.00 Roundtable discussion «The analysis of a case of a conflict: defin-
ing the foundations of a conflict».

Moderator: Yulia Varfolomeeva, teacher of the honors course «Positive
resolutions in conflicts», SibFU Honors College, Siberian Federal University
(Krasnoyarsk, Russia).

17.00 Roundtable discussion «Project-based learning in Honors Col-
lege».

Moderator: Mikhail Rybkov, teacher of the honors course «Project Man-
agement», SibFU Honors College, Siberian Federal University. (Krasnoyarsk,
Russia).
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Participants:

Maxim Degtyarev, Anastasia Polupanova, Yulia Okrugina, Sergey Toro-
kov, Andrey Kuzmin, Amirdjon Rustanmozoda, students, SibFU Honors Col-
lege. «Discussing project ideas».

18.00 Wrap-up of the II International Conference “Honors College Confe-
rence. Krasnoyarsk 2020”.
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KOHIEITYAJIBHBIE OCHOBAHUA
HONORS OBPA3OBAHUA




YK 378.14

PEAJIN3AIIASI HOBOM MOJEJINA KOMIIETEHIIUM
B OBPA3BOBATEJIBHOHN IMPOI'PAMME
SibFU HONORS COLLEGE

Mapusa Tapacosa

KaHouoam guiocogckux Hayxk, OoyeHm
TI'ymanumapnozo uncmumyma

pykogooumenwv npoepammul SibFU Honors College
Cubupckuii hedepanvhwiii yHueepcumem
Kpacnospck, Poccus

Beenenue

B 2020-e rombl HacTymaer 31oxa MacCOBOM YHUKAJbHOCTH, B KOTOpPOU
ujes y3Koi crenuanu3alyy YeJoBeKa CTaHOBHUTCS OoJiee He akTyanbHOU. Kak
CBUJICTEIBCTBYIOT JaHHbIE HccienoBanus llenTpa tpanchopmanuum obpas3oa-
HUsA «CKOJIKOBOY», aKTyaJbHbIMHU BBICTYIIAIOT TAKUE [IEHHOCTH, KAaK MEXIUCLIUII-
JMHAPHOCTh, KOMIIETEHTHOCTHOE pa3HOOOpa3ue, aBTOPCKas MO3UIMS, CaMo-
CTOSITENILHOCTh U opuruHanbHOCTh. Kak yrBepxkaaer I[laBen Jlykiua, ocHOBaTesnb
unuimatuBbl Global Education Futures, aBrop meroanku Rapid Foresight u aB-
Top Kypca «Obpa3oBanue Oyaymero» [1] B MOCKOBCKOW IIKOJIE yIpaBiICHUS
«CKOJIKOBO», B 3MOXY MAacCCOBOM YHUKAJIbHOCTH TaJIaHT 00JIaJaeT BhICOYAMIIIECH
LIEHHOCTBIO.

Pa3Butue TanantoB — 3amavya oOpazoBaHus. [l pemieHus 3TOM 3a1ayu
HEOOXOJMMO OTKa3aThCA OT CTAaHAAPTU3UPOBAHHOTO OOpA30BaHMS W TIEPEUTH
K BBICOKOU mepcoHanm3anuu ooydeHus. O0pa3oBaTesibHbIN MPOIECC B ITUX YC-
JIOBUSAX CIeAYyeT PyHAUPOBATH HOBOM MOJAEIIbIO KOMIETEHIIUM.

B HOBOW MOAEnM KOMIIETEHIIMKA JBYXYAaCTHAsA CTPYKTypa, ONpPEIeIICHHAs
B3auMoierictBueM hard skills u soft skills, Tepsier cBoro aktyansHOCTh. Ha cme-
HY OPUXOJIWT TPEXHacTHAs MOJEIb KOMIETEHLHH, B KOTOPOW KOHTEKCTHBIE,
KPOCC-KOHTEKCTHBIE W JK3UCTEHIMAIbHBIE KOMIETEHIIMHU O0pa3yroT MOJAEIb
JUYHOCTH. B 3TOil Mozenu sAIpom SBISAIOTCS MMEHHO YHHUBEPCAIbHBIE 3K3H-
CTEHLIMAJIbHBIE, TUYHOCTHBIE KOMIIETECHIUU.

JIM9HOCTHBIE/IK3UCTEHITNAIBHBIE KOMIIETEHITMN BKJIFOYAIOT CITIOCOOHOCTH
aJIaNITUPOBATHCA K M3MEHEHUSIM, CITIOCOOHOCTH K camopeaan3aliii, TOTOBHOCTh
K KU3HENIEATCILHOCTH B CIIO)KHOM OOIIECTBE CTPATETHYECKOW HEOMPEIeICHHO-
ctu. MccrmenoBaTenu BBIACISIIOT CeMb Oa30BBIX JIMYHOCTHBIX KOMIIETEHITUN:
OCO3HAHHOCTb, KU3HECTOMKOCTb, PEIIUTEIIBHOCTh, OTKPBITOCTh, KPEATUBHOCTb,
AMIIATHUSI, CAMOCTb.

°M. Tapacosa, 2020.
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Pa3BuTHe IMUYHOCTHBIX KOMIIETCHIIMH HOBOM KOMIIETCHTHOCTHOM MOJEIH
BXOJUT B YKMCJIO MPUOPUTETHBIX 3a/1a4 JIOMOJIHUTEILHON 00pa30BaTeIbHOM MPo-
rpammbl SibFU Honors College. TIporpamma Honors College, co3nannas B Cu-
oupckom (penepanbHoMm yHuBepcutere B 2017 TOomy, SBISETCS TBOPYECKOU
naboparopueli By3a, B KOTOPOH anpoOUPYyIOTCS WHHOBAIIUU TEOPUU U MPAKTUKH
TIE/IarOTMKH, a TAK)KE PEaTM3YIOTCS ONepekaroIe 00pa30BaTelIbHbIC TEXHOJIOTHH.

PesyabTaTsl aesateabHocTu nporpammal SibFU Honors College

Muccusa SibFU Honors College cBsizana ¢ pa3BUTHEM HHHUIIMATUBHOMN
TBOPYECKON JIMYHOCTH CTYAEHTA, TOTOBOTO K aKTUBHOM peanu3aluu CBOEro Io-
tenmana. 3agauu Honors College — mpegocTtaBuTh ciocOOHBIM, TaJaHTIUBBIM,
VMHULMATUBHBIM CTYJEHTaM aJleKBaTHble 0Opa30BaTEIbHbIE BO3MOMXHOCTH JIA
NOJIHOM peau3alMi HX JIMYHOCTHOTO M MPO(PECCHOHAIBHOIO MOTEHIHAIA
U CO371aTh COOOILECTBO TATAHTIMBBIX CTYIEHTOB, TOTOBBIX K YYAaCTHIO B IPOEKTE
JIMYHOCTHOTO W coldaibHOro obpaszoBanusi. OOpa3oBatenbHas nporpamma SibFU
Honors College pa3BuBaer B cTyJeHTaXx KayecTBa KOMMYHHUKAOEIbHOCTH, yMe-
HUS paboTaTh B KOMAaHJIE, JUAEPCTBA, a TAKXKE PAa3BUTOE KPUTUUECKOE MBbIIILJIE-
HUE, TBOPUECKOE BU3YaJIbHOE MBIIIJIEHUE, CIIOCOOHOCTh K MOPOXKIECHUIO0 HOBBIX
3HaHUH, CIIOCOOHOCTh K MPOAYKTUBHOMY pa3peUIeHHIO KOH(IMKTOB, CIIOCOO-
HOCTh K camMoo0pa30oBaHHUIO U camopa3Butuio. Eciu Takue crnocoGHOCTH, Kak
KOMMYHHUKa0€IbHOCTh M yYMEHHE paboTaTh B KOMaHJAE OTHOCATCA K Kpocc-
KOHTEKCTHBIM KOMIIETEHLUSM, TO OCTAJIbHBIEC MEPEUUCICHHBIE HABBIKA BXOISAT
B pa3psij JINYHOCTHBIX, SK3UCTEHIUAIBHBIX KOMIIETCHIIM.

Ilenrm w 3amaum 0Opa3zoBaTeNbHBIX HampaBieHuil nporpammbl SibFU
Honors College — «O¢ddexTuBHas koMmmyHuKauus», «Beaenne neperoBoposy,
«BusyanbHoe MbluieHue», «HAuBUaYyanbHbIE 00pa30BaTEIbHBIE TEXHOIOTHN,
«IIcuxonorust ynpapieHus JMYHOCTHBIMU pecypcammy, «KOHCTPYKTHUBHOE pa3-
peuieHre KOHPIUKTOBY, «llpunstue pemenuit», «KpeaTuBHOE MBIIICHUEY,
«Kputnueckoe MbllieHUue», «JIMUHOCTh, KOHKYpEHLUS U Kapbepay, «I'1odasb-
HbI€ BOIIPOCHI COBPEMEHHOCTI», « OCHOBBI YIIPABJICHUS IPOEKTaAMW» U JIp. — CO-
OTBETCTBYIOT 3a/1a4yaM CTAaHOBJICHUS LIEJIOCTHOM TPEXYacTHOM KOMIIETEHTHOCT-
HOW MOJEIM IpPH Pa3BUTHUU JIMYHOCTU CTYJEHTA W BBINYCKHUKA IPOrpPaMMBI
Honors College. Taxk, nanpaBnenue « BuzyanbHoe MBIIIIICHUE)» Pa3BUBAET 0CO3-
HAaHHOCTb, YMEHHE yIpPaBJIsATh CBOMM BHHMaHHeM. Hanpasienne «llcuxonorus
YIPABJICHUS JTUYHOCTHBIMU PECYpCaMU» Pa3BUBAET JKU3HECTOWKOCTb, YMEHHE
HaXOAWUTh OajaHC MCUXUYECKON U pu3mueckoi xxu3zneaestenbnoct. OOpa3oBa-
TelabHOE HarpasieHue «[IpuHsaTre pereHnii» CBA3aHO C pa3BUTUEM PEIUUTENb-
HOCTH, CIIOCOOHOCTH JIEMCTBOBAaTh B COOTBETCTBUH C COOCTBEHHBIM BOJIECU3bSB-
JICHHEM W BHYTpEeHHE c(hopMHpOBaHHBIM MOTHUBOM. «['10OaIbHBIE BOMPOCHI CO-
BPEMEHHOCTH» (OPMHUPYIOT OTKPBITOCTh, « KOHCTPYKTUBHOE pa3pelieHrne KOH-
baukToB» U «BeneHue meperoBopoBy» TPEeHUPYIOT smnatuio. «KpearnBHoe
MBIIIJIEHUE» Pa3BUBAET TBOpUECKUE criocoOHOCTH. «HAuBUAYaIbHbBIE 00pa30-
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BaTeNbHBIE TpaeKTOpum» U «O0pa3oBaTenbHasi HABUTALUA» — HANPaBIEHUS, KO-
Topble nomoratT cryaeHty SibFU Honors College pa3BuBath KOMIIETEHLUIO
camoctu. bonee Toro, Bcsi oOpa3oBareipHas mporpamma u cnoco0d B3auMoei-
CTBUA CTYACHTOB M BEAYLIUX 00pa30BaTEIbHBIX HAIPABICHUIN TaKXKe 3aKaJlbl-
BalOT OCHOBBI U CO3/AIOT YCJIOBUS Pa3BUTHSI CAMOCTH — TJIABEHCTBYIOIIEH KOM-
NETEHIIUU CPEIU IK3UCTECHIIUATBHBIX CTOCOOHOCTEH JIMYHOCTH.

VYuebnas nestensHocth B SibFU Honors College ocHoBaHa Ha mpHuHIUATIAX
00pa3oBaTeIbHOTO YHTy3Ua3Ma [2], CcyObeKTHOCTH, 00pa30oBaTeIbHON pedieKCcHH,
caMOaHaJM3a U CaMOOIIPEICICHMs], a TAK)Ke MHINBUIyaln3allud o0Opa3oBaTesb-
HBIX TPACKTOPUH.

DneMeHThl 00pa30BaTENbHON HIPBl CTPYKTYPUPYIOT KaXKI0€ 3aHITHE
B SibFU Honors College. Opranu3zanuoHHO-AeSTEIbHOCTHBIC, Pa3BUBAIOIIUE,
JICJIOBBIE UTPHI, a TAKXKE MPOCKTHASI ACSITENbHOCTD, IUCKYCCUH, Ne0aThl U mepe-
roBOpHI pa3BuBaroT ctyaeHToB Honors College B kauecTBe SHTY3MaCTOB CBOETO
y4e0HOTr0 1 TMYHOCTHOTO KU3HEHHOTO MY TH.

Konnenuus, koropas peanusyercs B SibFU Honors College, ocHoBbIBa-
€TCsl Ha MPUHIMUIIAX DHTY3MAa3HOTO OOpa30BaHUs, OINPEICICHHOr0 3aJadyaMu
Pa3BUTHUS MHUIIMATUBHON JUYHOCTH, TOTOBOM K aKTMBHOM pealiu3alliu CBOETO
MOTEHIIMaJIa, TBOPUECKOMY CaMOPa3BUTHIO, CAMOCTOSITEIbHOMY HECTaH/IapTHO-
My MblieHno. O0pa3zoBaTelibHas Lelb CAaMOPEATU3allii CTYICHTa ONpeesieT
Bce HarpasieHus nporpammbl Honors College.

[Iporpamma Honors College cranupoBaHa B COOTBETCTBUU C TpeOOBa-
HUSIMU U YCTPEMJICHUSIMH, UCXOSAIIUMU OT CyObeKTa 00pa3oBaTeIbHOrO Mpo-
necca — camoro odyuaromerocsi. PykoBoJCTBysICh HAy4HO OOOCHOBAHHBIMHU I1O-
JOXEHUSIMU O HETaTUBHO-(DPYCTPUPYIOLIEM BIMSHUHM Ha JIMYHOCTH JUKTATHBIX
00pa30BaTeNbHBIX TEXHOJOTHH, IHTYy3Ma3HbIE 0Opa30OBaTEIbHBIC MPOTPAMMEI,
nojo0Hsie iporpamme SibFU Honors College, MOryT BBICTYNIUTB alIbTEpPHATUBOM
TPaJMLIMOHHBIM METOJlaM OOy4YeHHUSl M CTaTh 3aKOHOMEpPHOM 00pa3oBaTeIbHOM
dbopMoii mpeTBOpeHHs Haeana HayYHOH TICUXOJIOTHYECKON KyJIbTYPhI B IPAKTH-
YECKOU JIeITeIbHOCTH YUE€OHBIX 3aBEICHUIA.

Opgnum u3 kommnoHeHTOB mporpammbl Honors College B Cubupckom
denepanbHOM YHUBEpPCUTETE SIBISIETCSl 00pa3oBaTesibHOE HanpaBiieHue «KoHer-
PYKTHBHOE paspelieHne KOH(PIUKTOB». CoriacHO KOHCTPYKTHBHOM IICHXOJIO-
I'MH, KOHQIIUKT — OBUXKYIIas cuia pa3Butus. KoHQIUKTHAS CyIIHOCTh OmNpese-
JISIET OCHOBBI YCTPOMCTBA MCUXUKHU JINYHOCTU. AKTyaJau3alus MOJIO0XKEHUH Mcu-
XOaHATUTUYECKON TEOPUU JTUYHOCTU MPHUBOJIUT K CTAHOBICHUIO 00pa3oBaTelb-
HOTO Hjaeajga KOHGIMKTHOW KOMIIETEHTHOCTH B KOMILUIEKCE MPEUMYIIECTBEHHO
IHTY3HMA3HBIX 00Pa30BaTEIbHBIX TEXHOJIOTHH.

OOGpa3zoBartesbHbIM MPOIECC MPU3BAH CAMOM MCUXOJOTHUYECKON KYJIbTY-
POii K KOHCTPYKTUBHOMY pa3pelIeHN0 KOH(PIUKTA, OMPEACIISIONIEro CYyIIHOCTh
JUYHOCTHOTO ycTpoiicTBa. llocTxkeHne KOH(IMKTA Kak BHYTPHJIMYHOCTHOTO
NPUHIIMIIA Pa3BUTHUS BBICTYMaeT 0a30il co3maHus 0Opa30BaTENbHBIX TEXHOJIO-

20



THi, HAPaBJICHHBIX HA COTJIACOBAHME CTPYKTYPHBIX JIEMEHTOB IICUXUKU YEJIO0-
BEKa U CTUMYJISILIUIO €T0 JIMYHOCTHOrO pocTta. KynbTypHbIN naean CTpyKTypHOM
MOJIENIM JIMYHOCTH, aKTYaJM3UPYSACh B COOTBETCTBYIOIIMX 0Opa30BaTENbHBIX
TEXHOJIOTUSAX, PYKOBOJUT IIOCTAHOBKOW 3a/1au CTAHOBJIEHUS CYOBEKTHOCTH
Y KOH(IMKTHOM KOMITIETEHTHOCTH y4aluxcs. MeXaUCIUIITUHAPHOE MPOCTPAHCTBO
Honors College B COY pacmupsieT 1eneByo ayJIuTOpUI0 CyObEeKT-CyObEeKTHBIX
00pa3oBaTenbHBIX MPOrPaMM, CTaBs Ha MO3UIIUI0 CyOBEKTa BBICIIETO 00pa3oBa-
HUS CTYJEHTa BceX crernuaibHocTeld. OTHomeHuss Mexay cryaeHtamu SibFU
Honors College u Benymmmu OTAeIbHBIX 00pa30BaTENbHBIX HANPABJICHHUMN OTI-
pEeAeNA0TCA NPUHLUIIOM, COTJIACHO KOTOPOMY CTYJEHT — 3TO CYyOBEKT coOCT-
BEHHOM 00pa30BaTEIbHOMN JESITEILHOCTH.

OOpa3zoBaHue crIOCOOHO pa3pelnTh IPOTUBOPEUHS], KOTOPbIE BO3HUKAIOT,
Onmarogapss MHOTOCOCTaBHOCTH CTPYKTYpPbl TCHUXHUKH, MEXIy CTPEMJICHHEM
K YHUKQJIbHOCTH U K aCCOLIMMPOBAHHOCTH, K TOMEOCTa3y U K MPEOJOJIEHUIO MO-
HOTOHHOCTH, a TaK)K€ MEX]Ty CIIOHTAHHOCTBIO U MPUHYKICHUEM.

OO0pazoBaTelbHbIE TEXHOJIOTUN PA3BUTHSI CYOBEKTHOCTH M KOH(PIMKTHOM
KOMIIETEHTHOCTH ONPENEISIOTCS Teopuei UrpoBoi nesreiabHocTH. Wrpa moss-
JISIETCSL B YCJIOBUSIX PECYpCHOro JeduiinTa, U UrpoOBOE ACHCTBUE MPEACTABIISCT
co00M «KYJBTYpHO MPEJCTABICHHBIN, 3aUKCUPOBAHHBIN U TIEPEIaBaACMBbIi «I10
HACJIENCTBY» crocob paspemnieHus KOHGIUKTOB» [§8, c. 96]. CymecTByioT cre-
[[MATbHBIE UTPOBBIE KOHCTPYKIIUU, KOTOPHIE TPUMEHSIOTCS JUIsl 00OyUYEHUs U pe-
meHus npobnem. B wactHocTH, B Cubupckom ¢denepaibHOM YHUBEPCUTETE MPU
peanu3anuu OTIEIbHBIX 00pa30BaTEIbHBIX MPOrPAMM U, B YaCTHOCTH, JOMOJI-
HUTENBbHON 00pa3oBaTeNbHON MPOrpaMMbl IJi OJapeHHBIX CcTyAeHTOB SibFU
Honors College, wucmonb3yroTcsi TEXHOJIOTUM BEIEHUS OpraHU3alMOHHO-
JesTeNnbHOCTHBIX Urp. «IIpakTuka opraHn3anroOHHO-ACSITENIFHOCTHBIX UIp yOe-
JUTENHFHO TOKAa3bIBAET, UYTO SIAPOM HAMPSHKEHHOW KOMMYHHKAIIMH ¢ HE0OX0Iu-
MOCTBIO ITOMCKA CIEUUAIbHBIX CPEACTB MOHMMAHUS, KOONIEpaIuH SBJIAETCS CIie-
[IUAIBHO CKOHCTPYHUPOBAHHBIN KOH(IIUKT, B KOTOPOM CTAJIKHUBAIOTCS Pa3INYHbIC
npodeccroHanbHble (MM UHbIE) TTO3UIMU B TMOIBITKAX MPeoOpa3oBaHus MOJIH-
npoecCHoHaNbHO TMPEACTABICHHOIO0 O0BbeKkTa wu3MeHeHUus. OCOOEHHOCTHIO
TaKUX WUTP SBJSETCS MPEXKAE BCEro TO, YTO OHU MPEJAHA3HAYECHBI JIJISl PEIICHUS
3a/lay CO3/IaHMsI HOBBIX PECYPCOB NJisi PA3BUTHS MBIIUICHUS U JIEATEILHOCTH
[8, c. 96].

B SibFU Honors College w™etron mnpoBeneHus OpraHU3alliOHHO-
NESTETFHOCTHBIX UTP HCIIOIB30BAJICS VISl PEIICHUS CIOXKHBIX aKTyalbHBIX BO-
npocoB Beiciiero oOpazoanus. OJM Obina mpuMeHeHa Kak (opma JOMOJHU-
TEIbHOM pa3pabOTKH COAEpPKaHUS U TpaHUL 00pa30BaTEIbLHOIO MPOCTPAHCTBA
Honors College n kak MeTo ynpaBieHHs NajlbHEHIINM pa3BUTHUEM KOJIIEIKA.
Pe3ynpTaToM KOJIJIEKTUBHOIO IJIAHUPOBAHMS MPABUI Y4eOHOro mpolecca U pe-
3yJbTATOB OOYUEHHS CTaJ0 OCBOCHHE POJIEH COABTOPOB-COPA3PaAOOTUUKOB COO-
CTBEHHBIX 00pa30BATENbHBIX MPOrpaMM, KOTOpPbIE anpoOOUPOBAIU CTYIECHTHI.
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Hanpumep, 3aga4ya BBOJAHON WIpPbI-3allyCKa COCTOsUIAa B CO3AaHUU MOJEIU KOJ-
Je/kKa Kak cUCTeMbl 00pa30BaTENbHBIX OTHOLLIEHUH CTYJIEHTOB, MpenojaBaresiei,
a TaK)Ke YHUBEPCUTETCKOI0, HAYYHOT0 U NpodeccuoHanbHOro coobuecrsa. Urpa
npecienoBaiga JOCTUKEHUE Leau O(pOpMIICHUST NPUTA3aHUM pa3HbIX y4acTHU-
koB Honors College Ha oOpa3oBaTesibHbIE pe3yIbTaThl U ONpeaeneHne GopM ux
coriacoBaHusl. B urpe nouck orBeTa NnpuBei K HOBBIM crioco0aM camooIlpesie-
JeHust 1 GOpPMYIUPOBKH 00pa30BaTENbHBIX LeNel sl KaKJ0ro U3 YYaCTHUKOB
o0pa3oBaTenpHOTO Tpolecca.

AKTyanu3upysch B 00pa30BaHUU, NICUXOJIOTMUECKUM KYJIbTYpHBIM Heal
CyOBEKTHOTO CTAaHOBJICHHS KapTHUHBI MHpPa IOCPEACTBOM JESATEIbHOCTHOM
CaMOUJEHTU(PHUKAIMU TPUBOAUT K CO3JAHHUIO JIUYHOCTH, KOMIIETEHTHOW B BO-
npocax CaMOpa3BUTHS U TOTOBOM K KOHCTPYKTUBHOMY M3MEHEHHUIO MUpPA IS
coryacoBaHusi CyOBEKTUBHBIX U OOBEKTHUBHBIX LI€JCH pa3BUTHs. DHTy3Ha3Has
oOpa3oBarenbHas KOHUEMHMSA, CO3/IaHHAsI HA OCHOBE aKTyaJlU3aluu MOJOOHBIX
NICUXOJIOTUYECKUX HJICATIOB KYJIbTYPhI, pa3BUBAET JINYHOCTb, CIIOCOOHYIO K ca-
MOCTOSATENIbHOMY TPOEKTUPOBAHUIO MHUpa, K €ro CojaepkKaTeJbHOU TpaHchop-
maiuu. M 3ta Mozenp TMUHOCTH KpaliHe BOCTpeOoBaHa B BeICIIEM 00pa30BaHUU
CEro/iHsl, B MEpPHUOJI, KOIrza CIOCOOHOCTU K MHHOBALlMOHHOM JEATEIbHOCTH, He-
CTaH/IapTHOMY MBILUICHUIO, IPUBOASILIEMY K CBEPIICHUIO HAYYHO-TEXHUYECKUX
IPOPBIBOB, BXOAAT B CIIEKTP KAYECTB 3TAJOHHOTO YeJIOBeKa Oy IyIero.

OOpazoBarenbHoe HarpaBieHue «BusyaibHOe MBILIIEHHE» CBSI3aHO
C pa3BUTHEM TBOPYECKOTO MBIIIIICHUS, CIOCOOHOCTEN MPOEKTUPOBAHMS, MOEIIH-
pOBaHMSI U ONIEPUPOBAHUS HarIsAHBIMU oOpa3amu y ctyaeHtoB Honors College.
OOyueHue NpoBOAMUTCS MPHU MOMOIIM UCIIOIb30BAaHUS IPOU3BEACHUN H300pa3u-
TEJIBHOTO UCKYCCTBA B KAYE€CTBE CXEM U MPOAYKTOB BHU3YyaJbHO-MBICIUTEIBHOMN
JEeSTeNbHOCTH. 3aJ]a4i AUCLUUIIIMHBI COCTOST B PACKPHITUN MPOU3BEICHUIN M30-
Opa3uTENIbHOIO0 UCKYCCTBA B KAUe€CTBE MOJIENIE MUPOBO33PEHUECKOT0 OPUEHTH-
pOBaHUs YEJIOBEKA, OBJAJCHUM MPAKTUKOW CO3JaHUsl MPOJYKTOB BU3YalbHOTO
MBIIUICHUS — MOJENell Hay4YHBIX, TPO(ECCHOHATBHBIX U MHUPOBO33PEHUYECKUX
KOHIIETTOB.

ConuanibHO-00pa3oBaTeIbHOE IEHCTBUE UICANIOB XY/10)KECTBEHHOHN KYyJlb-
Typbl B Kypce «BusyanbHoe MbllUIEHHE» NPOSBISETCS B €0 HANPaBICHHOCTH
Ha pa3BUTHE JUYHOCTHBIX KAUECTB, MMO3BOJISIOIINX COBEPIICHCTBOBATH TBOpPYE-
CKHE, U300peTaTesIbCKue CIOCOOHOCTH.

Xyn0)XECTBEHHbIE MOJEIN — MPOU3BEICHUS N300pa3UTEILHOTO UCKYCCT-
Ba — 00Ja/1al0T HAauOOJbIIEH CTENEHbIO HATJISIIHOCTH, MO3TOMY HX 00pa3oBa-
TEJNbHBIN MOTEHLHAT MOXHO 3(Q(PEKTUBHO UCHOIB30BAThH I PAa3BUTHs KOTHU-
TUBHBIX CIIOCOOHOCTEH CTyAeHTOB. OOpa3oBaTeNbHBI MOTEHIHAN, KOTOPHIM
00Jaat0T MPOU3BEICHUS UCKYCCTBA, MIKUPE NMPOPECCUOHAIBHO MPUKIIATHON 00-
JIACTH CTAHOBJIEHUS CTYJIeHTa Kak crneuuranucra. OcHoBHas cdepa NpUMEHEHHUs
00pa3oBaTeNbHbIX BO3MOXKHOCTEN MPOU3BEACHUIN UCKYCCTBA 3aKJIIOYAETCA B IO-
TEHLMaJIe CTAHOBJIEHUS TUYHOCTU CTyJeHTa. [Iporpamma qucCUUIIMHBI TIPEIo-
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JaraeT MCIOJIb30BaHUE 00pa30BaTENbHOTO TMOTEHIMANa MPOU3BEACHUNA HCKYC-
CTBa KaK HOCHUTEJICH ITaIOHHBIX CXeM JEHCTBUS MO (POPMUPOBAHUIO MHAUBHILY-
aIbHOM KapTHHBI MHUpPa, MUPOBO33peHusi cTyneHTta. OOpa3oBaTeNbHbIN MOTEH-
M)l TIPOM3BENICHUSI MCKYCCTBAa IO3BOJISIET Pa3BUTh CIIOCOOHOCTH 4YeJIOBEKa
K CAMOMOJICJINPOBAHUIO, TBOPUYECTRY.

Pa3BuToe BU3yallbHOE MBINUICHUE SBJISACTCS OJHUM W3 HEOOXOIMMBIX
KOMIIOHEHTOB YCIEHUIHOW NPO(EeCCHOHATBHON JeATENbHOCTH, MO3BOJISIOIINM
OCYIIECTBIISATh MPOEKTHYIO JIEATEIbHOCTh, METOOJOTUYECKH BBICTPAUBATh I10-
CJIEIOBATENIbHOCTD 3TAIlOB C LIEJbI0 JTOCTHXKEHUS KEJIaeMOro, IPOrHO3UPOBATh
X0 Npo(hecCHOHATBbHON AEATeIbHOCTH, HATJISIIHO MPEJCTABIIATh €€ Pe3ysbTaThl,
BU3YaJIbHO MOJICTIMPOBATh KOHCTPYKTHI JIFOOBIX SIBICHUN M CUTYallli, BHICTPauBaTh
KOMMYHHKAIIMIO C HEJOCTYIHBIM MaTepHajiOM MOCPEACTBOM €ro HarJIIHOTO
oOpa3za u Hanboiee 3(h(PeKTUBHO MTO3HABATH HCCIIEyeMOe ABiIeHHE. BusyanpHoe
MBIIIUICHHE CHOCOOHO BBICTpaMBaTh TAPMOHUYHOE MHUPOBO33PEHHE YEJIOBEKa,
TI03BOJISIA HATJISIAHO TMPEACTABIATH IEIOCTHOCTh MUPA U €T0 3aKOHBI, (PUKCHPO-
BaTh CBOE MECTO, I[EJIM U 33]]a41 B HEM.

[TpakTika 00pa30BaTENILHOTO BU3YAIBHOTO JHAJIOTA W MOCTHKEHUS TIPO-
U3BEJICHUI N300pa3UTEIHLHOIO HCKYCCTBA Pa3BUBAET KPEaTUBHOCTh M CIIOCOOCT-
ByeT CTAHOBJICHHIO TaKOW KapTUHBI MHUpPA, B KOTOPOW TapMOHHUS B3aWMHOM
CyOBEKTHOCTHU OIpeNesieT XapakTep B3auMOJCHCTBUS 000MX MapTHEPOB MHUPO-
OTHOILIEHHUS — YEJIOBEKA U MUDA.

®opMbl IPOBEJICHUS 3aHATHI BKJIIOYAIOT MPOOJIIEMHYIO TUCKYCCHUIO, KOH-
dbepenmuio, paboTy B MUHH-TPYINAX, U3y4eHHE case-study, mpe3eHTaruio pe-
3yJIBTaTOB CaMOCTOSITENIbHOM paboOThl, MOAETUPOBAHUE, TBOPUYECKYIO paboTy,
co3manue apT-mpoektoB. [lomobubie oOpa3oBarenbHbIe (POPMATHI TO3BOJSIOT
peanu3oBaTh JUATEKTUYECKYI0 00pa30oBaTeNbHYIO0 CYIIHOCTh PaBHOBECHBIX
U/ICaTIOB KYJIbTYPHI, ONPEACTCHHBIX B3aMMOHEO0X0MMOCTHIO TUKTATHOTO U JH-
Ty3Ua3HOTO 00pa30BaTEIHHBIX HAYA.

3akiouyeHue

AHanu3 nmoka3bIBaeT, 4To 00pa3oBaTeNbHbIC HANpPaBICHUs YUYEeOHOM Jes-
tenpbHOCTH B SibFU Honors College cBsizanbl ¢ peanuzanueid HOBOW MOJEIH
KOMIETeHIIMNA. B mpakTuke NesTeNbHOCTH BEAYLIUX MHUPOBBIX YHHUBEPCHUTETOB
Honors College — onun u3 3pexkTuBHBIX COCOOOB pa3BUTHS TaJaHTOB OJia-
PEHHBIX CTYJIEHTOB, UMEIOIIUX BBICOKHE y4yeOHbIe pe3ynbTaThl. OcBamBas H0-
NOJTHUTENbHYI0 00pa3oBaTenbHyto mporpammy Honors College, cryaents! yuar-
Csl CTPOUTH WHAMBHIyaJbHBIE 00pa3oBaTelbHbIE TPACKTOPUH, MIPUHUMATH pe-
IIEHUs, PEaM30BbIBATh CAMOCTOSITENbHBIE MPOEKThl. [naBHas 3amaya SibFU
Honors College — pa3BuTHE JMYHOCTH CTYyJIEHTa KaK CyOBEKTa, OTKPBITOTO IS
KOHCTPYKTHUBHBIX OTHOIIICHUN C MHPOM.
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YK 378.14

KAK MHAUBUAYAJIN3ALIUA TTIOMOT'AET BY3AM
CO3JABATDH OBPA3OBATEJBHOE INPOCTPAHCTBO
I TAJTAHTJIMBBIX CTYAEHTOB

Ilasen My3vika

PYKOBOOUmens omoena Op2anu3ayuoOHHO20
KOHCY1bmupogarus niamgopmel Modeus,
epynna komnanuti CUSTIS

Mockea, Poccus

IIpu co3panum 0Opa3oBaTEILHOTO IMPOCTPAHCTBA JIJIS TAJIAHTIIMBBIX CTY-
JICHTOB — DJINTHI YHUBEPCHUTETA — HEOOXOAMMO YUUTBIBATH PSIJT TPEHIOB, KOTOPBIC

CETO/IHS OIpPENENSIIOT Pa3BUTHE COIMOKYJIBTYPHON, SKOHOMUYECKON U 00pa3o-
BaTesibHOU cepnl (puc. 1).

VUCA-mup

CouwnansHasa MOBMNBHOCTL
WHanBMAayanusauua
KynbT camopasBuTLs

[vBepreHTHOCTL

COLUMOKYNbTYpPHbIE
TpeHAbl

MecceHmKepbl
CouceTtn
UundpoBas kynbTypa
JocTtynHocTs 24/7

Google on-demand

FedMubnkaums CamoopraHuzauus

Lifetime value

MNnockue oprcTpykTypbl MepcoHanuzaumsn

Xonakpatna  Agile Kactomuzaums
CeteBoe 0byuyeHue
PasmbiTe rpaHvy Bysa
Axkagemunyeckan MobWNLHOCTE

ObpaszoBaTtenbHble NnaThopMbl

DIY KpayadaHamHr
Mpocslomepuzm
User-generated content
Open source OTTOK abWUTYPUEHTOB 3a rpaHuLy
Fno6anbHaa KOHKYpPeHUWA
SkcnopT obpa3oeaHnA  MUpOBble PeNTHHIM

JKOHOMMUYECKHne
TpeHAbl
P 06pa303a‘rem.|-|ble
Data-driven business TPpeHAbI
Undpoeuzaumna MOOK

OMHMKaHanbHoCTb

Moptdonuo
MOT MoaynsHocTs
MexancuMnAMHapHOCTb
ApanTtueHoe oby4eHne

Lifelong learning
KopnopaTuBHbIE YHUBEPCHUTETI
Non-traditional students

IoT Po6GoTnsaumns

M Amazon Google Apple
wvrpaums MpoekTHoe obydeHue MeHTOpCTBO
WHTerpaums Nnardopmuzaumna HoBble hopMaThl 06yueHUs
rno6anusauus «lNepeBepHyTbIF Knacc»
My nLTUKYALTYPHOCTS T-shaped cneunannctel Mrposkie dhopMaTsl KOBOPKMHI M
¥paneHHas patota KapuiepuHr
Oemorpaduryeckmii DKOHOMMKA SHaHMI Sharing economy
caBur Cnaw-Kapbepbl Be3ycnoBHbIi 4oxoa

CepBuchl NOANNUCOK

Puc. 1. ComokynbTypHBIC, SKOHOMUYECKHUE U 00pa30BaTECIIbHBIC TPCH IBI

CoLMOKYJIBTYpHBIE TPEHJIBI CBS3aHBI C COIMAIBLHON MOOWJIBHOCTHIO, WH-
JUBHUAYyaTU3alUEeN, KyJbTOM CaMOPAa3BUTHUSA U JIUBEPIECHTHOCTBIO, a TAKXKE pa3-

BUTHEM THU(PPOBON KyJIBTYphl W OOIIUM POCTOM TJI00ATU3alUHA, WHTETPAIlUN
U MYJIbTUKYJBTYPHOCTH.

© 1. Mys3sika, 2020.
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DKOHOMUYECKHE TPEH[IbI ONpPEENIeHbl TAKUMH MpoleccaMu, Kak nudpo-
BU3aIus, poboTusanus, miaThopMu3alus, OMHUKAaHAIBHOCTh. B sKoHOMUKE
TPEHJAAMH CETrOJHS SIBIISIIOTCS MPOCBIOMEPU3M, CaMOOPTraHU3alUs, XOJIaKpaTHs,
pa3BUTHE TUIOCKUX OPTaHU3AIMOHHBIX CTPYKTYp. POCT sKOHOMUKM 3HAHUU OI-
penenser 1eHHOCTh T-shaped cnenuaniucToB, cidII-Kapbep, yaaleHHOW paboThI
1 6€3yCIIOBHOTO JTOXO/A.

B o0OpazoBannu TpeHIBI CBSI3aHbI C Pa3MBITHEM TPAHUI] By3a, aKaJleMHUYe-
CKOM MOOWJIBHOCTBIO, CETEBHIM OOYYECHHEM, CO3JaHUEM O00pa30BaTEIbHBIX
mwiaTtopM. OTTOK aOUTYPHUEHTOB 3a TPAHUITY 3aJaeT TPEH II100aIbHOM KOHKY-
PEHITMH, SKCTIOPTa 00pa30BaHUS M aKTyaJbHOCTH MHUPOBBIX peUTWHroB. OOpa-
30BaTeNIbHBIC TPEHIIbI, ONPEACIISIONINE PAa3BUTHE COOTBETCTBYIOIIMX TEXHOJIO-
U U9 pelieHus 3TUX 3ajay, CBsizaHbl ¢ pa3padotkoii MOOK u uHBIX mpo-
rpaMM, COOTBETCTBYIOIIMX 3anadaM npoekta Lifelong learning. Coznanue kop-
MOPATUBHBIX YHUBEPCUTETOB — 3TO TPEH]I, KOTOPHIN MO3BOJISET Pealn30BaTh U
Takhe akTyalbHble 00pa3oBaTeIbHbIE TEXHOJIOTMH, KaK aanTUBHOE OOy4YeHHeE,
MOJYJIBHOCTh U MEKIMCUUITMHAPHOCTh. B 00pa3oBanue BBoASTCS HOBbIE (HOp-
MaThl OOyYEHHUSI: «IIEPEBEPHYTHIA KJIaccy», UTPOBbIE (HOPMATHI, TPOCKTHOE 00Y-
yeHue, KoBopkuHTH. [lepconanuzamus 06pa3oBaTeNbHBIX MPOIECCOB, KACTOMHU-
3a1usi 00pa30BaTEIBLHOIO MPOIYKTA YKa3bIBa€T HA HEOOXOJUMOCTh MOCTPOCHUS
WHIUBUTYAIbHBIX oOpa3oBarenbHbIX Tpackropuii (MOT) B HOBOW 00pa3oBa-
TEJILHOU CPEJIC YHUBEPCUTETA.

B Tpex cdepax kadecTBe TIIaBHBIX TPEHOB, CXOIHBIX MO CBOUM 33JladaM
MO>XHO BBIJICIUTH COIIMOKYJIBTYPHBIN TPEHI WHIWBHIYATH3AIUNA, YKOHOMUYEC-
CKUH TPEHJ KaCTOMHU3AIMK U TPEHJ MOCTPOCHUS WHAMBUAYAIbHBIX 00pa3oBa-
TEJbHBIX TEXHOJIOTUH (puc. 2).

VUCA-mup FerMudukaums CamoopraHusauus
Mnockne oprcTpyKrypbl

Lifetime value
nepcouanusauvm

CoumaneHasa MOBUIBHOCTL XonakpaTus Agile e Kacromusaumsa
CeTeBoe 06y4eHue

MHavBuayanmzaums | e

DIY KpayacbaHawHr PazmMbiTHE rpaHvL By3a
KynsT camopaseutus n AKkageMuyeckasn MOBUNLHOCTL
[VBEpPreHTHOCTb POCEIOMEPUSM O6pasoBaTenbHble NNaThopMbl
User-generated content
c Open source OTTOK abUTYPUEHTOB 3a rpaHuLly
OLUMOKY/NbTYpPHbIE Fno6anbHaA KOHKYpPeHUHUA
TPpeHAabl SKOHOMUYECKUE JKkcnopT 06pazoeaHns  MMUpoBbIE PEHTUHIU
TPpeHAbl
Meccenmxeps O6pa3oBaTte/ibHble
Coucetu Data-driven business TPeHAbI
LUndpoBas KynbTypa Undpposuzauus MOOK MNopTchonuo
[locTynHocTs 24/7 OMHWKaHaNbHOCTh Lifelong learning MOT MoaynsHocTs
IoT Po6oTusauus KopnopaTuBHble yHUBEpPCUTETbI MeXxancunnanHapHocTb
Google on-demand "
Non-traditional students ApantuBHoe oby4yeHune
Amazon Google Apple
Murpauus MpoekTHoe 06yyeHre MeHTOpCTBO
WHTerpauns Nnardopmusauns HoBble chopMaThi 06yueHuns
rno6anusauua «MepeBepHyTbIA Knace»
My fIbTUKYNBTYPHOCTD T-shaped cneunanmctel WrpoBsbie dopmMars KoBOPKWHI M
YnaneHHas pa6oTa KaplepuHr
Aemorpaduruecknii SKOHOMMKA 3HAHUH Sharing economy
casur Cnaw-kapbepbl  Be3ycnoBHbli Joxon CepBUCLI NOAMMCOK

Puc. 2. Tpenasl vHIUBUAYyaTU3alKMK B TpEX chepax pa3BUTHS YEIOBEUECTBA
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N3onupoBaHHbIe porpaMMBbl O0jiee HE aKTyaldbHBI. M30Ms1us mporpamMm
HE T03BOJIICT TEXHOJOTUYHO BBISBISTH TATAHTIMBBIX CTYACHTOB. [IporpaMmer
PaHXHUPYIOTCSI TI0 MOMYJISIPHOCTH, M HanOoJiee TATAHTINBBIC CTYJICHTHI HIyT Ha
O0onee momymsipHbie mporpamMmbl. Co3MaHME OTIEIBHBIX TPACKTOPHHA s
TaJaHTJIMBBIX CTYJCHTOB SBISETCS CBepx3amaueil. ExmHoe oOpazoBarenbHOE
MIPOCTPAHCTBO TO3BOJISIET BCTPAMBAETh B €r0 MEXAaHWUKY OTOOpa TalaHTIMBBIX
CTYJIEHTOB 10 BceMy Habopy (puc. 3).

CUSTIS

EavHoe o6pa3oBaTesibHOe
NPOCTPaHCTBO

EpuHoe npocTpaHcTBO No3BonseT
BCTpamBaTh B €10 MexaHnky otbopa
TanaHTNUBbLIX CTYAEHTOB M0 BCEMY
Habopy

.

5> =

)

Puc. 3. Enunoe o0pa3oBaTesibHOE TPOCTPAHCTBO

NucTpymenTamu nepexoia K MHAMBUAyaIU3allid B 0Opa3oBaHUU SIBIIS-
I0TCS: IPOEKTHOE 00yUeHUE, MPEOCTABICHUE CTYIEHTaM BO3MOKHOCTEH BBIOO-
pa mpernojaBartesei, KypcoB, Iporpamm, a Takke ypoBHeBoe o0ydenue (puc. 4).

CUSTIS

Flepexon K nHAMBUAYaAJIn3aummn

Bbi6op NporpamMMsl
4

Ipynnosas mogens
3,5 —
3 VIHAMBWMAYaNU3UPOBAHHEA
2,5 Moaens

MpoekTHoE

o6yueHue Bei6op kypcos

Bbi6op YpoBHeBoe

@ npenopasarenen obyueHne

Puc. 4. Ilepexoa k HANBUAY ATTU3ALIII
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OfHUM M3 TJIaBHBIX OPYAMHA yIPABIICHUS MPOIIECCOM HHIAWBHUIYAJTU3AINH
o0pa30oBaTeIbHBIX TPACKTOPUH SBIISICTCS CO3/IlaHNE KOHKYPECHTHOM Cpeibl — Kak
Cpely MperojaBaTeicii, Tak U CTYJACHTOB. 310pOBasi KOHKYPEHIIUS MOTHBUPYET
MOBBIIIATh CTYJEHTOB CBOM yPOBEHB, YTOOBI BBIJICIUTHCS; MOTHBUPYET IIPEIIO-
JlaBaTeJIeH MOBBINIATh KaUueCTBO IpeuiaraeMoro KonTenta. Kpome toro, KOHKy-
PEHIINS 0KUBJIIET 00pa3oBaTeILHOE MPOCTPAHCTBO YHUBepcuTeTa. IIpo3paunoe
PEHTHHIOBaHKME BBHICTYIAET CIIOCOOOM CTpaTHU(UKAIMA W BHEJIPCHUS IPHHITU-
OB MepUTOKpatuu. Ha co3ganne KOHKypEHITUU MOKET OBITh HAIPaBJICH IEIIbINA
psI MEXaHU3MOB (puc. 5).

CUSTIS

Kak co3paatTb KOHKYpeHLUuro?

Cospatb npeaMeT KOHKYPEHUMWU ANt CTYQEHTOB: Kyaa ByayT CTPeMUTbes CTYAeHThI?
CoszpaTb npeaMeT KOHKYPEHUMW ANs npenofaaTtenei

Cospatb cucTemy npo3padHbIxX nokasaTteneit U Npasun Ang O4HUX U APYruX
Mo3BONUTL UM AEWUCTBOBATL CAMOCTOATENBHO

HacTpoutb cuctemy o6paTHO CBSA3M

©®00000

Puc. 5. Mexanu3msbl co31anusi KOHKYPEHITUU B 00pa30BaTeIbHOM Cpelie YHUBEPCUTETA

KonkypeHiuto B 00pa3oBaTelbHON Cpeie YHUBEPCUTETA MOKHO CO3/1aTh,
eciu chopMHUpOBATH MPEAMET KOHKYPEHIIMH ISl CTYJEHTOB U IMIpernojgaBaresnen,
OpraHU30BaTh CUCTEMY MPO3PAYHbBIX MOKa3aTejaeld U MpaBWI AJid OJHUX U APY-
I'MX U MO3BOJIUTh BCEM YYACTHHKaM 0Opa30BaTENILHOIO Mpolecca JeHCTBOBAThH
camocrosaTensHo. Kpome Toro, BechMa Ba)XHO HACTPOUTH CHCTEMY OOpaTHOM
CBSI3H.

MOXHO BBIIEIUTh HECKOJIBKO YPOBHEW KOHKypeHUuu (puc. 6). [lepBbliii
YPOBEHb — 3TO KOHKYPEHIIUS 32 MOMNaJaHue B YHUBEPCUTET. BTOpOil ypoBEeHb —
KOHKYPEHIUSI CPeAu CTYJIEHTOB YHHBEpcUTETa. TpeTuil ypoBeHb — KOHKYpPEH-
1S CPEJId CTYJEHTOB OJHOUN MpOrpaMMBl.

JIBrKeHrEe OT M30JIMPOBAHHBIX MTPOTPAMM K €IMHOMY 00pa30BaTEIbHOMY
MIPOCTPAHCTBY MPECTABISET COO0I MPUHIIUITAATBHBIN MTEPEeX0]l B KOHCTPYUPO-
BaHUM 00Pa30BATEIHHON CPEIbI KaK OTACIBHOTO YHUBEPCUTETA, TaK U BCEH CHC-
TeMbI BbICIIIEr0 oOpazoBaHus (puc. 7).
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CUSTIS

YPOBHWN KOHKYpPEeHLUUM

. KoHKypeHUMs 3a nonajaHue B yHUBEPCUTET

. KoHKypeHUWs cpean CTyOeHTOB yHMBEPCUTETA

. KoHKypeHuMsi cpean CTyLeHTOB O4HON NporpaMmel

CTyaeHTbl
yHMBEpCUTETA

ABUTYPUEHTDI

Puc. 6. YpoBHU KOHKYpPEHILIMU CPEU CTyAEHTOB YHUBEPCUTETA

CUSTIS

NMpuHUMNManbHbLIN Nepexopn

W3onmposaHHele nporpammei EauvHoe obpa3oBaTensHoe NpOCTPaHCTBO

OrtceB

CTyOoeHToB CTyﬂeHTbl
& ‘ ‘ ‘ C yHVWBepcuTeTa

ABUTYPUEHTHI ABUTYPUEHTbI

Puc. 7. llpyHIMOMaNbHBIA IEPEX0 OT H30JIUPOBAHHBIX TPOrPaMM
K €IMHOMY 00pa3oBaTeIbHOMY IPOCTPAHCTBY

B crpykType enuHoro o0pa3oBaTeIbHOrO MPOCTPAHCTBA BEPIIMHOW MH-
paMUJIBI CTYJIEHYECKOTO COOOIECTBa BBICTYMAIOT TATAHTINUBBIC CTYAeHThI. CO3-
JTaHUE 3JI0POBOM KOHKYPEHIINH 32 cueT 3(PEKTUBHOTO BHEAPECHUSI CUCTEMBI HH-
JTUBUTyJIBHBIX 00Pa30BaTEIbHBIX TPACKTOPUN CITOCOOCTBYET aKTUBHOMY B3au-
MOJEHCTBUIO CPEIHETO CETMEHTA CTYJAEHTOB YHHUBEPCUTETA C TaJaHTAMM U J1a€T
MakCcHUMaiIbHO 3G (EKTUBHBIN pe3yabTaT Uil Pa3BUTHUS By3a.
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YK 378.14

OT MEPBBIX KYPCOB IO BBIBOPY K MACCOBOM
UHANBUIAYAJN3ALIMU: KAK IINIAT®OPMA MODEUS
MMOMOTAET POCCUMCKHUM BY3AM MEPEUTH
K HOBOHM OBPA3OBATEJIBHOW MOJEJN

Bumanun Trkanoe

OUpeKmop no CMpame2uieckomy pazeumuio
naamgpopmor Modeus, epynna komnanuii CUSTIS
Mocxkea, Poccus

[IpuHIMIBI MHAUBHUAYATU3AMA U TIOCTPOCHUS] WHIWBUAYAJIBHBIX 00pa-
30BaTEJIbHBIX TPAEKTOPHUI ONpPEAEINISIOT OCHOBY MPOrpamMM JIUTHOIO 00pa3oBa-
HUS U By3a, B 1IesioM. Peanuzaius 3TuX NpUHIMIOB TPeOyeT COOTBETCTBYIOUIUX
MHCTPYMEHTOB aBTOMATH3allMU, KOTOPBIN 1al0T BO3MOXHOCTh YIPABIIATh OUYEHb
CJIO)KHOM MacCcOBOM MHAMBUAYalu3alMel 00pa30BaTeIbHOIO Mpoliecca B yHH-
BEPCUTETE. DT MHCTPYMEHTHI MO3BOJISIOT BY3Yy ObITh KOHKYPEHTOCIIOCOOHBIM
B PETHOHE, B CTpaHe W Ha MexayHaponHoi apene. [{udposas [Tnardopma Mo-
JIeyC — OJIUH W3 UHCTPYMEHTOB, 00€CTICUNBAIOIINX JOCTHKEHUE dToH 1enn. Kak
co3naBaioch UT-pemenne Modeus u 4To mpeAcTaBisieT U3 ce0s Ha TEKYIIUN
MOMEHT?

Korga yauBepcurer pemaet TpanchopmMupoBaTh 00pa3oBaTeIbHBIN TIPO-
1ecc M BhIOMpAET JJisl 3TOr0 MHIAMBHAyalbHbIE 00pa30BaTEIbHbIE TPACKTOPUH,
KaK UHCTPYMEHT, TO BO3HUKAET HEOOXOAUMOCTh MPOXOXKIECHUS BEChMa CII0KHO-
ro MyTH MO PEeOpraHU3alMKU NPOLUECCOB OOYUYEHUs, OPraHU3ALUOHHON CTPYKTY-
pBl ¥ pernaMmeHToB. Hens0e:xxHo BcTaeT BONPOC, KaK YYECTh BCE 3TO MHOMXKECTBO
JAHHBIX TaK, 4TOObI CPOpPMHUPOBATH T'MOKOE 00pa30BaTENIBHOE MPOCTPAHCTBO,
COCTAaBUTh MHJIMBHUAYyaJIbHOE PACHUCAHUE IOJ KaXJO0ro CTYJIEHTa, OMpPEACIIUTh
dbopmatbl BbIOOpA CTyAEHTaMHU MPOrpamMM, KypCOB, YPOBHEW CIIO)KHOCTH HX
MIPOXOK/ICHUS, TIpenoiaBaTeniell u HacTaBHUKOB? U kak clienaTth Tak, 4TOOBI ATO
Bce OBLIO YI00HO JIJIs1 BCEX YYaCTHHUKOB Iporecca?

B 3TOT MOMEHT KaxIblii By3 3aayMbIBaeTcs 00 aBTOMAaTH3allH, 00
UT-pemennun, 9T00bI TOAJAEPKATh BCIO ATy CI0XHOCTh, HEYEJIOBEKOCOU3MEPH-
Mmble nanHble (BIGDATA) u He 3acTonmopuThCsi Ha ATalle peaiu3allid CBOEH
ctpareruu. be3 mudposBoro cepsuca, 6e3 MaccoBoil 00pabOTKH AaHHBIX, Oe3
TaKoro, B YaCTHOCTU, MHCTPYMEHTa Kak MoJieyc, HHANBUIYaTU3UPOBAHHOE 00-
pasoBaHue 3akoHUUTCS Ha 500 cTyneHTax, T. K. B pyYHOM PEXUME, JIUIIb IPU
nomot Word wiu Excel, aTo caenats mpocTo HE BO3MOXKHO!

©B. Tkanos, 2020.
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[ToHumasi BCIO CIOKHOCTh M MACIITa0OHOCTb MPOOJEMBbI, IpyIina KoMIa-
Huit Custis B 2016roay npoaHain3upoBaia MUPOBOM OMbIT, MPUBJIEKIIA SKCIIEP-
TOB M Hauaja co3gaBath ruOkyro [lnargopmy Ha Gaze coBpeMeHHOI MHUKpOCEp-
BHUCHOM apXUTEKTYpPbl, B COOTBETCTBUHU C TPEOOBAHUIMU CTEUK-XOJAEpOB 00pa-
30BaTEIBHOIO MHPA, C YYETOM MHPOBBIX TPEHAOB U BBI30BOB [JISl POCCHIICKOTO
00pa3oBaHUs.

Hrak, aro xe Takoe Modeus? C ogHoi cropoHsl, Modeus sBIseTcs TeX-
HOJIOTUYECKUM SIAPOM COBPEMEHHOro LM(POBOro YHUBEpPCUTETA. A C APYyroi
cTopoHbl, Modeus mojepkuBaeT JOTUKY TpaHchopManuu By3a B IUGPOBOM
yHuBepcuteT. [lnatgopma no3Bossier peaan3oBaTh JI00YI0 CTPATErui0 pa3BUTHS
YHUBEPCUTETA U BBICTYIIUTh UHCTPYMEHTOM JJIsl JOCTUKEHUS KIIFOUEBBIX MOKa-
3areneit 3¢ dexruBHOCTH Tiporpammsbl [ICAJI wnu Hudposoro Yuusepcurera.

Modeus Heo0x0auM TeM By3aM, KOTOPbIE HAXOASATCS B COCTOSIHUU PErHO-
HaJIbHOM KOHKYpeHUuU. Modeus Takke He0OX0UM By3aM, YK€ BKIOUUBIIUMCS
B MEXJIyHapOJHYI0 KOHKYypeHUH0. Ha MeXayHapoJaHOM pbhIHKE NMEPCOHAIbHOE
OTHOLIEHUE K CTYJICHTY SBJIIETCSI HOPMOM, U CTYJEHThI BEIOUPAIOT T€ BY3bI, I1I€
UX MOTPEOHOCTHU yIOBIETBOPSIIOTCS JTy4UIIle.

OnutHble 1KOJbI U npoekThl Greenfield Bcerna ABIsIIMCHE U SBISIOTCS
auaepaMu 00pa3oBaTEbHON OTpACId. Y CIICUIHBIC UJIEU, PEATM30BAHHBIE B ATUX
o0Opa30BaTeNbHBIX MPOCTPAHCTBA, B JAJIbHEHUIIEM TUPAKUPYIOTCS, CTAHOBSITCS
Oosiee MacCOBBIMU U NOCTENEHHO yneuieBnsatoTces. Ho cHauana Bce mepenoBbie
TEXHOJIOTHUH U PECypChl JOJHKHO MOIYYUTh IUTHOE 00pa3oBaHue. TexXHOJIOruu
MOCTPOCHUSI MHIMBUIYAIbHBIX 00pa3oBaTenbHbIX TpackTopuii (MOT) B mepByto
ouepenb OepyT Ha BoOpyx)eHHe paznuuHbie honors schools. A mpu Tupaxupo-
BaHUHU pe3yJbTaTOB NpoekTa BHeapeHus MOT Mbl mosygyaem MaccoBO€ 3IMTHOE
o0pa3oBaHKe, paCKphIBAIOLIEE NOTEHIMAI KaXKI0TO CTYIEHTA.

Modeus mo3BoJisieT pealin30BaTh JIIOOYI0 BapUAaTUBHOCTb, KaK HHCTPY-
MeHT aBToMatu3anuu (puc. 1). Kaxaplil By3 yHUKalleH, U Hallla MPaKTUKa MOoKa-
3bIBAET, YTO MOJI€Nb UHAUBUIYAIU3AMHN Y BCEX MOJIY4YaeTCs CBOS, T. K. HYKHO
COXPaHHUTh UIAECHTUYHOCTh U PACKPBITh CUJIbHBIE CTOPOHBI YHHUBEPCUTETA, YTO
MO3BOJISIET OBITH 0O0JIEE MPHUBIIEKATEIBHBIM ISl CTYJEHTOB KOHKPETHOTO pEruoHa,
COXpaHss ¥ pa3BUBasi KOHTUHI€HT.

Apxurektypa [lnarpopmer Modeus (Module Education System) Takosa,
4TO B IUIaTGopMe 00pazoBaTebHas IEITEIbHOCTD IEKOMIIO3UPOBAaHA 10 MOJTYJICH.
['maBHBIM MOJylieM siBIsieTcs «YueOHas BCTpeday — Kak aTomMapHas (QyHKIHS,
KaK «KUPIUY», KOTOPBIN 3aKiIaJbIBaeTCs B «(PyHIaAMEHT» 00pa3oBaTEIbHOTO
«JIOMay.

Ecmu B knaccnuecknx ERP cucremax Bce 3aBA3aHO Ha akaJeMHUYECKYIO
rpymmy, Y4e6nsie riansl u PITJI, To B Modeus — Ha Moayns yueOHOTO mporiecca
U CTYJIEHTa, KOTOpBIE U CTOAT BO IJIaBE yTIJla HAllled CUCTEMBI, a TOJIBKO MOTOM
VYyebOHble MmaaHbl U TpoBepka Ha coorBercTBUE TpeOoBanusm OI'OC. Heobxo-
JUMBbIE BBITPY3KU U3 CUCTEMBbI JJ11 0OT4YeTHOCTH Modeus npeaocTaBiiser.
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Korma mbr anammsupoBanu peiHOK WT-pemienuii ans oOpa3oBaHHS, TO
OBICTpO TOHsUH, 4TO KiaccudeckuM ERP cuctemam s mepexona K WHAWBH-
Jyanu3aliy Hy>)KHO MEHSTh 0a30BYI0 OOBEKTHYIO MOJIENb, T. €. BCIO apXUTEKTY-
py cucremsbl. [ToaTomMy MBI pemmnan codupath HOBYIO ruOkyto [lnardopmy Ha
0a3e COBpEMEHHON MUKPOCEPBUCHOW apXUTEKTYPHI, MO OBICTPO MEHSIOIIUECS
TpeOOBaHMS CTEUK-XOIIEPOB 00pa30BATETHLHOTO MUPA.

CUSTIS

BO3MOXXHOCTH naaT(PpopMbl

Modeus

Moagyns
O6pasosartensHoe MHavsuayansHas PeATUHIMK .
yuebroro NPOCTPaHCTBO TpaekTopus CTYAEHTOB EAppIBRIe CIICE

npouecca

- YyebHele nnaHsl Mnauvposauue YcnesaeMocTb
Karanor moagyneu PacnucaHue
u PNa ceMecTpa W pe3ynbTarsl
C6op obpaTHOX
CBA3M

!

WT-nangwadT BY3a

. Yyuer
Dt LMS MaTepuanbHbixX i KaapoBbiid yueT Fieymehas
obyueHue P KOHTMHIeHTa EHOE b o6opoTt
pecypcos

Puc. 1. BoamoxxaocTu miatdopmbel Modeus

A nabop rotoBeix API mo3Bossier HaM OepeKHO WHTETPUPOBATHCS B CY-
mectBytommii UT-nanamadrt By3a. Hanpumep, momyueHue JaHHBIX O CTYICH-
tax u [IIIC nunm BeIrpy3ka y4eOHbIX IJIAHOB B CUCTEMbI Y HUBEPCUTETA MPOUC-
XOJUT aBTOMATUYECKU MOCJI€ MHTErpalllM, YTO IMO3BOJSET HE BECTU ABOMHOM
Y4YET U UCIOJIb30BaTh T€ CUCTEMBI, KOTOPbIE BYy3 HACTpauBal roJaMH.

[TnaTdhopMeHOCTh U OTKPBITOCTH MO3BOJIAET HAM U HAIIUM TEXHOJIOTHYe-
CKUM MapTHEpaM HUMETh Ha0Op MOyJell, CBSI3aHHBIX MEXIY COOOMW, MEHSTh
MecTaMu, MepecTpanuBaTh, yoOuparb, 100aBiIsATh HOBbIE. [lonb3oBaTenbCKUE MH-
tepdeiicbl Modeus cipoeKTUpOBaHbl, B COOTBETCTBUHU C JIYUIIUMHU MPAKTUKaAMH
User Experience (UX)/ User Interface (Ul) nu3aitHa, B KOTOPBIX yI0OCTBO HC-
II0JIb30BAHUS TAK K€ Ba)KHO, KaK M BHEIIHUI BuJ. Ho MBI HE oCcTaHaBIMBaeMCs
Ha JOCTUTHYTOM M MOCTOSIHHO MHBecTHpyeM B yiyuiueHust User Interface, mo-
Jy4as 0OpaTHYIO CBSI3b OT HAILIUX MOJIb30BaTEIIEH.

Celiuac moctynaer OOJIBIIOE KOJMYECTBO 3alPOCOB Ha HCIIOIb30BaHUS
Modeus i 00y4yeHus: ”THOCTPAHHBIX CTYJIEHTOB B POCCUMCKHUX BY3aX, a TAKKe
JUISl MCTIOJIb30BaHus 3a pyOexom, modtomy komnanus Custis pabotaet Haj me-
peBosioM Modeus Ha aHTTUHCKUH SI3BIK, U B OJMkKalIee BpeMsl MOKHO OXKUJIaTh
HOBOTI'O pesu3a OWJIMHTBaJIbHOM miatrgopmbl Modeus.
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[Tockonbky Modeus npenHasHadyeH i TpaHCPOpPMaLUU AESITEIbHOCTH
BY3a, a HE JUIsl aBTOMATU3allMK CYIIECTBYIOIIUX OM3HEC-IIPOIIECCOB, TO MPOCTON
JMHEHHON YKOHOMHYECKOW 3aBUCUMOCTU OBITh HE MOXKET, U 3((EKThl OT BHE-
npennst Modeus ropasno macmraduee. By3 cranoButcs 6osee BocTpeO0OBaHHBIM
Ha 00pa30BaTEIbHOM PHIHKE CPEIH CTYJICHTOB B CBOEM PETUOHE, IO CPABHEHUIO
CO CTOJIMYHBIMH BY3aMH, U 3apyO€KHBIMH, & €r0 BBIITYCKHUKH JIETUYE aJlalTUPY-
IOTCS K TIOCTOSTHHO MEHSIFOIITUMCSI TpeOOBaHMSAM AKOHOMHUKHA. CTYJIEHT CTaHO-
BUTCS 00Jiee MOTUBUPOBAHHBIMH B TIpoliecce 00ydeHHe, MOaydaeT YHUKATbHBIN
HA0Op KOMITETCHIIMA W MMEET BO3MOXXHOCTh PACKPBHITh BECh CBOW MOTEHITHAI
B CBOeM poaHOM ropoje. [Ipodeccopcko-mipenoaBaTenbCKuii cocTaB mpruoope-
TaeT JOMOJHUTEIbHYI0 MOTHBAIIUIO K CO3JJaHUI0 KAYECTBEHHOTO 00pa3oBaTelib-
HOTO KOHTeHTa. [IpenonaBaTens nonagaeT B KOHKYPEHTHYIO Cpely, B yUeOHbIN
MPOIIECC BOBJEKAIOTCS HAy4YHbIE COTPYAHUKHU. M TOXEe CTaHOBUTCSI UHTEPECHO
JIOHECTH JI0 MOJIOAOTO MOKOJICHHS] PE3YJIbTaThl CBOCH HAyUYHOW NESITEIbHOCTH.
KonkypenTHas cpena crnocoOCTByeT KaueCTBEHHBIM M3MEHEHHMSM B JIIOOOM BY3e€,
OCMEJIMBAIOIIMMCSl BCTaTh Ha MyTh TyOOKON TpaHchopmaiuu cBoeit oOpazoBa-
TEJIbHOU JAEATEIIBHOCTH.

JIisi HarJISIAHOCTHM MAacIITabOB M HArpyXEHHOCTH IIaTGOPMBI MOXKHO
MIPUBECTH JIBa MIpUMEpa €€ HCIoJib30BaHus (puc. 2). Ha cnaiine npeacraBieHbl
JnaHHble TIOMEHCKOIo TOCyJapCTBEHHOTO YHUBEPCUTETA, KOTOPBIH SIBIISIETCS OJ1-
HHAM W3 NEPEIOBUKOB MHAUBHAYyan3anuu B Poccun. Ha Tekymuii MOMEHT BeCh
TromI['Y (Oonee necsiTu ThICAY CTYJIEHTOB M OJIHA ThICSIYa COTPYJHUKOB) HC-
nosibdyetr Modeus. [Tnatdopma 31ech paboTaeT B BRICOKOHATPYKEHHOM PEXKH-
Me, 32 TpU rojia MPOBEACHO TPHUIIATh BBHIOOPHBIX KaMIIaHWUM, B paclUCaHUU
3aBeJIeHO 0oJiee CTa TPUALATH THICSY MEPONPUSITHI, a CTYJEHTHI 00paIlarTCs
K paclucaHuIO OKOJIO CEMHU pa3 B CEKYHIY.

( CUsTIS
TioMl'Y B uncnax oMY
Monb3oBaTtenu YyebHbIM npouecc
10 711 1018 12 700 30 2 355 029
CTyAeHTOB COTPYAHWKOB Moaynewn BblGOPHbLIX OLEHOK
B KaTanore KaMnaHum
PacnucaHue
138 627 3394837 6,5 22 mc
MEPONPUATHUIA 3anpocos 3anpocos cpeaHee spems
B pacnmcaHum K pacnucaHuio K pacnmcaHunio OTBETA
B Hepenw B CeKyHay

Puc. 2. Cratuctudeckue JaHHBIE UCTIONB30BaHUS miaTdhopMbl Modeus B Trom['yY
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Hpyroit npumep — Ypaibckuil heiepaabHbIi YHUBEPCUTET UMEHHU TEPBO-
ro npesuaeHTa Poccun b. H. Enpuuna (puc. 3). 3aech Bce MPpONOPHHMOHAIBHO
MEHbIIIE, TOJIbKO MoToMYy 4yTo Modeus moka pa3BepHyT Ha HECKOJbKHUX Halpas-
JICHHSIX MOJATOTOBKHU CTYyAEHTOB. HO TeM HE MeHee 3a ABa ro/la OHU yKE YCIIENH
MPOBECTH IIECTh BHIOOPHBIX KaMIIAHWM, a CHCTeMa OTpabaThIBaeT 3ampoChl
II0JIb30BATEIIEN 32 CEMb MUJUIMCEKYH/.

‘ Ypansckui CUSTIS
PenepanbHbin

YHUBEPCHTET

Yp®dY B uncnax

Monb3oBaTenm Yyeb6Hbi npouecc
1733 89 139 6
cTyAeHTa COTPYAHWKOB Moayneun Bbl6OpHbIX
B KaTtanore KaMnaHui

PacnucaHue
5 745 569 049 1,1 7,1 mc
MEepOonpUATHIA 3anpocos 3anpocos cpejHee Bpems
B pacnMcaHuK K pacnucCaHHKo K pacnMcaH1io OTBETa

B Hegenw B CEeKyHQYy

Puc. 3. CraTuctrueckue JaHHBIE UCIOIB30BaHMs miaTdhopmbl Modeus B YpDY

Poccwuiickas tumarpopma Modeus pacmosiokeHa B 3alUIIEHHOM OO0Jake
Y pacIpoCTPaHSETCsI 10 CEPBUCHON Mojenu. Bce paHHbIe IMETOCTHBI U JIOCTYITHBI
oHytaitH. Modeus cepTuduimpoBaH 1mo BceM cTaHgapTaM 0e30MacHOCTH Iepe/ia-
YW ¥ XpaHCHUs NaHHBIX. B CTpyKTypy maaTgopMbl BXOIUT OOJIee MICCTUIECATH
MUKPOCEPBUCOB, KaXK/IbI U3 KOTOPHIX BBITIOJIHACT OKOJIO ACCITH (DYHKIIUH.

[TnaTrdopma Modeus nmpemocTaBiIsieT COBPEMEHHBIM POCCHICKUM YHUBEP-
CUTETaM TaKWe TEXHOJIOTMH U MHCTPYMEHTHI aBTOMAaTH3aI[iH, KOTOPHIC JEIAat0T
oOpa3oBaresbHbIN Mpolecc 001ee KOHKYPEHTOCIIOCOOHBIM.
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New Orleans, United States of America

I would like to start by thanking Maria Tarasova and SibFU for this kind
invitation, as well as to thank everyone who has chosen to participate in this
conference. And I would like to invite you to imagine yourself back in January
of 2020. What were you anticipating? What were you looking forward to?
Graduation? A vacation? A semester abroad?A family celebration?

When I flew to the Netherlands in January, 2020, to spend six months as
a Fulbright Scholar, I never imagined that, only fifty days later, I would find
myself again in a now-deserted airport, catching the last flight from Amsterdam
to New York City, in the midst of the worst global pandemic since the 1918 flu,
or maybe even the Black Death.

I had agreed to teach a required course, “Diversity, Social Justice, and In-
clusion,” at Windesheim Honors College, but I did not expect that the majority
of my meetings -- with students from the Netherlands, certainly, but also from
countries like Germany, Bulgaria, Latvia, Gambia, and Hong Kong -- would not
occur in the charming town of Zwolle, but instead via Microsoft Teams, online
from my home in Uptown New Orleans, Louisiana, in the United States.

My Fulbright fantasy did not anticipate that a novel Coronavirus would
lead not only to global shutdowns, economic and educational disruption, an
overwhelmed health care system, and hundreds of thousands of deaths, but that
it would lay bare deep societal rifts and inequities And even as my colleague Li-
neke and I prepared to give oral finals in the second week of June, designing
questions that would explore the relationship between this pandemic and the di-
versity and justice issues that were a central focus of my class, I along with the
rest of the world was shocked when both our private discussions and the public
narrative were no longer dominated by Covid, but by the killing of George
Floyd, and by resultant protests.

In the Netherlands, my research was to focus on compassion as a key
component and learning outcome of the pedagogy of tolerance and diversity.
I was looking forward to continued collaboration with the Anne Frank House in
Amsterdam, and to co-leading an international summer school program, “Toler-

©N. Y. Klos, Ph. D., 2020.
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ance, Diversity, and Lessons from the Holocaust for today.” 1 had planned to
participate in events commemorating the 75th anniversary of the end of World
War II at Memorial Camp Westerbork (from which 107,000 people -- primarily
Jewish, but also Sinti-Roma, those with disabilities, homosexuals, and Dutch re-
sisters -- were transported to the death camps). I looked forward to analyzing the
structure and ideology of the public monuments my students and I would visit.
I could not envision that I would be home in my own country, watching venerated
relics of racism be challenged and even removed; that Americans might finally
be prepared to have an honest conversation about systemic racism.

I had hoped, too, to be writing about what I call “imaginary friends.”
These are not companions invented from whole cloth, but rather figures from
history, text, and tradition who engage our imaginations with essential questions
about empathy, compassion, and lovingkindness. I did not imagine that I would
be spending my Fulbright semester in quarantine with Anne Frank.

Of course Anne Frank was part of my research and teaching. But, during
the pandemic, my work really began to center around Anne Frank and her story.

Born in Frankfurt, Germany, in 1929, Anne was a young Jewish girl
growing up in a modern neighborhood in Amsterdam. After the German inva-
sion of the Netherlands in May of 1940, however, her family’s life became in-
creasingly constricted by the Nazis’ antisemetic edicts. On July 6, 1942, after
Anne’s 16 year old sister, Margot, was called up for transport, the Franks went
into hiding in the center of Amsterdam, along with another family, in two floors
of a warehouse hidden behind Otto’s business. When, a few months later, anoth-
er Jewish man joined them, eight people were confined to fewer than 800 square
feet. They remained in that space, hidden behind a bookcase, never going out of
doors, until on August 4, 1944, over two years after going into hiding, they were
discovered, arrested, and sent first to Camp Westerbork, and then to Auschwitz
and other concentration camps in the east. Only Otto lived to return home.

But, although Anne died, her diary survived, locked in a desk drawer by
one of the helpers, to be returned to Anne after the war. On the terrible day that
Otto Frank learned that both Margot and Anne had died, Miep handed the pile of
notebooks and papers to him. Het Achterhuis, the diary, was first published in
Dutch on June 25, 1947. [The first translation into English was published by
Doubleday in 1952, with a forward by former First Lady Eleanor Roosevelt.
I could not find when the first Russian translation appeared, but I know that a
“new” translation appeared in the 1990’s.]

In the early weeks of the current pandemic, Anne’s name was repeatedly
invoked, whether as a Facebook meme, whining about sheltering in place, or as
a stern warning never to forget the unique horror of the Holocaust. But, although
Anne Frank is an iconic figure for Jews and non-Jews alike, most of us do not
know the nuances of her story or its context in the Dutch experience of World
War II. We do not know that the Netherlands lost a higher percentage of its Jew-
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ish population than did any other country in Western Europe. We don’t know
that Anne was not, in fact, a little Dutch girl, but an immigrant from Germany,
and that her family -- like so many others -- was denied permission to emigrate
to the United States because of America’s persistent fear of refugees.

And Americans, at least, don’t really learn about the full scope of World
War II. For example, Even though the Soviet Union was our ally, we learn al-
most nothing about the experience and suffering of Russians.

Given these limitations, what can we learn from Anne Frank in a time of
anxiety and uncertainty, of social distancing, of deep political division and ex-
posed inequity? Is it a cliche or a usurpation to turn to the diary of a teenage girl
killed in the Holocaust? Are we, seventy-five years after her death in Bergen-
Belsen concentration camp, diminishing her painful experience if we find a
point of connection with it?

Or can that point of connection be a powerful entry to larger issues: a po-
werful reminder that stereotypes are neither neutral nor flattering, but rather a
dangerous form of “othering.” That hatred and white supremacy left unchecked
lead to death and destruction. Anne’s story, like the history of the Holocaust it-
self, inspires us to ask, not “what would I have done?” but rather, “what will I do?”

I wrote in April, as one of the final posts on my blog, whose title, “An
American in Zwolle” now strikes me as a wistful relic of a more optimistic mo-
ment, “Anne’s story has taken on new resonances, particularly for those of us
who are lucky enough to be healthy as we shelter in place.” In the early weeks
of social distancing, Anne’s name seemed to be everywhere. It was invoked, for
example, in reminders to keep our own diaries, both to memorialize this unprec-
edented moment and to tend to our own mental health. A mother told me that
her ten year old daughter, who had learned about Anne in school before the pan-
demic, was now re-reading it. An older friend emailed to describe how, in shar-
ing a delivery of vegetables with an even older neighbor, he had envisioned
himself in Anne’s world, as both the helper and the cared-for. Re-reading
Anne’s writing for my own research, as I sheltered in my large, high-ceilinged
home, full of light and next to the park, I could identify in a new way with her
sense of isolation even as I felt intense gratitude for all the ways in which my
own life, thankfully, was completely different from hers. Social distancing is not
at all hiding from the Nazis, but I still thought of Anne as I filled my time with
reading, research, knitting, baking, and, of course, writing in my diary. And
I mourned for Anne as I looked out the window at the branches of not a chestnut
tree but my live oaks and palm trees, and gave thanks that I could freely go out
and walk among them, and that, wearing a mask, I could still go buy fresh fruits
and vegetables.

Meanwhile, a popular meme on Facebook admonished, “Anne Frank and
seven other people hid in a 450 square foot attic for 761 days, quietly trying to
stay undiscovered, to stay alive.” In other words, “Shut up. Anne Frank had it
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much worse.” Although I smiled at a Curtis cartoon in which the dad responds
to his son’s complaints about missing pizza parlors and movie theaters, “Anne
Frank and her family spent two years in an attic,” I found the facebook post un-
settling, a bit confusing, and, frankly, a little uncharitable. While certainly pers-
pective is essential -- I and most of my friends on Facebook are in our own
homes, with food, internet, and functional plumbing; we are not hiding from the
Nazis -- pointing to someone else’s suffering as a way of distinguishing our own
comparative good fortune (“you think you have it bad? Be grateful you are not
in a wheelchair!”) frequently engenders a sense of superiority and pity, rather
than empathy. It diminishes the other to what Chimamanda Adichie calls “a sin-
gle story,” one that is radically incomplete and unnuanced. And that others have
“suffered more” does not invalidate a sense of disappointment and grief at the
disruptions and losses of Covid.

This meme and other, more inappropriate quarantine-themed comments
about Anne Frank on social media (“I wonder if Anne Frank was this horny” is
one unfortunate example) prompted an outcry in some circles about the appro-
priateness of such name-checking. After a photo of Anne was used to draw at-
tention to the plight of detained refugees during the Covid crisis (““Anne and her
sister died of typhoid, not gas™), The Jewish Journal published an editorial,
Leave Anne Frank Alone, reminding reader sthat the memory of a Jewish girl
who died in a Nazi concentration camp -- whether by gas or from typhus --
should be treated tenderly, rather than be used either as the butt of jokes about
the tedium of social distancing, or evoked in the name of ICE detainees.

Her story has become symbolic of many things, most of all maintaining
humanity throughout horror. Her legacy teaches us that these hard times are not
a free pass to turn a teenager of the Holocaust into a talking point.

Still, Anne’s story -- not her tragic death, but her family’s quotidian life in
the attic for over two years -- offer a remarkable model of what scholars term
“spiritual resistance” for our own time, as we envision new ways to reconfigure
our very disrupted lives.

What do we think of when we hear the word “resistance”? Perhaps armed
struggle? Smuggling goods or even people across cities or borders? Sabotaging
train lines? Certainly those are important examples of resistance, but when his-
torians of genocide use the term “spiritual resistance,” they mean attempts by
individuals to maintain their humanity, personal integrity, dignity, and sense of
civilization in the face of attempts to dehumanize and degrade them .”

We can see evidence of such spiritual resistance in Anne’s diary. The first
thing she describes discusses after their arrival at the Annex is how, while her
mother and Margot take to their beds despondently, she and her father work tire-
lessly to organize their space. Once settled, the residents of the attic develop a
routine and structure to organize their days, filled with individual reading and
other educational activities, cooking, and family celebrations that might remind
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of us of our own covid moments baking bread or knitting blankets. They may
not have zoom but they take correspondence courses under the name of one of
their helpers, and, of course Anne has her diary. Even with their limited re-
sources, they find ways to make birthdays and holidays special with poems, sur-
prises, and gifts of special treats hoarded for the occasion.

* Think for a moment: how have you shown spiritual resilience during
this pandemic?

But of course the analogy with Anne Frank breaks down in so many ways,
not least of which with the fact that, although we are physically isolated, we
have found new -- and I would argue, more meaningful ways, to connect with
each other, not just personally but educationally and professionally. One of the
first zoom conferences I attended after the pandemic started was an international
honors symposium on creating community -- where I also saw Maria Tarasova,
the organizer of this conference. And here we are, Russians, Americans, Chi-
nese, Australians, Dutch, Germans,six months later, gathered “in” Siberia.

This creative and generous collaboration is a welcome new norm. For ex-
ample, although I am physically and officially back at my university in New Or-
leans this semester, I am coaching two teams at Windesheim Honours College in
the Netherlands -- something we never really thought of before the pandemic.
And, as you will hear if you join their sessions later today, in their collabora-
tions, people are more willing than ever to reach out and collaborate. It’s not
simply (or not at all) that folks have more time on their hands, but rather a
communal sense that “we’re all in this together,” and an instant point of connec-
tion, because we are all frustrated, we are all isolated, we are all grieving friends
and family members, or the family members of our friends, and the lives we
used to live. I see students and faculty members finding new ways to be sure
everyone is included -- through videos, facetime and a whole assortment of on-
line tools -- and also to be sure everyone is ok. Although it is not new to me to
include a moment of reflection or meditation at the start of class, or to pause
from “the real concerns” of the class to share strategies for addressing anxiety
and stress, I see a welcoming embrace of this practice from my students, who
share with me how they have incorporated some of these tools into their lives, or
just express gratitude that we are taking time, as a community, to acknowledge
and tend to our emotional and spiritual health.

[ am also appreciating a willingness not just to adapt the “same old, same
old,” but to try new things”.

For example, as I work with my colleagues at Hanze University to plan
our summer school, normally an intensive hands-on program that brings interna-
tional students to live together for two weeks, touring sites in the Netherlands
and Germany as they design projects to build tolerance and inclusion, we made
a conscious decision not to apologize for what we could not do -- visit the Anne
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Frank House or the Memorial to the Murdered Jews in Berlin -- but rather to fo-
cus on how we might re-envision the program in a new way?

One way is enhanced collaborative projects. We have time differences,
but we don’t have to worry about jet lag, balance of fun and travel, long bus
rides. That time will allow students to consult both library resources and a panel
of expert consultants, in an enrichment designed to draw them more deeply into
an intellectual community. And since we won’t have the benefit of communal
living and travel to create informal interactions, we will also create more inten-
tional ways for students to share their backgrounds and cultural differences.

We can also strive for more equity in who can participate. When we don’t
have to pay for trains to Amsterdam and the Hague, an 8 hour bus ride to Berlin,
and youth hostels, we can create a truly affordable price -- 150 euros = 180 dol-
lars = 13624.62 rubles. Compare it to 181661.60 rubles = 2400 dollars. When
students don’t have to pay for airfare, or to take a full three weeks off from a
summer job, in order to participate, the narrative of who is welcome changes.

This renewed emphasis on equity and inclusion has been an unexpected
gift of covid. For example, 30 years, research has demonstrated that the standar-
dized admissions tests most American universities require (ACT, SAT) are cul-
turally biased in favor of affluent white students whose parents went to college.
And even as more and more schools have gone “test optional” (that is, students
may choose whether or not they want to share their scores), many Honors pro-
grams and colleges have stubbornly clung to this damaged admissions criteria.
At my university, Loyola, I spent seven years arguing for elimination of stan-
dardized test scores in admissions to the University Honors Program. I was able
to get us to reduce our reliance on them, But it took the disruptions of COVID
and the blatant lack of access to testing, as well as the conversation about equity,
for Loyola finally to announce that we were going not merely test optional but
TEST BLIND for all of our students, including honors. Even if you submit your
scores, we won’t look at them.

Which, in a strange way, brings me back to Anne Frank as a reminder of
the power of empathy and compassion. Those of us who have had the privilege
of experiencing COVID primarily as a social, educational and economic disrup-
tion must not equate our own experience of working and homeschooling child-
ren from our own homes, watching Netflix, and Instagramming our baked goods
-- even in the midst of a deadly pandemic -- with that of 8 people hiding for their
lives, unable to go outside for over two years or even to flush the toilet for hours
on end. That lack of analogy must be a starting place for any discussion of Anne
Frank in quarantine. But cannot our relationship with Anne Frank open up a
space of empathy and connection that allows us to use our own discomfort as a
pathway to compassion? That, particularly as we confront systemic racism, can
cause us to reflect on justice and the lack thereof in our own world?
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What I am calling for is a reframing of Anne Frank in quarantine: not that
we say, “I am like Anne Frank, because I am in hiding,” but that we use her sto-
ry as a place of empathy to move toward compassion: “I am thinking about her
story and what it might be like not just to be quarantined, but to be hiding be-
cause of hatred.” How can I help others? How can I draw on my experience to
eliminate hatred?

Can we in quarantine consider Anne’s experience a call to empathy and
courage, in a challenging moment? The Frank family hid, it is true, because they
feared for their lives. But the Dutch term for them, onderduiker -- not someone
in hiding but someone who dives under -- reminds us that theirs was not an act
of cowardice. Rather, “diving under” was a choice of tremendous courage at an
unfathomably difficult time. When it became clear that neither the whole family
or the girls would be able to emigrate the Franks chose to protect their daugh-
ters. They and their helpers chose to include a second family. And then, despite
the cramped and uncomfortable conditions, the unbelievable difficulty of find-
ing enough to eat, they chose to offer shelter to another man, one most of them
did not know.

Remembering the experience of Anne or any of the other onderduikers
can put our own time in perspective. The challenges of the healthy members of
our community, compelled to remain in their own homes in the midst of the cur-
rent pandemic, are not truly analogous to the travails of both those who went in-
to hiding, and those others who protected them, at great danger to themselves.
And yet we are living in a frightening moment: many have lost their livelihoods
and even their lives. Healthcare workers, police officers, and grocery cashiers
are placing their own health at risk for the sake of others. In the US at least,
people of color, people in poverty, people on the margins, are dying at far higher
rates than the national average suggests. In times of uncertainty and pain, it is
inspiring to be reminded of our own power to make difficult choices, and of the
powerful difference those choices can make. In Honors, we have been given the
gift of focusing on our own education, and to think about how we can use our
talents to make our communities and our world more inclusive and just.

So I would like to conclude my asking you to think of a gift that COVID
has brought you, and how you might use this unsettling and even traumatic ex-
perience to improve our communities, large and small?
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Introduction

Practices suggest that self-education is an effective way for college stu-
dents to develop the proper values, promote independent study and improve
their overall ability. Thus, it is particularly important to explore how to develop
the peer education system of honors college students, which plays a crucial role
in self-education [1]. Peer education, also known as companion education, the
core of which is mutual assistance in the same generation [2], originated from
North America in middle and late 20th century, and has been widely applied in
how to prevent AIDS and STDs [3]. From 1978 to 1987, the number of universi-
ties implemented peer education in Canada increased from a dozen to more than
2,000, which has greatly promoted individual development for special popula-
tion [4]. Forhonors college, peer education often uses outstanding groups or in-
dividuals as good examples to inspire, guide and restrict others, and organizes
college students to help and learn from each other in a systemic way.

Objectives

Though, peer education has developed some mature theories and various
patterns such as peer advisor, peer counsellor, and freshmen peer education, and
has become a beneficial component of honors college education management, [5]
traditional peer mentors still have some disadvantages, such as insufficient expe-
rience, the underestimate of the future plans for development, inadequate atten-
tion to cultivating overall abilities, imperfect effect feedback mechanism etc.

Thus, honors college students peer education seeks a new pattern
equipped with outstanding mentor, tougher management and more sound feed-
back mechanism to enhance students’ overall abilities including innovation and
teamwork in an all-round way. The mentors are required to have broader vision,
abundant academic experience and research ability of analyzing questions, solv-
ing problems and utilizing resources. This thesis investigates on this issue both
theoretically and practically.

©7z. Jianglong, H. Yu, Y. Jinxin, X. Moke, 2020.
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Methods

Background. To facilitate the interaction, integration, mutual learning and
achievements among undergraduates and Ph.D. students, Shen Yuan Honors
College of Beihang University initiated a whole-new peer education pattern-
Development Mentorship where junior doctoral students guide freshmen year
undergraduates and achieve win-win results from 2012. Ph.D. students from dif-
ferent science and engineering majors are employed as the development mentors
of undergraduates. With broad horizons and bachelor degrees, Development
Mentorship provides freshmen guidance and supports concerning academic
study, major selection, science and technology practices, and personal develop-
ment. Meanwhile, this mentorship can develop the leadership and overall abili-
ties of Ph.D. students, and joining the mentorship has been a compulsory part in
the training programs for them.

Implementation

(1) Respect both groups and implement two-way selection

Based on openness, fairness, two-way choices and proper adjustment,
Shen Yuan Honors College has fixed Development Mentorship selection proce-
dure which are composed of 5 steps: (1) Ph.D. students submit their CVs and
relevant materials to apply to be development mentors; (2) The college staff
check on the information and select those who are eligible; (3) With their views
considered, those mentors are grouped according to their academic experience,
professional background and special skills; (4) Undergraduates choose one men-
tor group first and then choose one development mentor. After this, the mentors
make their choices. (5) The final list is announced. A mentor group helps several
students and realizes resources integration, while traditional peer education en-
courages one mentor to support one or more students.

(2) Build interactive platforms and enrich after-class activities

Besides offering daily conversation, psychological support, and academic
guidance, mentor groups organize theme activities at least once a month, which
1s different from traditional peer education. Those activities with various themes
aim at encouraging students to develop their views on academic and career,
based on special funds provided from the college. For example, with the theme
of “those events happened during undergraduate period”, mentors guided fresh-
men to formulate and realize their own academic plan through shared expe-
riences. Lab visits, frontier science and technology lectures and international ex-
change experience sharing expand horizons, raise awareness of innovation, and
increase participation in science and technology practices. These activities not
only enrich the life of undergraduate students, but also enhance the leadership,
and organizational and communication skills of the mentors.
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(3) Regulate KPI system and improve feedback mechanism

Shen Yuan Honors College set out an assessment management method to
clarify the fundamental tasks and positioning of the mentors, supervise mentors
to fulfil their duties, and regulate practices. According to the assessment man-
agement methods, mentors make monthly activity plans at the start of each
month, submit activity summary at the end of each month, and present annual
work summary at the end of each year. Those plans and summaries will be com-
piled into Development Mentor Manual for assessment reference. Besides, we
have developed mentor online rating system where students can share their sug-
gestion about, make comments on, and grade mentors’ work at any time. At the
end of service, the college will evaluate their performance, select excellent men-
tors and award bonuses to them according to the manual, counsellors’ assess-
ment, students’ assessment and report defense. The integration of routine check-
up rules and real-time feedback ensures the effective and smooth progress for
development mentors.

Features

Compared with the traditional peer education, this new mentorship has
innovative features. First, Development Mentorship is a useful supplement to
peer education system. It has reserved some advantages in traditional peer edu-
cation such as students are less defensive, more communicative and more inter-
active, and can effectively compensate for the problem of insufficient expe-
rience, low standpoint and limited ability in traditional peer education with the
advantages of experience-rich and resource-rich. Second, development mentors
can provide all-round help. Ph.D. students, whose work is not only about current
trifles but also future guidance, have a better understanding on their majors,
conduct science and technology exploration and social practices, offer advice,
carry out moral and aesthetics education. Third, Development Mentorship is a
beneficial attempt to connect undergraduates and Ph.D. students. It breaks down
the barrier between undergraduate and post-graduate education, and connects
through individual development, making honors education more consistent. This
mentorship does not only cultivate the undergraduates but also promote the self-
education of Ph.D. students.

Results
Promotes Self-education for Students

To analyze the reality of Development Mentorship, we have made an on-
line questionnaire with the theme of Development Mentorship Implementation
Reality Survey where there are two respective parts for undergraduates and
Ph.D. students.

The college has released 360 questionnaires for undergraduates in all
graduate with a valid return of 335, reaching a valid rate of 93 %. More than
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90 % of undergraduates can understand why we have set this new mentorship
and believe that the mentorship is helpful which is a proof that our promotion
and interpretation of mentorship is effective. More than 70 % of undergraduates
regard the mentorship as an effective way to get remarkable help from mentors
while the rest believe this mentorship can be further improved, implying that the
mentorship plays a relatively helpful role in undergraduate education. 81 % of
undergraduates consider the number of activities held reasonable, and others ask
for more activities to be held. Besides, more than 80 % of undergraduates deem
that the activities are attractive both in form and content. Development Mentor-
ship enjoys a great popularity among undergraduates by turning cramming edu-
cation into experimental group self-education.

66 out of 80 questionnaires have been returned in a valid manner from the
Ph.D. student mentors, with a valid return rate of 83 %. The finding shows that
90 % of the mentors are pretty aware of their key work. Around 80 % of them
regard their work helpful to undergraduates and 93 % of them believe the men-
torship is reasonable in terms of management, organization and activity patterns.
Nearly 98 % of mentors regard this work beneficial to their personal development.

In summary, development mentors have been an important part of under-
graduate education. The management and organization of mentorship have won
great recognition among Ph.D. students, making it an efficient way to achieve
the goal that teaching improves themselves with common progress achieved.

Enriches the College Talent Pool

(1) It promotes the integration of undergraduate and Ph.D. development.

Development Mentorship builds close longer-term peer relationship be-
tween Ph.D. students and undergraduates, motivate the students by promoting
undergraduate individual development and Ph.D. leadership. As it has bridged
the gap between undergraduate and Ph.D. education, this realized and facilitated
the integration development of undergraduate and Ph.D. education.

(2) It pushes forward innovative talents development.

With similar ages and experiences, more free time to communicate and
lower communication cost, Development Mentorship is endowed with greater
vitality as a supplement of traditional peer education mentors and academic tu-
tors. Especially, Ph.D. students dedicate themselves in guiding undergraduates
in all kinds of science and technology, creative and academic competitions,
pushing forward innovative talents development.

(3) It optimizes major choosing situation based on general education for
undergraduates.

Now Shen Yuan Honors College applies general and profession education
pattern. To be more exact, the general education will last throughout the whole
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undergraduate period and the profession education only will be applied for se-
nior undergraduates. However, most undergraduates are not aware of the profes-
sional knowledge in their field in early period so they tend to follow the herd to
chose the majors. Thereby, it turns out that the Development Mentorship plays a
significant role in this respect with more and more students are satisfied with the
proper majors they've chosen.

(4) It accelerates interdisciplinary interaction.

Interaction made by Ph.D. students and undergraduates with different ma-
jors will generate sparks of ideas. For this purpose, Development Mentorship is
an appropriate platform to promote interdisciplinary interaction in its nature. In
recent years, many interdisciplinary innovation achievements have appeared in
our college which contributes to the implementation of Development Mentorship.

Conclusion

Peer education is of great importance in college education due to the role
it can play. Development Mentorship is an innovative peer education pattern
with its unique advantages shown step by step in honors college. Currently,
there is still a long way to go in terms of modular mentor training projects and
fine theme activities. We will work harder towards this direction and we hope
this mentorship will develop both in theories and practices so that it can make
greater contribution to talents education.
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Introduction

In April 2020, the third author ran two workshops for students of the Grif-
fith Honours College, titled Reflecting for sensemaking in times of uncertainty.
The first and second authors attended the workshop, and when an opportunity
arose a few months later to undertake a paid research bursary on the topic, they
applied and were successful.

Objectives

The objectives of this research were two-fold. First, the students involved
wanted to gain skills in literature review, survey development, and data analysis.
If they could also achieve an academic publication from the project, that would
be a bonus.

The second research goal was to investigate the impact of the Reflective
Writing During Covid-19 workshops on the Honours College students who at-
tended.

Methods

The research progressed in two stages. First, during the research bursary
itself, then later with the data collection and analysis. In the first stage, the re-
search bursary, the students focussed on expanding their skills in conducting a
literature review and on developing a survey for their peers to complete, includ-
ing receiving university Ethics approval for the survey. In the second stage, the
survey was released to the workshop attendees, data collected, and analysed.
This paper presents the combined findings from both stages of the research project.

The focus of the workshop was to introduce different methods of reflec-
tion and reflective writing to the Honours College students who attended, with a
particular focus on Bolton’s (2010) six minute writing, which is a modified form

o w. Maynard, J. Hill, & Dr A. Winter, 2020.
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of Elbow’s (1973, 1998) freewriting. Students were taught several different re-
flection techniques, and invited to think about publishing their reflections as a
consequence of the workshop.

The survey was developed a couple of months after the workshop, with
the intention of capturing both evaluation data from the workshop and any out-
comes that the participants had experienced. Survey questions included:

e What (if any) kinds of reflective practices have you incorporated into
your life since the workshop? (e.g. writing, journaling, meditation, etc)

e Has your reflection improved your ability to cope with COVID-19? If
so, how?

e What difference has COVID-19 made to the career your degree is pre-
paring you for?

Results

Fourteen responses were received to the survey, and the two research bur-
sary students undertook additional personal reflections.

Research Bursary Outcomes - Julia

Julia’s literature review focussed on reflection within musical activities.
She found that she had already employed different types of reflection found in
the literature review within her musical practice without really knowing. These
included Benton’s (2013) self-assessment during school performance assess-
ments, and Schon’s (1983) reflective practice in action while practicing violin
(actively listening to what it sounds like, making a decision on that sound and
comparing it to how she wants it to sound, adjusting technique to change sound
and trying again) .

Julia had previously trialled the reflective writing practice of journaling,
“which started off as helpful when practicing, but then became a bit of a chore
after 2 years — I realised that perhaps I had developed better reflection in action
and focus through writing my goals and reflections every day, and didn’t need to
do so anymore.”

Research Bursary Outcomes - William

Through writing the literature review more broadly around reflection in
academia, William discovered that he tended to ruminate on issues and wasn’t
reflecting effectively (Maurer, Leheta & Conklin, 2017). “Now I can identify
when I begin ruminating and this awareness helps me prevent it.”

The literature showed that reflection can help individuals deal with
change and stress, and enable learning from these experiences. He also explored
the link between reflection and meditation/mindfulness. Used together, they can
help tertiary students deal with the many challenges they face.
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Survey Outcomes

The majority of students (71 %) said that they had done further research
into reflective writing after the workshop. Many students said they hadn’t pub-
lished reflections on social media as they would rather keep them personal. Only
14% of students said they had posted reflections on a website post-workshop.
However, as one wrote, “I decided to reflect on a key learning from covid-19
and publish it on LinkedIn. I never thought of doing this but as it was something
relevant to my employability I felt it would be appropriate. My actual reflection
was messier and detailed but through that process I found the key learning that I
could post about on social media. This also gave me a sense of accomplishment.
Like a badge for myself!”

Most students said that reflection had helped them through the pandemic.
Some said it helped them a lot, others said a little bit. Most respondents also de-
scribed feeling isolated and missing a sense of connection. As one respondent
said, “I don't think I have adapted well. I simply took on more projects as I felt |
had more time being at home. To survive I sleep less and don't exercise.”

The literature argues that a significant number of university students are
not well equipped to cope with challenges (Stoten, 2019). This assertion was
supported by the survey data where many students described their struggle in
remaining motivated with their studies. One respondent commented “I don't see
my friends often which makes me feel a bit isolated, it also makes it hard to be
excited and motivated for uni work. Not being able to go onto campus has also
been tough as I learn better in a face-to-face environment”, while another stated
“I reduced my study load to cope with difficulty studying due to lacking motiva-
tion”. A third respondent commented, “During trimester 1 2020 I felt I was sink-
ing slightly but staying afloat. I promised myself that trimester 2 would be bet-
ter. Boy was I wrong. Due to jobkeeper I am now working 24+ hours a week.
Last week it was 40 hours. I am also signing up to lots of online opportunities
which I am interested in ... But I'm struggling with juggling everything I am do-
ing and the pressure I put on myself.”

Conclusion

There are obvious advantages to teaching reflective writing to Honours
College students. Not only were they thankful for the opportunity, even among a
sea of other opportunities offered to them, but they are also likely to extend
those opportunities into their own considerations of employability and future
work.
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Introduction

As we search for evidence of significant learning and innovations in high-
er education, especially during a disruptive COVID-19 pandemic and beyond,
we are continually challenged both in person and online to reaffirm proven me-
thods of enhancing students’ abilities to engage in critical reflection as a way of
achieving higher-level learning and building a community of diverse learners.
Reflective thinking, self-analysis, and self-assessment are effective pathways to
deep, honors learning, but they demand levels of personal scrutiny, intellectual
honesty, and distance, which come with great difficulty. Honors students must
have many opportunities to practice such unfamiliar skills. Using regular posts
on a collaborative online forum can be a powerful means of creating a safe,
challenging environment that helps honors students understand and document
their own learning, especially with frequent mentoring and feedback.

Students who engage regularly in written reflection about not only content
knowledge but also the meaning of the learning process itself are empowered to
make sense of the sources and outcomes of their learning. The gains of such
learning goals are especially valuable when teaching and learning are forced to
pivot to remote strategies, such as in the time of COVID, though the benefits are
equally compelling beyond the adjustments necessitated by the pandemic. In this
session, faculty and honors students showcase adaptable approaches to online
forums, describe their experiences with forums, share models of forum posts,
and invite audience participants to explore additional resources.

Results

The online reflective writing instructions may be exemplified in the fol-
lowing assignment.

© Dr. J. Zubizarreta and M. C. Baker, B. George, 2020.
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Instructions

Remember that the threaded discussion will be a powerful, important
component of our collective learning in this honors course; it will also figure
prominently in your evaluation and grade. Please pay attention to the following
guidelines. I look forward to your engagement.

Ground Rules:

1. Each student should contribute a minimum of 16 entries spread consis-
tently and evenly throughout the semester. Four holistically graded, unan-
nounced periodic checks of your online work are meant to help you remain con-
sistently engaged. These assessments are averaged at the end of the semester for
one of your course grades. A second course grade is an overall achievement as-
sessment, giving you an opportunity to “make up” lost work and earn an excel-
lent grade despite any inconsistencies in the periodic assessments.

2. Each entry should be at least a paragraph’s length, 15-25 lines. My in-
terest 1s not in counting words or lines but in encouraging development of your
ideas. My experience has been that honors students usually exceed the require-
ments of number and length of entries because they enthusiastically recognize
the extraordinary learning that occurs in their threaded discussions.

3. Try to make most entries critical pieces in which you reflect carefully
about an idea, issue, text, class discussion, outside reading, related learning in
another class — something connected to our class work. Some entries grounded
in personal experience or opinions are okay, but the premium is on critically
thoughtful pieces that focus on the intellectual content of the course. Even more
significant is your critical reflection on learning itself, your self-analysis of not
just what you have learned but how, when, why, and what are you doing with
your learning.

4. Use specific examples and quotations to enhance your discussions.
When quoting texts, practice MLA or APA style to continue good habits of
sound, accurate documentation. Personal topics can be useful and helpful, but
try to tip the balance toward critical thinking and writing.

5. As much as possible or appropriate, demonstrate your motivation and
independent learning by bringing into your discussions references to helpful
outside sources. Collaborate with others in finding, analyzing, and evaluating
secondary sources that add valuable dimensions to our discussions. If you dis-
cover a cogent journal article or chapter in a book or web site, share it!

6. Your entries will be appreciated and evaluated mostly for content, crea-
tivity, depth of thought, and critical engagement. Grammar, spelling, punctua-
tion, and mechanics are not evaluated, though you should strive to communicate
in clear, clean prose of which you can be proud. "Why level downward to our
dullest perception?" asks H. D. Thoreau. Not a bad philosophy.

7. The online threaded discussion is a medium for challenging, creative,
thoughtful reflection and engagement in intellectual growth and genuine learn-
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ing. Let’s respect each other as honors scholars and encourage risk, critical in-
quiry, diversity of perspectives, tolerance, and acceptance.

8. Finally, be sure to save your entries to a disk or flash drive or make
print copies as insurance against lost or damaged communications. Let me know
if you need help in learning how to copy to disk from internet applications. Sys-
tem crashes, email server failures, power outages, delays or glitches in connect-
ing your computer to college network — these and other woes are not acceptable
reasons for not completing your reflective writing requirements. Pencil and pa-
per are amazingly trustworthy technologies!

The Student’s Voice

Remember that writing in the asynchronous environment of a threaded
discussion will be a powerful, important component of our collective learning in
this course; it will also figure prominently in your grade. As I have stated earli-
er, online reflective writing is a medium for challenging, creative, thoughtful
reflection, intellectual growth, and genuine learning.

I will share handouts of compelling, thoughtful entries posted by students.
Your entries do not necessarily have to be as long or the same in content or
style, but the models offer high standards for creative, collaborative, and criti-
cally engaging writing. They are excellent examples.

The Teacher’s Voice

Several entries in the samples illustrate the kind of feedback you can ex-
pect from me. I try hard to respond to every post, though at times I combine en-
tries and reply collectively to several at once. I may be silent for a while, watch-
ing with interest and pride as your conversation grows. Still, I want you to know
that I read and value each entry written by each of you. Hopefully, my feedback
will encourage you to read, think, and write critically and enthusiastically, to
contribute often and meaningfully to our community of learners. Reflective
learning at its best!

Why a learning portfolio?

Since all of your online writing will be included in your Learning Portfo-
lio — along with samples of your formal writing, research, notes, presentation
preparations, final project work, and, more importantly, your reflective analysis
of your learning throughout the course — I invite you to read my thoughts about
the value of reflection and portfolio development at https://www.ideaedu.org/
Research/IDEA-Papers-Series. The link will give you insights into our assign-
ment in the course, and I hope that you will understand how important reflective
learning is in your intellectual growth as a reflective learner, one who goes
beyond the “completion agenda” of checking off courses and earning grades,
one who truly learns the skills and habits of deep, meaningful, lifelong learning.

Welcome to cyberspace! And welcome to our online reflective writing fo-
rum!
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Other samples of student-faculty reflections on online forums show how a
culture of reflection can be built to enhance learning.

Student

I'm not exactly sure about whether or not religion comes in the genes, but I have al-
ways thought that humans are a naturally inquisitive and questioning creature. I think that
somehow humans have the need to try and explain the unexplainable, the mysterious. For ex-
ample: How Earth was formed? Is there a God? How were the pyramids built? I think it is
essential for human beings to want or have the desire to question surroundings or the myste-
ries of the universe. We feel the need to explain everything around us. I think this comes from
the feeling that the unknown is frightening and threatening. Having an answer of some kind is
better than having no answer at all. Having an answer and having the option of believing in it
tends to make people feel more secure, no matter how 'unreal' that answer, myth, story, idea
may seem to be. Isn't it the ability to be inquisitive not only part of human nature but also
what makes us human? Myths not only tell interesting childlike stories, but they explain hu-
man emotion and behavior, as well as try to answer some of these unanswerable, mysterious
questions that the universe poses to us. For example: the Cosmogonies.

I love finding great quotes. They, for me, provoke my mind and understanding. They
give me something on which to ponder. Here are a few I found earlier dealing with myths.
They are thought provoking...

It is a myth, not a mandate, a fable not a logic, and symbol rather than a reason by
which men are moved. --Irwin Edman

There is nothing truer than myth: history, in its attempt to "realize" myth, distorts it,
stops halfway, when history claims to have "succeeded," this is nothing but humbug and mys-
tification. Everything we dream is "realizable." Reality does not have to be: it is simply what
it is.

--Eugene lonesco

Faculty

Whoah, KB, you blow me away! Your reflections are astute and mature, the kind of
thoughtful exploration and "inquisitiveness" (to cite your own idea!) that reveals a curious,
restless, analytical mind. That's honors at its best, isn't it?

A couple of things strike me about your entry. First, | commend the way you respond
to your peers' comments. Remember that the threaded discussion is a tool to help us build a
genuine community of learners through reasoned, thoughtful, mature, sensitive, intellectual
discourse. Without sometimes passing judgment--which is too easy to do in debate as op-
posed to discourse--we all need to learn to respect different views and understandings. The
way you add to the discussion, tweaking ideas here and there, asking further questions, posing
additional insights--that's what authentic critical discourse is all about. Cool!

Second, I admire the connection to something you learned in LA 101 and the way you
apply it to what you're learning now. That kind of synthesis in learning is what distinguishes a
sophisticated intellect, a serious _scholar who appreciates learning as a process of connec-
tions and applications, not just a bunch of facts. Bravo for demonstrating that what you
learned last semester isn't dead knowledge!

Third, I appreciate your sharing additional sources of information that deepen and ex-
tend our learning in this class. The quotations you share are wonderfully relevant. The Iones-
co passage, especially, is exactly what we've spent our first two days discussing, though he
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says it much better than 1. Notice his own way of emphasizing how myth is the fundamental
expression of our story as human beings, our cry into the dark to say, "Il am!"

Notice student’s effort to clarify her own thinking, process class discus-
sions, connect her thoughts to insights gained from quotations. Teacher responds
with affirmation of peer interaction, connections and synthesis, sharing of exter-
nal resources with others. Reinforces value of reflection and collaboration.

Faculty

Thanks for the connection to Amy Tan's story, Brittany, a wonderful example of how
deep, authentic learning is more than just muddling through the "facts" and "knowledge" of a
course and returning them on tests. You go beyond the borders of our class and apply what
we've been discussing to other parts of your learning experiences.

When a student can shift gears like that, shift from one learning domain or example to
another, then she is truly engaged in higher-order learning. It's not enough to acquire know-
ledge. We have to be able to analyze, synthesize, apply, and evaluate information to make
learning more durable and more significant.

Do you guys know Benjamin Bloom's "taxonomy of learning," a seminal theory about
learning? Maybe one of you in education can fill us in! Hint, hint!

Well, my purpose is to follow up what I've said about learning in my responses to
Brittany, Miha, and others so far. You may have read my postings and wondered if you were
in the right class. Is this an English class or an educational theory and practice class?

Remember that I take very seriously how important it is for you to learn not only the
course materials but also how you learn, what kind of a learner are you, when do you learn
best, why do you learn--all the questions that make you a "reflective learner," the kind of
learner that I believe defines honors. That is why one of your major assignments is this
threaded discussion where we can practice reflective thinking, critical judgment, and writing
skills. All of these conribute to enhanced, deep, lasting learning.

So ... every once in a while, you'll see me pause for moments of reflection, moments
when we can pull back from content knowledge and examine the learning itself. How am I
learning? What am I learning? How do I know I'm learning? Why am I learning? I call these
REFLECTIVE LEARNING MOMENTS, and we will engage in such reflection often during
the threaded discussion, during class conversations, even in submitting formal papers.

Be ready, then, for the RLM. It's all about learning, folks! What fun!

Faculty

Kristen and others have pointed us in the direction of thinking about how all the dif-
ferent images of the hero suggest a certain kind of "multiplicity" or "relativism" in our think-
ing about myth. That is, since each image seems so different from that of other cultures and
stories, then each must be equivalent to the other, and no one symbol or story or myth or reli-
gion is any more value laden than another.

I wonder if there's a limitation to that kind of thinking. William Perry, the pioneer
educational theorist, talks about the different levels of knowledge and learning, pointing out
that learners go through several defined stages in their intellectual development: dualism,
multiplicity, relativism, and commitment. You can read a little about Perry's scheme at
http://www-honors.ucdavis.edu/th/ct/kloss.html.

In a nutshell, we begin our intellectual, moral, and ethical development first by seeing
everything as black and white; this is dualism. Then, we advance to multiplicity, which allows
us to see different sides of a problem but without the ability to distinguish among them, and
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so we are left with the naive perspective that all knowledge is equally valid. Then comes rela-
tivism, in which we recognize that new and different knowledge is contextual and colored by
previous knowledge, but we are still limited by a dependency on authority of knowledge so
that while we recognize that some ideas are stronger or weaker than others, we do not move
beyond accepting all ideas as equal. The last and most liberating and sophisticated stage of
development is what Perry calls "commitment," when we are free to construct knowledge
from a complex reasoning process that makes knowledge our own.

I point out Perry's scheme because it is so relevant to the process of learning in a
course such as ours, so rich and heavy with shifting ideas, multiple perspective, and chal-
lenges to our received knowledge and ways of thinking of ourselves, each other, our world,
our beliefs. Whenever we are challenged to take the hero's adventure in learning, whenever
we are called to the adventure of moving from one way of thinking to another, of engaging in
a process of transformation, as Campbell puts it, then we are placed squarely on Perry's
scheme of intellectual development.

So, I think it's important that we ponder what mythical thinking teaches us that can
move us beyond just accepting that different stories reveal different cultures, which reveal
different beliefs, which reveal different values, etc. Does mythology help us move to a larger,
broader, deeper, more generous vision of ourselves, our world, our spirits? Is there a unity in
diverse mythologies? Hmmmm.

What an RLM! You guys with me?

Student

Wow! I am so impressed and motivated by my peers at Columbia College.

I thoroughly enjoyed the film on Wednesday, and I fully intend to watch the remainder
of it. I was intrigued from the very beginning when Campbell was presented as a deeply spiri-
tual person. I know this does not suggest any one religion or belief, but I tend to gravitate and
trust this. What I took from the film was a much broader understanding and appreciation of
the human imagination, spirituality, the unknown, God and the ways they intermingle. I guess
what I was really struck by was the patterns, the patterns in stories that are patterned after
something else. I have to think that it is no accident or coincidence that so much of what hu-
mans create (stories, art, music) that come from our imaginative/spiritual beings echo each
other. The parallels are so powerful just as in nature that it is hard for me to comprehend any-
one denying someone or something central to the universe in all it's AWEsome (I hope this is
not a misuse of the word Dr. Z) complexities. Wouldn't it seem that these are all just reflec-
tions,echoes of someone or something that is even more AWEsome, consistent, indescribable,
and unfathomable in grandness, wisdom, and might? (Words are inadequate here.)

Kristen, I really enjoyed the quotes and comments you contributed. I especially en-
joyed the one by Mary McCarthy, "We are the heroes of our own stories," because I think it is
so true and relevant. Campbell expressed myths as "the transformation of consciousness by
trials." Isn't this the human experience? We live, we mess up, we have trials and we grow in
our consciousness.

I really have never thought seriously before about our conscious and unconscious
thinking and their contrast. I thought it was interesting that Campbell described "conscious
controlling the unconscious." What is the source of our unconscious? So often the uncons-
cious seems to bubble up in our daily thinking and we temper it with our consciousness. I
think it can be exciting, revealing, as well as a little scary to explore this part of us. Sorry for
the length of this, but I challenge you all to take time and explore the mystery of your own
minds!!
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Notice student’s willingness to reflect on another’s shared thoughts and
apply her developing insights not just to specific course assignments but also to
her own personal explorations of values and beliefs. Also, note her challenge to
peers to “explore the mystery of your own minds,” a call for reflection!

Student

Hey everyone! I just want to start out by saying... [ know this entry is kind of random,
but ever since we talked about the chaos theory and fractals in class, I have been fascinated by
the subject ever since. When she told us that she had some examples of fractals on the door in
the CLC, of course I had to go look at them. But I mainly wanted to get these ideas out of my
head and see what some of you were thinking.

I know a lot of you have probably seen the movie "The Butterfly Effect." Well, when I
first saw that movie I thought to myself that there was no possible way for something like that
to happen. However, after reading some information on this subject my thoughts have com-
pletely changed. It fascinates me that just a tiny change in an initial condition can drastically
change the course of events in a long term behavior... "The flapping of a single butterfly's
wing today produces a tiny change in the state of the atmosphere. Over a period of time, what
the atmosphere actually does diverges from what it would have done. So, in a month's time, a
tornado that would have devastated the Indonesian coast doesn't happen. Or maybe one that
wasn't going to happen, does." (Ian Stewart, Does God Play Dice? The Mathematics of
Chaos, pg. 141)

This idea truly baffles and amazes me! While this idea could stem into hundreds of
different topics, I want to address the issue relating to mythology and heroes. So my random
thoughts do serve a purpose to our overall topic of heroes. It just makes me wonder... if one
hero hadn't followed through with a certain course of events, would we have the heroes we do
today? I know I probably sound confusing, so allow me to explain. For example, think about
our LA 102 class for a second. Many of us just recently watched the video on Women's Histo-
ry. Think about the whole women's rights movement. If one woman wouldn't have decided
that she was not being offered the same opportunities as the men, then we wouldn't have the
women figures we do today. What one simple little act that a man did one day, could have led
to the entire women's rights movement. Same thing with all heroes. What one hero does could
possibly create the course of events for all heroes to come.

I don't know... I'm just still baffled at the whole idea of the chaos theory. It truly fasci-
nates me! And I recommend going to look at the fractals on the door in the CLC. They show
how something quite random and chaotic can have an overall pattern. They're quite interest-
ing. I have some web sites for any of you who want to learn more about the chaos theory or
fractals: http://www.imho.com/grae/chaos/chaos.html, http://www.mathjmendl.org/chaos. So
if any of you have any ideas on my random thoughts, I would love to hear them!

Reflection enables student to range widely over related interests, topics
piquing her curiosity after a class discussion. She’s making sense of her “ran-
dom” thoughts. Note sharing of resources, an outcome of her reflections.

Student

I found our discussion about what a hero really is to be very interesting. After thinking
about it, I have been able to come up with a few theories about what a hero is.
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First, we can say that every single human being is a hero just because of his or her
mere existence. True, from a darwinist perspective. Indeed, according to the theory of natural
selection, every being who survives the hostility of natural conditions is a winner.

However, some philosophers consider that biological survival is petty unless our life is
filled with substance: in other words, unless our existence is inhabited by being. Without at-
tributing to Nietzche the discussion on existence versus being, I still find that he also touched
upon the significance of the hero in his philosophical discourse. To him, all heroes are charac-
terized by the will to power. Since biological existence is a given for all humanity and hence
is not a distinguishing factor, heroes are those who were born to lead over the weak. The true
heroes are the true masters. In Nietzche's system, a master is someone whose superior nature
places him or her beyond good and evil, beyond morality and laws. Nietzche understands that
we can have a human (“the superman”) who, by virtue of a self-given, inner right and a supe-
rior nature, is allowed to overstep the bounds of morality in order to fulfill an ideal to the ben-
efit of the many or of the entire human kind. The same rationale and structure of the extraor-
dinary man are brought forth by Hegel, too, and the literary embodiment of the theory is Dos-
toievsky's Raskolnikov, in _Crime and Punishment .

Last but not least, Mircea Eliade (an interbellic Romanian scholar, founder of the
school of thought in Chicago) opines that a hero is the human being who has been "born
again" in his or her humanity. Being "born again" means inhabiting our biological life with
thought, self-reflection and meditation, with emotion and spirit, with the culture and ideas in-
herited from our ancestors, thus, with myth and story.

An eloquent illustration of the lack of such self-reflection, of myth and of humanity
are typically reality shows such as Big Brother et. al. Here, the audience's need for sex, emo-
tion and excitement is fulfilled too plainly and too directly, too "un-intermediately"; the sub-
stance that makes sex and love meaningful is thrown out and only the shell is left: the sign,
the symbol have been perverted into mere reflections of vanity, into empty forms and the
product is given to an audience who consumes sex rather than live it with a meaning of my-
thology and magic. Mircea Eliade believes that the most significant things in life, the uplifting
ideas, the truest of truths, religion, the three thresholds of the being (birth, marriage and
death) are all supported by myths and nourished by and passed on from generation to genera-
tion by the collective subconscious.

Faculty

When Miha says that "biological survival is petty unless our life is filled with sub-
stance," she captures exactly what our course is all about: a quest for understanding, appre-
ciating, and applying whatever that "substance" is that undergirds, permeates, and transcends
our selves and nature. Is that what we mean by myth in the larger, archetypal sense of the
concept: the core substance of idea, imagination, and faith that lies underneath, within, above,
and beyond what we know and experience as so-called reality? Is our course a communal ef-
fort to discover how "existence is inhabited by being?" Ouch, my head hurts!

Miha also brings us back around to the central issue of existential choice as a perva-
sive theme in monomythic story. The "hero" figure is one who accepts the call to adventure,
takes on the challenge of the journey, exerts the force of his/her will against the darkness of
denial, defeat, and death: the hero says, "I am," and launches the quest for being within and
beyond mere existence. The journey is one of substance, of authentic, existential power and
meaning (Miha's very interesting application to "reality shows" is a perfect illustration of
counterfeit selves acting out counterfeit dramas without genuine "ultimate concern"--to quote
theologian Paul Tillich--or without the essential crisis of a Raskolnikov in _Crime and Pu-
nishment or Meursault in Camus' The Stranger .)
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What Miha is helping to reinforce in our discussions is the primacy of being, the sig-
nif-icance (there's that all- important root of signif=symbol again!) of choice or "will" (as the
philosopher Nietzche--who uttered the shocking declaration, "God is dead"--would put it).
The monomyth, in a sense, is a dramatization, a signifying of the human impulse to assert "I
am" in the face of an inscrutable universe. We will ourselves to be, an existential act that re-
deems us, that helps us be "born again" in our humanity, as Miha says in paraphrasing Eliade.

I'll quote Miha again and say that the hero pattern is, in effect, one of transforming
"our biological life with thought, self-reflection and meditation, with emotion and spirit, with
the culture and ideas inherited from our ancestors, thus, with myth and story." I couldn't have
said it better.

Student

Yes, Dr. Z., YES YES YES! Paul Tillich does catch the nature of all this and my, does
he expose the vanity of reality shows: They are NOT an ultimate concern!!!
But are you ever a mind reader! :)

An exciting demonstration of how promoting and successfully implement-
ing a habit for reflection among students can produce deep, connected learning.
Note sharing of additional sources for the sake of raising the bar in peer learn-
ing, taking classroom discussion to deeper levels. Faculty response affirms
demonstration of comprehension, synthesis, analysis, collaboration, sharing re-
sources. Student’s reply is uncanny in its acknowledgement of power of reflec-
tive learning: “But are you ever a mind reader!”

Student

Cunt Cracker Ho Poor White Trash Bitch

How did you feel when you read these words? If your heart skipped a beat as much as
mine does when I even read the word "nigger" than maybe you will understand what I'm say-
ing and not give me strange looks when you see me. Some of you will and you'll have conver-
sations about how minorities are overly sensitive about everything but ... One of my favorite
books is "The Adventures of Tom Sawyer" by Mark Twain. The book uses derogatory lan-
guage that was customary at the time including the word nigger. I have read so many books
that say derogatory things about minorities and I'm glad to know what goes on in the world
around me. That there are people who feel that way. Why, I'll never know. Being in the south
I know that a lot of people reading this book know people who use derogatory language or
voice stereotypes about black people especially. I'm not saying ANYONE in our class feels
this way and I'm not angry or anything I just want to make sure everyone knows that language
like this is NEVER okay. When I told one of my friends (who is white/Jewish) what book we
were reading she said that she hopes she lives to see the day when we can read books about
crackers and whores and for it to be just as okay as reading books with the word nigger in it. I
just wish it would all go away. But if artists feel that they must express these things, and if
they are drawing from real life, then I feel that these kinds of books should be read with lots
of explinations of why this language is being used and always with another viewpoint present
(What if an all white class was reading this who thought saying "nigger" was okay?). . ..

I live in a 100 year old, two story colonial home in historic Winnsboro right next door
to General Cornwalis' home (not in an old shack) that was probably built by slaves (which I
think is very ironic).Once when I was walking down the street to go vote with my cousin a
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white boy who was playing basketball in a church yard screamed out "Ku Klux Klan" at us
(in fact I have friends who have family members that are in the Klan). I was so scared that we
would be murdered in broad daylight. Can you image? That's fear, and yet I'm not afraid to be
in an English class full of white people. Why? Because I don't think all white people echo the
sentiments of that one person.

I love this book and I think that Kaye Gibbons is a great writer, but I think that its im-
portant that everyone who reads this book understands that the main character in this book is
uneducated and has been raised in a racist environment (which isn't her fault). Some people,
however, might read this book and think its normal to say the word "nigger" (She calls him a
nigger and trash... page 21) or even "colored" (some one actually said that to me in this cen-
tury). Anyway, don't be afraid to talk to me just because I acknowledge something offensive
but also be aware that I have traveled around the world, been on Jeopardy !and the Oprah
Winfrey Show, and that my parents have their own non-profit organization...oh and I don't eat
dirt.

Faculty

Yes, Brittany is absolutely right in reminding us of the offense embedded in some of
the language in Gibbons's novel. Generously and astutely, though, she suggests that the author
has a clear and strong message in including such language. First and foremost, the language
reveals the racist, small-minded attitudes of the characters--and Ellen is not exempt from the
indictment, at least at the beginning--attitudes that are obviously depicted as reprehensible by
the satirization of behaviors such as those exhibited by the father, his friends (even the black
ones!), Aunt Nadine, and others. Evidently, Gibbons wants us to react with revulsion and cen-
sure when we witness the actions, values, and language of the racist characters.

Second, the language does sound an authentic or, as Brittany says, a realistic note.
Such language, such terrible words, do exist, and one of the challenges of the novel is for us
to hear them, react to them, and decide whether they are part of our language or not. Undoub-
tedly, Ellen makes the right choice at the end of the novel, turning her back on such unkind,
inhumane, even vicious language.

Third, the novel's emphasis on the central theme of transformation, regeneration, re-
birth is important in helping us understand Gibbons's lesson. Ellen's final values, outlook,
language, identity go completely against her own earlier innocence and inherited prejudices.
The word "inherited" is critical here, as if Gibbons is trying to show us that our racism is
something that we're taught, and we need to wash ourselves clean of unexamined views: we
have to BE ourselves and learn the purer values of acceptance, grace, and love. Without such
redemptive values, we are no better than the violent, spiteful, hateful father in the story. . . .
Isn't one of the purest purposes of great art to engage us in an act that hopefully will redeem
us, move us from a lower to a higher state of consciousness? Isn't that what happens to Ellen
in Gibbons's novel? Isn't that what happens to us as readers?

Thanks, Brittany, for your powerful, piercing, sensitive contributions to our discus-
sion. I see in your writing exactly why Ellen Foster is a notable work of art.

Does making room for reflection in learning engage risk? The exchange
above demonstrates that encouraging and incorporating reflective activities can
tap not only deep learning but also deep emotions and potential conflicts within
a student and within a community. Does incorporating reflective teaching and
learning strategies involve more time for both faculty and students? Yes. Is it
easier to assign conventional assessment activities without reflective compo-
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nents? Probably. If so, do we miss out on tremendous potential for enriched,
poignant, powerful learning in intellectual and personal domains? You decide.

Student

Mary, your entry is quite enlightening! I completely agree with your thoughts. We do,
as first year students away from home, feel that we are now somehow 'free’. We think that just
because we don't have the constraints of our parents, we are somehow free to live and do as
we please. But like you said, it is not until we move out into the world as adults that we are
truly free.

The other day I had a disturbing realization. I was thinking about my four years of col-
lege and wondering what exactly I was to do afterwards. I was thinking of what I was sup-
posed to do, where I was supposed to go, and who I was supposed to be with. It worried me
because after college, we must venture out into the world almost completely alone. This con-
cept ties right into our story that we're discussing in class. As we venture out into the world, it
is almost as if we are a stranger all again. We must find out just exactly "who are we", "why
are we", just like we were discussing in class. It's a scary concept to think that we will be ven-
turing out into the real world, and become a stranger once more in order to answer these ques-
tions. Well I just thought I'd share my some-what disturbing realization with you. But I do
know that I am going to enjoy these next three and a half years before I have to begin answer-
ing some of these most difficult questions. And just to let you know... I definitely don't feel
like a stranger here at Columbia College!

Student

Angela...This is what the college is here to teach us. Even though we are away from
our parents and we feel free. We are here at Columbia College to learn how to make it out in-
to the real world. I see these four year as our training wheel years. We will take chances and
make mistakes, but we always have something holding us up: the community around us. Yes,
in three years you will have to venture out and this time you will take chances, make mis-
takes, and some of them you will just have to face the consequences, but unlike "The Stran-
ger" you do have family and friends that you can turn to for support. "The Stranger" in a
unique way is reminding us of what we do have. We come to realize that we do not want to be
a stranger. We want to be the unstrange. So no matter what happens. We are not the loner, we
are the people who have the most support. This should be the most encouragement of all.

Perhaps not the most earth-shaking technical analysis of Camus’ The
Stranger, but notice how two students launch from class discussion into some
preliminary thinking about their academic careers, purpose for education, chal-

lenges in college life, even personal values. Reflection provides a springboard.

Faculty

Hey, critical thinkers, did you catch the RLM? Remember that I'm fond of encourag-
ing students to reflect on their learning, a critical process that enhances, deepens, extends
learning. Learning without reflection is useful, but it is often only the acquisition of know-
ledge, a limited and limiting act. When we reflect on what we're learning, we question its
worth, its relevance, its connections, its applicability, its endurance. This kind of reflective
learning is what critical thinking is all about: holding knowledge at bay, as I said in class on
Monday, keeping it at arm's length so that we can examine it, deconstruct it, ponder its value,
review it, and make it real to our lives.
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What is critical thinking? How do we learn in deep ways rather than superficial ways?
You might want to look into Benjamin Bloom's learning taxonomy; education majors might
be able to share what they know about Bloom's ideas. In short, Bloom suggests that learning
consists of different stages:

*Knowledge (identification, recall)

*Comprehension (organization, selection)

* Application (use of knowledge)

* Analysis (separation of whole into parts)

*Synthesis (combination, comparison to form new knowledge)

*Evaluation (judgment, decision, value)

The scheme is both heirarchical and circular--that is, the taxonomy suggests an in-
creasing complexity in learning from knowledge to evaluation, but it also allows for a more
fluid or circular process wherein we move freely from one modality to another and back.

Critical thinking in its most vital, vigorous form engages us in a process that goes
beyond acquisition of knowledge to the other forms of learning. When we are able to activate
the entire complexity of Bloom's taxonomy, we become sophisticated learners and critical
thinkers. We move beyond simple "declarative" knowledge (what) through the stage of "pro-
cedural" knowledge (how) to the higher level of "metacognition" (why, relevance, value).

Now, what does all this have to do with our course? What's the worth of pausing to
think about our thinking, learn about our learning, engage in an RLM, a Reflective Learning
Moment? Well, the more we can understand not just what we learn but how, when, where,
and why, the more engaged we will be as learners and the deeper and more impressionable
our learning will be. And, after all, isn't that what honors is all about? Think about it.

Example of the teacher building a culture of reflection, encouraging stu-
dents to be reflective about themselves as learners and how the reflective
process supports, sharpens, enhances content learning. The operative word at the
end is think!

Student

I have to say that I'm surprised that no one has commented on the essay that we had to
write...unless I just didn't notice it. Personally, I enjoyed analyzing the movie, looking for ex-
amples of Campbell’s ideas. It almost like one of those LA 101, “What does it mean to be
human?” concepts that you can find yourself analyzing in situations that come up in every day
life. Anyway, I was talking with my roommate about this class and what we discuss in it, and
the subject turned to the recent essay assignment. My essay was about the animated movie,
_Titan A.E. . I don't know how many of you have seen it, but it's your typi-
cal...archetypal...story about a young guy in the future that suddenly has the task of saving the
world. So, I told her about some of Campbell's ideas and she applied it to a recent movie that
she had seen, and now she wants to find out more about it because she thinks it’s really inter-
esting. The point is that she isn't in honors, and I think one of the goals of the Academic
Achievement Hall (and maybe even one of the goals of the Honors Program) is for the stu-
dents in the honors program to share their newfound knowledge with some of the students
that are not in the program. For example, the Roundtables that are directed toward honors stu-
dents but available to all. I just thought it was cool that I was able to do this on my own. Now
that I have called attention to it, have any of you found yourself doing this with any students
that aren’t in honors?
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Faculty

Kristen, maybe when you finish your graduate degree you can come back to Columbia
College and take over the Honors Progam!

Your thoughts about the responsibility each honors student has for helping the entire
student body ratchet up the quality of academic expectations and achievement on campus are
exactly consistent with the goals of the program. You have special gifts to share with your
peers, with faculty, with the entire campus community, and one of the charges I always repeat
at honors orientation and beyond is that you should strive to make our whole college aim for
the highest standards implicit in honors education. We want a// our students to be reflective
learners!

I'm proud of you! Keep talking to your honors buddies and to other students and facul-
ty about what you're learning; how you are able to make valuable, rich connections in your
learning; how you are determined to bring other students into a reflective learning community
that respects and celebrates liberal learning, engaged academic conversations. Such efforts are
a powerful sign of the importance of our honors program. You're terrific!

And I don't want to end my response to your piece, Kristen, without a quick RLM for
the benefit of our class! Notice, everyone, how Kristen has expressed a keen desire to reflect
on the value of her learning in writing the recent essay. Most students simply complete as-
signments, take tests, finish essays, get results, and move on without much thought to the rea-
sons for the assignment, the role of course work in enhancing learning, the value of a particu-
lar achievement in a class in a larger framework of deep, lasting learning.

What did you learn from writing the essay? Why did you select your particular topic?
How did the assignment help you formulate ideas, synthesize course concepts, practice writ-
ing and research skills? How did you apply your knowledge to deepen your learning and
make it more durable over time? Have you revised the essay for improvement? What did you
learn from revision? These are all critical questions in making you a reflective learner, one
who doesn't just take in facts and information to store them briefly for returning them on tests
and essays (what a colleague of mine at another university calls "bulimic learning"--ugh!).

So you wrote an essay. So what? Kristen is laying down a challenge for us to be ref-
lective learners, to go further in ensuring that what we have accomplished in our work is real-
ly lasting, meaningful, and connected to LA 101 or 102, or science, or math, or religion, or
philosophy, or history, or education, or other instances of our learning journey. Bravo, Kris-
ten! Anyone else want to take up her challenge?

Very significant demonstration of the value of engaging students in a cul-
ture of reflection. Notice how the student invites peers in the class to reflect on
their written work and to share their reflective practice with other students, ef-
fectively raising expectations and standards for reflective learning across cam-
pus. The teacher’s affirmations and added challenges to go beyond completing
assignments to reflecting on one’s learning outcomes reinforce the value of ref-
lection in deep, lasting learning.

Faculty

What an interesting fusion of personal experience and learning with what we're focus-
ing on in our class, Mary Frances! I applaud the way you bring together an outside reference
that, at first glance, doesn't seem to relate to our course discussions but that, with further anal-
ysis and reflection, turns out to be very relevant.

64



One of the virtues of reflective writing is that it opens up the potential for surprise
in learning--that is, through the process of writing reflectively, we often discover, by surprise,
new avenues of growth in our intellectual, emotional, spiritual development. Learning, in-
deed, is a journey, and we are often surprised by the diversions and invitations of the "road
not taken," the adventure of untapped learning.

So, what have you learned this semester that has surprised you? challenged you? What
"doors" have you opened or closed to learning? What roads have you taken or not taken? All
of these questions (forgive the metaphors) are keys to unlocking the power of reflection. All
of these inducements to reflection are what you should be thinking about as you begin com-
piling your learning portfolio in the class!

Faculty

Holy cow! I couldn't have asked for a better representation of the value of online ref-
lective writing than Angela's post and Kaleigh's follow up. Look at the way Angela organizes
her thinking into logical, coherent paragraphs, practicing key writing skills. Look at the way
she shares both academic and personal insights into the novel. Look at the way she engages in
collaborative learning by responding thoughtfully and critically to Kaleigh's original post.
Look at the way she reveals her discovery with Chelsea of the connections between our class
and a TV show. Look at the way she hints of the deep learning involved in her reexamination
of received ideas, opinions, positions. [By the way, the issue of "signs" in the novel would
make a great paper topic, don't you think?] I'm awed!

Then, look at the way Kaleigh adds another layer of learning by sharing further con-
nections between our class content and current events, tying one of the many poignant stories
of the tsunami catastrophe with one of our class discussions about family, choice, existential
crisis, the agony of the human condition, etc.

Now, are these students just accumulating facts and knowledge? Well, yes, but are
they also going beyond mere acquisition of information for the purposes of a course grade?
Are they actually changing their brains, their emotions, their maturity, their sympathy, their
vision? You betcha! I'm ecstatic!

Yes, folks, we just had another RLM! You with me?

Notice teacher’s continuous reinforcement of the value of reflection in
learning, repeated invitations to reflect on both content and process of learning.

Student

I am still reeling from that movie last evening. For those of you who couldn't make it,
I would really suggest a viewing. What a powerful piece of art. I kept thinking about our dis-
cussion afterward and the part where we disagreed about what made Ada and Baines fall in
love. 1 started digging around the internet and found a site about the movie:
http://www.fys.uio.no/~magnushj/Piano/

There are parts of an interview with Jane Campion, who wrote and directed the movie.
In it, there is a paragraph about the influences and tones in the movie. The African Queen, one
of my favorite movies of all time, is mentioned as an influence. The story of the African
Queen is the same as The Piano: the woman thinks she despises the man but they end up fall-
ing in love.

Also: The interview says, "The Piano insist on the central role in the narrative of ex-
plicit sexuality--unlike Wuthering Heights and African Queen. We see in this insistent sexual-
ity Jane's reading of Freud. The Piano's mood is gothic, its temporal context is victorian (no-
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tice the clothes used to hide the legs of the furniture). The scene is New Zealand, but the sex-
ual overtones are decidedly Freudian." That piece definitely made me think about more of the
symbolism in the film!

Anyway, these were thoughts floating around in my head. Once they are straightened
out, I'll post more later. Take a look at that web site- it plays some of that beautiful music as
well....breathtaking. Enjoy!

Faculty

What a great resource, Chelsea! Thanks for modeling for all of us what honors learn-
ing is all about. You've taken an extra step not so much to do extra work but to enrich and
deepen your own and our comprehension, analysis, and evaluation of the film. You add a se-
rious, scholarly dimension to our understanding of the film's many complex angles. The web
site offers different avenues we can pursue to make our appreciation more sophisticated and
intelligent.

Okay, it's RLM time! Isn't Chelsea's motivation to learn and her initiative to share in
the construction and deepening of our community knowledge exactly what authentic colla-
borative learning is supposed to inspire in us as learners? Remember that what lies at the heart
of genuine collaborative learning is the deconstruction of the authority of knowledge--that is,
the student takes responsibility for her own learning and shares in the authority of building
knowledge, starting from her own base of received information and changing, growing, dee-
pening her learning through critical observation, reasoned judgment, shared commitment to
discourse, and real openness to ideas. She doesn't remain passive in learning, waiting for the
teacher to give the "right answer." I told you at the beginning of the semester that our course
would be a unique adventure in learning, didn't I? Has it been true?

I would say that Chelsea's effort here reveals collaborative learning in the best sense,
wouldn't you? And I have seen the same effort revealed by many of you throughout the seme-
ster. Isn't honors inspiring? Thanks to all of you making this such as great class! And thanks
for the great web site, Chelsea! (You're right: the musical score is exquisite, lovely!)

Student uses reflective writing to explore her response to a course as-
signment, go beyond assigned work to find additional resources, share her work
with peers, and openly acknowledge that her thinking (learning) is continuing in
process. The latter point underscores the dynamic nature of reflection, thinking
that informs thinking and stimulates more thinking. The faculty response returns
class focus metacognitively to the reflective process exhibited in the student’s
shared work, continuing to build a shared vocabulary for reflective learning.

Conclusion

Students who engage in a reflective online forum, writing about content
knowledge and learning itself, are empowered to make sense of sources and out-
comes of their learning. In this session, faculty and students showcase adaptable
approaches to online forums, describe experiences, share models, and invite ex-
ploration of additional resources.
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Introduction

The European Erasmus+ project “Cotalent: Europe cannot afford to lose
talent” is a cooperative and cocreating project from different institutions of
higher education in different countries in Europe. The initiative was taken in one
of the meetings of the European Honors Council, somewhere 2015. The main
idea was that all participants in the Council were, in some way, interested in
education focusing on talent development. However, we had to come to the con-
clusion that there were all kinds of definitions, all kinds of different views and
also all kinds of ideas about what talent development was or could (maybe even
should) be and mean in higher education. A ‘task group’ was formed and that
group worked in S6ro in Denmark in the Talent Center to start making a plan: in
what way could the available knowledge in higher education in Europe, be fo-
cused on the issue of ‘talent development’ and with that, share this knowledge to all?

Objectives

The first common idea was that ‘talent development’ is a broad definition
and we found out that different countries have different ideas what ‘talent’ is
and how to make it succeed in education. We did have a common idea on the
necessity of the project: “Europe cannot afford to lose talent”. That was the aim
right from the start.

Methods

By working on a program for the project, different angles came up:

1. The important angle of ‘teachers’: we all know that a specific teacher
can make a difference. So one of the ‘products’ would be helpful tools for
teachers;

2. Also important is to be aware of what can be considered as ‘talent’. We
agreed it is not only ‘learning abilities’, but a great variety of abilities which
come in handy when working in complex situations in the work field;

© R. Weerheijm, 2020.
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3. Finally we agreed on showing what we all already do and know and
what we have experienced and how that works (or not) in class.

Two main starter point were also clear: First, students should be part of
the project, preferably in any of the meetings and in all sub-groups in which
tools would be developed and in all international meetings. We all experienced
the value of student interference and student knowledge in the regular work we
do in our institutions. Second, all groups should be international, so all countries
would be present in each group. This was to make sure cultural differences
would be heard all along the project.

Results

Thanks to the European funding we were able to plan several meetings in
all different countries (Denmark, Germany, Austria, Romania, Belgium and The
Netherlands). We could also plan different kinds of meetings:

1. Trans National Project meetings (about 7); in these 2-days meetings we
discussed progress, we exchanged and worked all we did on our tools and the
knowledge we gained and wanted to know how others reflected on this know-
ledge. They were ‘working and exchange’ meetings between all, in the work
groups and also with the presence of students. We soon found out that such an
international project absolutely needs this kind of ‘physical’ meetings: it most be
able to shake hands, to talk and eat together and sometimes have firm discus-
sions at the conference table.

2. Workshop weeks (2): This was indeed a whole week. Originally it was
allowed to have 6 workshops of 2 days, but to focus better and reduce traveling,
we comprised it into 2 weeks in which we all worked on the tools and the mov-
ies. Students were present to assist the movie making and to discuss about the
tools and how to make them visible in the movies. Working on movies needs
time and needs experience, so one of the institutions joined with experts on
‘how’ and ‘what’ about the movies.

3. Multiplier events (about 3): in the multiplier events external partici-
pants were invited to join our group and provide us with feedback and com-
ments. Test the ideas, test the thoughts and eventually test the tools. Although
they also only lasted 2 days each they were vibrant and everybody was enthu-
siast and worked hard and lots of discussions were made.

Due to the Corona outbreak, the final Multiplier Event had to be skipped,
the Honors Conference in Groningen June 2020. Also the final TPM had to be
moved to an online version and will be held December 11 2020. It is felt as a
great loss we can not say ‘goodbye’ life to each other, but that’s the way it is.
The Conference in Groningen was temporarily moved to 2021.

All tools are available on our website: www.cotalent.eu. One of the tools
presented there is Stereotype tool. The tool guides honors teachers and students
in the following way.
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Stereotype Tool

Introduction

The Stereotype Tool is meant as a classroom assignment providing insight
for reflection on your own views towards talent in general and talented students
in particular.

You will ask your students how they see you in relation to a number of
stereotypical descriptions of teachers. Please note that using this tool and enter-
ing into dialogue with your students requires you to make yourself vulnerable to
the students’ opinions. Students should not be forced to fill in the tool, if they do
not feel comfortable doing so. Neither should teachers be forced to use the tool.

In this section you will find:

1. The goal

2. Instructions for teachers

3. Instructions for students

4. Descriptions of stereotypes

5. Scientific background

The goal

The goal of this tool is to provide input and structure for a discussion in
the classroom about teaching to talented students. The input is provided through
a set of eleven stereotypes of teachers in relation to talent. The scores that your
students award you in relation to each of the stereotypes, give you clues about
what you could focus on to develop yourself as a teacher. A structured dialogue
with the students after filling in the tool is necessary to interpret and better un-
derstand the students’ opinions.

Before using the tool, note the following:

e Familiarise yourself with the stereotypes by reading them carefully. Al-
so try to score yourself in relation to the stereotypes before you start the class-
room exercise. This will come in handy when you compare your own views to
the students’ views.

e If you think that a discussion in your student group on the basis of the
stereotypes will be too confronting either for yourself or the students, or if you
otherwise think it might not work, you should not use this tool.

Instructions for teachers

Make sure you have at least 45 minutes available with the students, to al-
low them to fill in the tool and have a meaningful discussion afterwards.

How to use the tool

In your classroom, you can use the tool in three steps:

1. Introducing the tool to the students

2. Students fill in the tool

3. Classroom discussion about the results

Afterwards the teacher (alone or with colleagues) makes the last and cru-
cial step:
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4. Self-reflection based on the first three steps

Step 1: Introducing the tool to students

In this step, you tell your students about your motivation for using the tool —
1.e. that you want to improve your ability to give students the best opportunity
for fulfilling their unique potentials. Then you either tell them about the use of
the tool, or you point them to the section “Instructions for students”.

Step 2: Students fill in the survey

You can provide the survey in two different formats: A survey which can
be printed on paper to be distributed in class (see appendix). or A survey using
Google Docs. The results of the survey will be on your Google-account, and will
only be visible to you (and to whom you choose to share it with). This requires
that you have a Google account as a teacher, and you need to be able to provide
the students with a clickable link.

Step 3: Classroom discussion about the results

The survey is meant as a discussion starter, so now it is time to discuss! If
possible, quickly review how the students score you on each of the stereotypes.

e The ecasiest starting point is the question about which stereotype fits you
most. Is this a negatively or positively formulated stereotype?

e Ask students why they picked this stereotype. If it is a positive stereo-
type, then also discuss the negative stereotype that was chosen most (or the oth-
er way round).

e Discuss the stereotype(s) you think suits you best.

You can follow up with questions about your own role or for a more gen-
eral discussion.

Possible follow-up questions for discussion about your own role:

e What type(s) would you rather want me to be?

e How can I improve my teaching to put more variation in my lessons?

e What do you miss in my teaching and can you find it in the description
of one of the stereotypes?

e With what kind of teacher would you feel most comfortable?

Possible follow-ups for a more general discussion:

e Start a discussion about teachers in general. What stereotypes do they
see most in other teachers; and what stereotype would they like to see more of-
ten and why?

e [s there a stereotype missing or one which they do not recognize at all?

e Broaden the discussion towards handling talent in classroom situations.
Ask your students to think of a situation in which teachers have positively rec-
ognized their talents. How could this situation be transferred to other situations?

e Ask your students to think of a classroom situation in which the teacher
has to handle a talented student. Ask them to write out different reactions,
choosing three or four of the stereotypes (including both positively and nega-
tively formulated ones)
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e Start a general discussion about the use of stereotypes. Many people dis-
like stereotypes, because they are an exaggeration of reality. What do you think
about the use of stereotypes in general, and in this specific situation?

Reflecting on the results

Step 1. Carefully analyse your students’ scores and the following discus-
sion. Is it what you expected?

Step 2. Link the results to pedagogical theory to see where you can devel-
op (see ‘Scientific background’ below). The three pillars of honors pedagogies
can form the basis of a successful talent development program in higher educa-
tion. The stereotypes are loosely related to the pillars.

Now look back at the scores that your students gave you. Relate your re-
sults to the three pillars of honors pedagogies. What is your strong point and
what could be further developed?

Instructions for students

Step 1: Introduction of the tool

How does your teacher deal with talented students? Often teachers are not
fully aware of their own views towards talent. This exercise, called Stereotype
Tool, is meant to make teachers more aware of this. It was developed by a group
of European teachers, students and researchers.

The Tool consists of a set of stereotypes of teachers. These stereotypes are
exaggerated descriptions of how teachers act in class. Having a discussion about
these stereotypes could help teachers realize how they view talent.

We now ask your help. Please think about the teacher, who has given you
this assignment and note to what extent he/she resembles the following 11 ste-
reotypes. Keep in mind that your teacher can resemble more than one stereotype.

Step 2: Fill in the survey

Your teacher will provide you with a survey, either in print or electroni-
cally. The survey is anonymous, but your teacher will be able to see the results
as they come in. Your teacher has asked for your participation in order to im-
prove his/her teaching.

Step 3: classroom discussion about the results

The survey is meant as a discussion starter, so now it is time to discuss!

Your teacher will start discussing the scores and may ask questions about
his/her own role, or introduce a general discussion.

Descriptions of stereotypes

The set includes eleven stereotypes of teachers in relation to talent:

1. Course concentrator. This teacher is focused on the content of his/her
course, and thinks all students should be able to get through the course by work-
ing in a focused way.

2. Dreaming discoverer. This teacher is focused on letting students ex-
plore new things outside their comfort zone, in order to find new talents they
might not have thought about before.
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3. Equality emphasize. This teacher is focused on equality between stu-
dents. Everyone should have the same opportunities.

4. Excellence exceptionalist. This teacher is focused on students who have
performed excellent in their studies or in other domains such as sports or arts,
and is willing to make exceptions for them.

5. Formality focuser. This teacher is focused on making sure that go-
vernmental and institutional rules are met while delivering the course.

6. Freedom fighter. This teacher is focused on letting students experience
as much freedom as possible and encourages them to explore new pathways.

7. Groupwork guru. This teacher is focused on excellence in group work,
with each student finding the role which suits his/her talents best in relation to
the task that lies ahead.

8. Hierarchy hacker. This teacher is focused on breaking up traditional
student-teacher hierarchy and treats students as fellow researchers or colleagues.

9. Negative neglecter. This teacher has a negative and neglecting attitude
towards teaching in general and is not really paying attention to the students. In
research universities this would be an ‘I-only- care-about-my-research-and-not-
about-your-education’ teacher.

10. Practice connector. This teacher is focused on preparing students for
‘the real world’, always relating teaching to practice.

11. Problem provider. This teacher is focused on stimulating complex
thoughts, by providing students with difficult problems to solve.

Scientific background

The three pillars of honors pedagogies

Wolfensberger (2012) identified three pillars of honors pedagogies. They are:

e Creating community, concerning teaching strategies ‘that create rapport
and connectedness between teachers and students and among students; and that
create a learning community’

e Enhancing academic competence, concerning teaching strategies ‘that
enhance the depth and scope of students’ academic knowledge, understanding
and skills’

e Offering freedom, concerning teaching strategies ‘that give students
space for experimentation, risk-taking, personal initiatives and pursuit of their
interests’ For each of the pillars, Wolfensberger identified clusters of strategies
and behavior.

Relating pillars and stereotypes

The model presupposes a basic interest in teaching. If this is not the case,
the corresponding stereotype is the negative neglecter. The remaining ten stereo-
types are linked to the pillars and clusters in the table below. For the three re-
maining ‘negative’ stereotypes a loose connection is made on the level of the
pillars only. For the seven ‘positive’ stereotypes, the connection to Wolfens-
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berger’s work is made at the level of clusters of strategies and behavior. Some
stereotypes are linked to several clusters.

Linking pillars, clusters and stereotypes

Table

Negatively related

Pillar to stereotype

Clusters of strategies and behavior

Positively related to
stereotype

Creating
Community

Equality
sizer

empha-

Interaction, (peer) feedback, active
learning

Groupwork guru, prac-
tice connector

Encouragement, joy, inspiration

Dreaming discoverer

Availability, interest in students,
commitment

Excellence exceptional-
ist, practice connector

Enhancing
Academic
Competence

Course concentra-
tor

Multi- and interdisciplinary think-
ing, multiple perspectives

Problem provider, free-
dom fighter

Scholarly teaching, academic depth,
involvement in research

Hierarchy hacker, prob-
lem provider

Challenging learning tasks, difficul-
ty, and acceleration

Excellence exceptional-
ist

Offering

freedom Formality focuser

Flexibility, allowing for self-

regulation, openness

Freedom fighter

Innovative teaching, experimenta-
tion, fun

Dreaming discoverer

Professionalism, novice relationship,
challenge

Hierarchy hacker, prob-

lem provider

Source pillars and clusters: Wolfensberger, 2012, p. 38.
Relate your results to the three pillars of honors pedagogies. Which of the
pillars features most prominently, and what could you develop more?

Next steps

Do you need more input from others to see how they view you in relation

to talent? Then consider giving this exercise to more people (for example col-
leagues) or use the classroom situations. Do you think you need to further ana-
lyse where your views come from? Then consider using the Roadmap tool. Do
you want more insight into the characteristics of your teaching? Then use the
Characteristics tool. Visit the e-library to find tools to help you to work with tal-
ent in the classroom.
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Introduction

In recent years, a large body of research has investigated the various fac-
tors affecting child development and the consequent impact of child develop-
ment on future educational and labor market outcomes.

Objectives

In this work the main trends defining the development of education in the
future will be outlined. It will help us answer the question “What kind of educa-
tion will we have in the future?”

Methods

To conduct this research a number of methods were used, among the main
ones there are such methods as comparative analysis, case studies and assess-
ment of expert opinions.

Peculiarities of modern educational trends

Trend 1. Preprimary education: changing the approach

A century and a half ago, pre-school education was barely thinkable. For
instance, several decades ago kindergarten was perceived in Russia as an institu-
tion designed only to help working mothers. Thus, the number of kindergartens
was regarded as sufficient if it was able to accommodate 60 percent of children
of working mothers in cities and 40 percent of those in rural areas [1].

Nowadays the situation has changed and kindergartens are regarded as
educational organizations. It has been found that cognitive skills are most effec-
tively cultivated in early childhood and that rates of return to investment in hu-

©Y. Dzis, 2020.

74



man capital are highest in the youngest age categories [2, p. 699-701]. Early
childhood development in groups and teams is extremely important since child-
ren can be socialized and master collective learning skills. Such education can-
not be replaced by family upbringing or any other programmes.

At present more and more countries are taking steps to create and support
an early childhood agenda. Decision makers around the world are recognizing
the benefits of investing in children early. Many countries, for example Finland,
Sweden, Britain and Australia have devoted more attention to early childhood
development and have adopted new programmes and standards for preschool
education.

Standards in preprimary education and child care should encompass two
kinds of quality features that are important for children’s learning and develop-
ment, they are structural and process quality features [3, p. 48]. Structural qual-
ity features are usually associated with greater achievements in children’s learn-
ing and include safety and support for physical health, such as access to clean
water sources, air conditioning systems, central heating etc.; smaller group sizes
and lower child/adult ratios; trained and qualified teachers; and adequate variety
of print material, toys and other play opportunities. These structural resources
help set the conditions for the core of preprimary education quality, which is
processquality — the instructional and interactive skills of the teacher or caregiv-
er. It is worth mentioning that structural quality features do not ensure process
quality features, that is why special attention should be paid to the ability of
teachers and caregivers to provide warm and responsive interactions with child-
ren and help children express themselves through psychologically appropriate
social interactions.

Trend 2. Secondary education: the need for teaching systematic learning,
independence and responsibility

Modern schooling has undergone a shift and now centres mainly on de-
veloping students’ research skills. Its task is to teach systematic independent
learning as well as responsibility. The problem is that not all education systems
across different countries have undergone such a shift. For example, almost all
Russian schools focus on teaching subject knowledge, much of which is subse-
quently underutilized. In teaching subject knowledge, the system is quite effec-
tive. This is supported by the fact that Russian school students show excellent
results in mathematics and natural science literacy [4, 5]. But our students fall
behind their foreign peers when it comes down to demonstrating the ability to
apply knowledge in real-life situations. That is why according to PISA statistics
(the OECD's Programme for International Student Assessment (PISA), which
measures 15-year-olds’ ability to use their reading, mathematics and science
knowledge and skills to meet real-life challenges) Russia shows below average
results. At the same time the countries that have made a shift towards research
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competency, independent decision-making and self-management skills in choos-
ing educational paths achieve the best results in this international ranking. The
prime example is Singapore, and it is worth noting that it took the country
45 years to develop the current educational system.

Trend 3. Higher education: a shift towards creativity and new technolo-
gies

By the end of the 19" century, the Humboldt University model (academic
freedom and the combination of teaching with research) became dominant
around the world. The mission of universities was seen as maintaining and
transmitting a system of values. Starting from the 1920s, the world has gradually
been departing from this system. Nowadays scientific research is aimed at ad-
vancing technology. Due to the challenges of contemporary society, developing
an individual’s creative potential is an essential precondition for a successful ca-
reer. Today possessing purely professional knowledge is not enough, and the
ability to work on projects, build teams, act as a leader, and to search for and
process information are becoming ever more significant.

One more important trend in education is closely connected with technol-
ogical development. More and more college programmes and courses are being
offered today partially or even completely through the use of technology. These
methods include courses taught on computers, distribution of materials over the
Internet, programmes broadcast on television and with satellite hookups, and
various other technologies such as video cassettes and CD-ROM [6]. Educators
today pay special attention to Web-based learning systems that incorporate
graphics, video, audio, text, and other elements in a comprehensive learning en-
vironment. We are convinced that the increased use of technology will definitely
continue, that is why there appears to be an inexorable movement toward greater
purchases and use of all kinds of technology in the delivery of higher education's
products.

Results

In this research we have analysed a number of modern educational trends.
Will they be relevant in the future and will they exert formative influence on the
developments in this area?

As for ECD (early childhood development) programmes it should be
noted that both their structural and process quality features can be improved. It
is obvious that ensuring structural quality requires investments in physical infra-
structure, teacher training, and learning materials whereas strategies to improve
process quality and instruction imply the integration of on-site or technology-
facilitated observation and mentoring (or coaching), in addition to pre-service
training with opportunities for practice. It is also worth mentioning that media-
based interventions have shown positive effects on young children’s cognitive
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and also social and emotional development. That is why the governments should
remember that new developments in media technologies will provide huge op-
portunities to improve the early learning of children. We are convinced that if
ECD programmes and policies are implemented properly, in the future this trend
will become the norm.

Talking about the second trend and taking into account the fact that the
development and implementation of new educational solutions take approx-
imately 50 years, we can assume that in the future the shift towards the forma-
tion of research competencies in different countries all over the world will con-
tinue.

The third trend shows that creative thinking is crucial for future university
and college graduates as it allows a person to be much more mobile and compet-
itive in the labor market. So, this trend will definitely become one of the most
important in the future. The same is true for technological development. Using
technology to improve teaching and learning will definitely expand. But it is
important to note that before technology can be integrated into every segment of
the higher school community, it must be simplified and tailored to different
needs.

Conclusions

1. We can say for sure that in the future education will be the driver of a
new knowledge-based economy and society.

2. Nowadays countries understand the high return from investing in hu-
man capital development at an early stage. Early development through the inte-
raction of the child and the teacher (or caregiver) will become the key compo-
nent of education in the future. The interaction will take place both in the real
world and the virtual one, helping to establish communication with the physical
world. At the same time, it is extremely important to take into consideration the
fact that improvement in instructional quality of the early primary grades must
follow quality preprimary education, or the gains from ECD may be lost.

3. Bearing in mind the fact that school education today is focused on de-
veloping students’ research skills it is important to develop not only subject
knowledge but also problem-solving abilities.

4. Development of new technologies and their implementation in higher
education does not mean that these technologies will completely or even sub-
stantially replace the traditional lecturer in the classroom, or totally eliminate the
need for books and periodicals in a library, at the same time it is obvious that the
technological revolution affecting all of society worldwide is going to have a
significant effect on higher education.

5. In the future education will help enable individuals to manage them-
selves, and this will become a focal requirement. It will be equally important for
a good specialist to have basic knowledge and to master regulatory, communica-
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tive, cognitive, and applied skills to be able to solve real life problems and find
unusual solutions. But it is very important to emphasize that the above-
mentioned skills should be developed through the entire system of education:
early development, primary school, secondary school, vocational training, and
higher education.
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YK 378.14

PA3BUTHUE CHUCTEMBI DJIUTHOU MOATOTOBKH
B IOKHO-YPAJIbCKOM
I'OCYJAPCTBEHHOM YHUMBEPCHUTETE

A. /1. /lpo3un, E. IO. Kypxkuna

FOoicno-Ypaneckuil cocyoapcmeennulii yHugepcumem
Yenabunck, Poccus

Beenenue

3a mocieaHee BpeMsl pe3Ko BO3pociia MOTPEOHOCTh OOIIECTBA B BHICOKO-
KBIM(QUIIMPOBAHHBIX crienunanuctax. OIHUM U3 crocoO0B oOecreyeHus: 3Tou
NOTPeOHOCTH HAIIMMU By3aMH SIBJISICTCSI pa3BUTHE, TaK HA3bIBAEMOT'O, "AJIMTHOTO
ob6pazoBanus" (honors education). Ha 3Ty Temy ceiiuac mosIBISIOTCS pa3IMUHbIC
nyOJIMKaluK U uccieaoBanus [ 1-5].

HOxHO-Ypanbckuii rocyaapctBeHHbl yHuBepcuteT (FOYpl'Y) nHauan
MPOBOAUTH JIUTHYHO MOATOTOBKY cTyJeHTOB ¢ 2016 r. Ilo Mepe HakomuieHus
OIbITA peaau3alliy JIUTHOW MOJArOTOBKU CUCTEMA IMOCTOSHHO MOJEPHU3HPOBA-
nack. Cpa3y ObUIO BBIJIETICHO JIBa OCHOBHBIX MOJXOJa K DJIUTHON MOJATOTOBKE
CTYJCHTOB.

Mopaenu 3auTHOM moaroroBku. Ha oOpa3oBaTenbHBIX HMporpamMmax, Ha
KOTOpBIE TOCTyHaJ0 OONBIIOE YHUCIO AOUTYpUEHTOB C BBICOKHM YypPOBHEM
IIKOJBHOM MOJTOTOBKH, ObUTM C(HOPMUPOBAHBI OTIEIbHBIE TPYIIbl JIUTHOU
noarotoBku ("axademuueckue snummusie epynnut”). IlporpaMmbl 3JUTHON MOA-
TOTOBKH, PeajiM3yeMble B 3TUX I'PyIaxX, COCTOSUIM U3 OCHOBHOUM 00pa3oBaTelib-
HOM MpOrpaMMBbl U JAOMOJHUTENbHBIX (PaKyIbTaTUBHBIX JUCIUIUINH, KOTOPBIE HE
U3y4aroT OObIYHBIC CTY/ICHTHI.

beimu chopmupoBansl 4 rpynmsl 0611ei yncieHHocThio 90 ven. K koHiy
2019-20 yu. r. B OYpI'Y ob6yuanoch 14 takux rpymi ¢ 1-ro mo 4-piit kypc ¢ 273
ctyaeHTaMu B HuX. B utone 2020 r. cocrosiics nepBbli BBITYCK. 55 BBITYCKHU-
KoB OakaniaBpuara noiayumin "CepTudukar 00 OKOHYaHUH O0yYEeHHS B CUCTEME
AIUTHOU MoAroTOBKU FOKHO-Y palibCKOT0 ToCy1apCTBEHHOT'O YHUBEpcUTeTa" .

Onnako 00pa3oBatTesibHbIC TPOTPAMMBbl, HA KOTOPBIE MOCTYIAET OOJIBIIIOE
YHUCJIO CTYJIEHTOB ¢ BhicOknMHU Oaimamu EI'D, coctaBmsitor mamyto gomo OOII,
peammm3yembix B FOYpI'Y. TloaToMy /uisi CTyIE€HTOB OCTaJbHBIX 00pa30oBaTEIb-
HBIX MPOrpaMM AJIUTHAs MOJATOTOBKA OCYIIECTBISIACh HA (PaKyJIbTaTUBHOM OC-
HOBe. CTyACHTHI, JKEJIABIIUE MOJIYUYUTh IUTHYIO MOJATOTOBKY, MOCENIAIU CBOU

CA L Hposun, E. 0. Kypkuna, 2020.
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OOBbIYHBIE AKAJAEMHUYECKUE 3aHATUS U, KPOME TOro, 00y4Yaauch JOMOJHUTEIHHO
B "2muTHBIX" Tpymnmax. OtaenpHble ">IIMTHBIE" TPYMIBI 31€CH CO3JABAIUCH U3
CTYJICHTOB HE OJIHOT0, a HECKOJbKHUX POJICTBEHHbIX HampasieHull ("gaxyroma-
musHbie snumusle epynnol"). 1o 3assBkaM HHCTUTYTOB U (pakyIbTETOB pa3pada-
THIBAJIMCH (PaKyJIbTaTUBHBIC KYPCHI JIJIs1 "JIMTHBIX" CTYJICHTOB.

CTpyKTypa CHCTEMBI AJIMTHOMW MOJATOTOBKM ObLIa CPOpMUpOBaHA Clie-
TYIOIIAM 00pa3oM:

e TIPOPEKTOP 1O YueOHOM paboTe, OCYIIECTBISIONINN 00111ee PYKOBOJICTBO
CHUCTEMOM,

e [lenTp snuTHOrO 00pa30BaHUSI YHHUBEPCHUTETA, 3aHUMAIOIIUNCS OTepa-
TUBHOM pabOTOM 10 STUTHON OJITOTOBKE,

® OTBETCTBEHHBIE MO AJIUTHOW MOATOTOBKE IIKOJ, MHCTUTYTOB U (PaKyIib-
TETOB,

e MpenoAaBaTeNy, BEAYyIUE 3aHATUS C "INUTHBIMU" CTy/I€HTaMH (Ha yc-
JIOBUSIX TI0YACOBOM OILIATHI),

® CTYJICHTBI, JKEJalouue u3ydyaTh "3JuTHbIe" (paKyIbTaTUBHBIE IHUCLIMII-
JUHBI M XOPOIIO YCIEBAIOIIME MO CBOMM OCHOBHBIM 00pa3oBaTeNIbHBIM IPO-
rpaMMaM.

ITanbl Pa3BUTHA CUCTEMBbI JIMTHOM NMOATOTOBKH

MO>XXHO BBIJICIHTH CIIEAYIONINE OCHOBHBIC ATAmbl JJisi (HaKyJIbTaTUBHBIX
AIIUTHBIX TPYIIIL.

2016-2017 yuebnwui 200. llpennonaranock, 4To CTyJACHTH OyAyT 3aHU-
MaTbCsl B CBOMX '"JJIUTHBIX' IPYIIAX C IEPBOIO CEMECTPA IO KOHIIA OCHOBHOI'O
oOydeHus ¥ oy4yaTh, BMecTe ¢ AuruiomoM, ceptuduxar OYpl'Y 06 o6yuenun
B CHCTEME IUTHOM noarotoBku. Ha nepBoM kypce oOydeHus ynop OblI cliefiaH
Ha (QyHIAMEHTAIbHYI0 MAaTEeMaTHYECKYIO0 M SI3BIKOBYIO MOATOTOBKY. UuTamuck
Takue npeaMeThl, kak "M30paHHbie T1aBbl BhICIICH MaTeMmartuku', "Maremaru-
yeckoe MozenupoBanue”, "Marematuka U (u3MKa Ha aHriauiickoM ssbike". Ha
CTapIIMX Kypcax MpeArnojarajioch BBeCTH AU(epeHIaiuo, B COOTBETCTBUN
c npodusieM CTyAE€HTa MO OCHOBHOW 0Opa3oBaTesbHOU mporpamme. IlepBona-
YaJIbHO K 3TOM CHUCTEME MOJKITIOYMIN CTYIEHTOB TeXHUUECKUX U [T HanpaBieHui.

OmHako K KOHITy Yy4eOHOro roja okaszaiaoch, dro u3 171 cryneHrta,
Ha4yaBIIErocsl 3aHUMAThCs, K KOHITYy MEpBOro cemectpa ocrainoch 48 (28,1 %),
a K KOHIly BTOoporo cemectpa — 39 (81,2 % 1o OTHOILIEHUIO K Hadally ceMecTpa
22,8 % 1O OTHONIICHHWIO K TEpPBOHAYAIHLHOMY Habopy). bbura mpoBemeHa
OombIas paboTa MO BBIICHECHHIO TPUYHMH TaKOTO OTCEBA, MPOBEJCHO MAaCCOBOE
aHKeTUpOBaHUE CTyAeHTOB. OCHOBHBIMU MPUYMHAMU OKA3aJIUCh CIETYIOIIHE.

e [leperpyxennocts crynenta. OH mepemnien u3 IIKOJbl B BY3, IJie Ha-
rpy3KHd Ha TOPsAO0K Bbilie. OH elle He aJanTUPOBAJICId K HUM U C TPYJAOM BBbI-
nepkuBaeT Harpy3ky. [loatomy no6aBouHas "»nuTHas" Harpys3ka Jjisi MHOTHX
HAXOJUTCS 3a MpeieIaMU UX BO3MOXKHOCTEH.
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e CTy/ICHTBI €Ille HEJOCTATOYHO MOTHBUPOBAHBI IOBBIINIATH CBOW YpPO-
BeHb. OHU HE COBCEM YBEPEHBI, UTO MOCEIICHUE "3JIUTHBIX" 3aHATUIN MOJHUMET
WX KOHKYPEHTOCIIOCOOHOCTh Ha PhIHKE BakaHCUU M B Oynyuieil mpodeccuo-
HaJBHOU cdepe.

2017-2018 yuebnsrit 200. Jlns ucrtipaBiieHHs] CUTyallMM ObUIM ITPOM3BE-
J€HBbI KOPPEKTHUBBI.

e HaGop B akynbTaTUBHBIC IPYIIIBI JIUTHON MOJATOTOBKH CTaJH MPOU3-
BOJAUTH HE € 1-r0, a co 2-ro cemecTpa, KOrja CTyJAEeHThl yXKe aJanTUPOBAIUCH
K CTYJIE€HUYECKHM Harpy3kam.

e CTyeHThl NPUHUMAIUCH B "JJIMTHBIE" TPYIIIBI HE B Ka4€CTBE IIOJHO-
IIPaBHBIX WICHOB, @ B KAYECTBE BOJBHOCIYIIATENIEH C UCIBITATEIbHBIM CPOKOM
B OJIMH CEMECTP.

e dakynbTaTUBHBIE JUTHBIE TPYIIBI CTAIM CO3AaBaThCA U ISl CTYJIEH-
TOB TYMaHUTapPHBIX HAIlpaBJICHUM.

e Pazpemmniii ctyzneHtaMm jgr000il "3MUTHON" Trpynmbl MOCEIATh 3aHSATHS
JTOOBIX KYypPCOB, YATAEMBIX B CUCTEME SJTUTHOM MOJrOTOBKH.

e [Tomumo "(PyHnameHTanbHBIX" NUCIUIUINH, CTAJIM YUTATHCA TaKHUe IO-
Je3Hble g Oyayulied Kapbepbl mpenMersl, kak "Teopus peuienus uzolOpera-
tenbckux 3amad”, "Kondaukromorus", "OCHOBBI CAaMOMEHEI)KMEHTA M TIaHH-
poBanus kapbepbl", "[Ipennpunumarensckoe npaso’, "[lIkosia oaMMIIUAIHOTO
porpaMMHUpPOBaHus" U Apyrue.

K oxonuanuto 2017—-18 yu.r. B cucTeMe 3JIUTHON MOATOTOBKH YHUBEPCHU-
TeTa pabotano 5 (pakyapTaTHBHBIX AIUTHBIX TPYHI BTOPOTO roja oOydeHwus,
¢ 43 cryneHramu.

B nauane BToporo cemectpa Obl1 IpoBeeH HAOOP KaHIUAATOB B TPYIIIIBI
ANMUTHON moArotoBku. beuto nmpunsato 140 uvenosek. 1o okoHuaHuum cemecrtpa
ObUIM PEKOMEHJOBAaHO K 3a4YMCICHHIO B (DaKyJbTAaTUBHbBIE SJIUTHBIE TPYIIIbI
53 crynenrta. CtyaeHTam, 3aHUMAIOIIUMHUCS B 3TUX Tpynnax, ObUI0 NPOYUTAHO
17 xypcoB (1100 yacoB JeKIMK ¥ MPAKTUYECKUX 3aHATHI).

OO0111ast YMCIEHHOCTh CTYACHTOB, O0YUYaOIIUXCS B CUCTEME IIUTHOM MO/I-
TOTOBKH B Ipymnmax 000uX THUIOB (aKajeMudeckue U (aKyJIbTaTUBHBIC SIUTHBIC
rpymnmnsl) coctaBuiio 294 cryaenta B 19 "snutHeix" rpynnax.

2018-2019 yueonwiit 200. B cBsi3u C MOSABIEHUEM CTYJIEHTOB TPETHETO
rojga oOy4eHHs] B CUCTEME 3JIMTHOW MOATOTOBKH BCTaJl BOIPOC O MPHUBICYCHUH
UX K TBOpYecKoul aestenbHOCTH. CTana mpopaldaThIBaThCA UACS MPHUBICYCHUH
UX K MPOEKTHOM NEATENbHOCTH. BplTM OTOOpaHbI 8 MPOEKTOB M COCTABIICHBI
IPOrpaMMBbI 3aHATUH JJI UX peaTU3aliu.

K oxonuanuto 2018-19 yu. r. B OYpI'Y cymecrBoBasio 10 akanemuue-
CKMX 3JIUTHBIX Tpynn (214 cTyneHToB) U 6 (akyIbTaTUBHBIX AJIMTHBIX TPYIII
(74 ctynenra).
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OO0111ast YMCIEHHOCTh CTYACHTOB, 00YUYaOIIUXCS B CUCTEME AIUTHOM MO/I-
TFOTOBKH B Tpynmnax o0OMX TUINOB (akaJeMuyeckue U (paKyJbTaTUBHBIEC SJIUTHBIE
rpyIIibl) coctaBuiio 288 cryaeHTta B 16 "anuTHbIX" rpymnax.

2019-2020 yueonwiit 200. b1 TOTHOCTHIO U3MEHEH TMOJXOJ] K CUCTEME
AIIUTHON NOJATOTOBKH.

e OTKa3anuch OT 00s3aTENbHBIX, OOUIMX I BCEX M3y4YaeMBbIX JMCLHUII-
avH. Kaxnaplil CTyJIeHT caM BBIOMpaeT MpeIMeThbl, KOTOpbIE OH XOTeN Obl U3y-
YUTb.

e Pe3K0 pacimMpeH CIEKTp KypcoB, IIpEUIaraéMbiX cTyeHTaMm. B Hadane
KQKJOr0 ceMecTpa OOBSBISETCS KOHKYPC Cpeld NpernojaBaTeleil Ha 4YTeHue
CBOEr0 aBTOPCKOT'0 Kypca.

e [lIupokoe ucnonb3oBanue natepuera. Co3ganue crenuaibHOro "obna-
Ka MPOEKTOB" Ha cailTe YHHMBEPCUTETA, B KOTOPOM MPENojaBaTeIN U Hay4YHbIC
COTPYAHHMKHM Pa3MELIAIOT JIaHHbIE O Kypcax, KOTOpPbIE XOTeIU Obl MPOYUTATb.
CtyneHTbl mpocMaTpuBaloT "00JIako" M 3alUCHIBAIOTCS HA MHTEPECYIOIIUE UX
npoekThl. Pacimpen paszzen snuTHOro oOpa3oBaHus Ha cailTe yHUBEPCUTETA, Ha
KOTOpPOM pa3MeliaeTcsi BCcs HEo0XoauMas COMpPOBOAMTENbHAs HH(OpMaius
0 3aHATHUSAX: PAaCIMCaHHME 3aHIATUH, UHCTPYKLHMHU IO MOJaye 3asBOK HA YTCHUE
KYPCOB, I10 3allUCH Ha yTBEPKJICHHBIE KypChl, HOBOCTH.

e CTyJIeHTBI, IPOILIE/AINE 32 NEPUO] O0YUEHUS ONPEAETICHHOE YUCIIO YacoB
JINTHOM MOJArOTOBKH, IO OKOHYAHUHM YHUBEPCUTETA BMECTE C JUILJIOMOM IMOJY-
yaror Ceptudukarbl 00 OKOHUYaHHH OOYyYCHUS B CHCTEME DJIIMTHON MOATOTOBKH
FOxHO-Y panbcKoro rocy1apCTBEHHOTO YHUBEPCHUTETA.

[Ipensiaraemplie Kypchl (IIPOEKTHI) pa3/ie€Hbl HA YEThIPE HAIIpaBJICHUS.

1. Macmep-knaccoi. ®opMUpPYIOTCST HEOOJBUIME TPYIIIBI CTYAEHTOB (5—
10 yenoBek) OAHOrO WM OJM3KUX HANPABICHUM NOATOTOBKHU IOJ PYKOBO-
JICTBOM OIBITHOTO PYKOBOJAUTENS (HACTaBHUKA), KOTOPBIA BEIET ¢ HUMU HAy4-
HYI0 WM NPAKTHYECKYIO MPOEKTHYH padory. Mtoramu mpoBeneHus Macrep-
KJIACCOB SIBJIAIOTCS MyOJUKALIMKM CTYJEHTOB (B TOM YHMCJIE COBMECTHBIE C PYKO-
BOJMTEINIEM), y4aCTHE CTYIEHTOB B KOHPEPEHIMIX (TE€3UCHI), TPAHTHI U T. II.

2. "®akynbratuBbl". JlOMOJHUTENbHBIC AMCIUILIMHBL i rpynn (15—
25 yenoBek) HEMPOMUIBHBIX CTY/IEHTOB WM YHUKAJIbHbIE KYPChI ISl TPODUIIh-
HBIX CTYJIE€HTOB. ITOrOBbIE MEPOIIPUATHUS: FK3aMEH, 3a4€eT, U T. II.

3. IToaroroBka k onumnuanam. [logroroska crynentoB FOYpl'Y k yua-
CTUIO B OJMMIIMAJAaX PErHOHAIBHOT0, POCCUUCKOrO U MEXIYHApPOJHOTO YPOB-
Hel. 3aHATUS MPOBOJAAT MPENOAABATENMN, UMEIOLIUE ONBIT B MOATOTOBKE MO0OE-
JTUTENIEH OJIMMIINAJ BBICOKOI'O YPOBHs (pernoHajibHble U Bbllie). iToroBoe me-
polpusATHE: y4acTHe B 3asBJIeHHON Onumnuazie.

4. Cemunapsl paboronarenei. ¥Y3kocneuaiu3upoBaHHbIe CEMUHAPbI 110
NEPENOBbIM TEXHOJOTHUSIM, MCIOJb3YEMbIM OPraHU3alUsIMU—PabOTOAATEISAMHU.
3ansaTus (0AHO/MHOTOPA30BbIE), MPOBOAUMBIE MPEICTABUTENSIMHU OpraHU3aALMIi—
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paboroaareneld. 3aHATHS. MOTYT HOCUTb KaK JEKLUHUOHHBIN, TaK U MPAKTUYECKHI
XapaKTep.

BoinonHenne 0A00pEHHBIX MPOEKTOB M YydyacTHUE B HHUX CTYJEHTOB
0(pOpPMIISITUCH TPUKA30M PEKTOPA.

B nauane nepBoro cemectpa 0110 01aHO 64 3asBKU OT IpenojiaBarenei
Ha MPOEKTHI JIUTHOW noarotoBku. Ha Hux nmonnucanocek 894 cryaenra. beuin
peanu3oBaHbl 38 IPOEKTOB ¢ yyacTueM 349 cTyIeHTOB.

Bo BTopom cemectpe 2019-20 yuebHOTO roaa 6p110 ogaHo 80 3a9BOK OT
[IpenojaBareaeii Ha IPOEKThl AIUTHOW MOATOTOBKH, HA KOTOpPbBIE MOANMCAICS
431 crynent. OgHaKo, B CBA3M C MaHAEMHEH KOpOHABUPYCA, ObUIA PEATM30BAHBI
TONBKO 11 mpoekToB ¢ yuactuem 178 cTyneHTOB.

K xonIy yueOHOTO TOZ1a B YHUBEpPCUTETE 00yJaioch 15 akageMu4ecKux
MUTHBIX rpymn ¢ 312 crypeHtamu. COCTOSICSA INEPBBIA BBITYCK 'JJIUTHBIX'
CTyZeHTOB. 55 4enoBek noiyumiau "CepTudukarbl 00 OKOHYaHUM OO0y4YeHUs
B CUCTEME 3JIMTHON MoAroToBKU HOKHO-YpanbCKOro rocyAapCTBEHHOTO YHH-
BepcuTeTa'.

2020-2021 yueonwui 200. IlpoBeneHa dopmanuzamnus JIUTHOW IMOJTO-
TOBKHU. Kypchl, KOTOpbIE MPOXOIAT CTYIEHTHI, aBTOMATUYECKH 3aIUCHIBAIOTCS
B ux OOII, xak pakyiabTaTUBHBIE.

e BBe/leHa HOBasl 3JIEKTPOHHAS CHCTEMA MOJAYM 3asgBOK IIPEMOaBaATENs-
MU Ha BBIIIOJIHEHUE IIPOEKTOB 3JIMTHOM NOATOTOBKH U 3alIUCH CTYJIECHTOB HA 3TH
MIPOEKTHI, KOTOPHIE TETIEPb OCYIIECTBIAIOTCS B UX "MHUYHBIX KaOnHeTax".

e YCHJIEH KOHTPOJIb 32 3alMChI0 CTYJEHTOB Ha AJIMTHBIE ITPOEKTHI: dJIEK-
TPOHHAsI CUCTEMa JIOMYCKAaeT TOJBKO CTYACHTOB CO CPEIHUM OalioM HE HUXKE
YeThIpex (Ha MepBOM ceMecTpe nepBoro Kypca — He ke 200 6ammos EI'D).

B Hacrosimee Bpems Hayanu peanu3oBBIBAaThCA 13 MPOEKTOB, B KOTOPBIX
y4acTByIOT 173 cTyneHra.

3aKkJIo4YeHue

IOxHO-Ypanbckuii TOCY1TapCTBEHHBIM YHUBEPCUTET YCIEIIHO Pa3BUBAET
Y aKTUBHO COBEPILEHCTBYET CUCTEMY JJIMTHOM MOJATrOTOBKH, UIIET HOBBIE (op-
MBI, KOTOPbIE COBMELIAIOT «3JINTHOCTHY» U JIEMOKPATU3ALMI0 O0pa30BaHHUS.
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BBenenue

OpHa W3 KIIOYEBBIX MPOOJIEM MOBBIMIEHUS (0OECTICUeHHs) KauecTBa WH-
KEHEPHOro 00pa30BaHMs 3aKIIIOYAETCS B HEOOXOAMMOCTH YHPABISTH IIPOLIECCOM
MOATOTOBKHU (OOIIEKYIBTYpPHOU, 0O0menpodeccuoHaIbHON W MPOdeCcCHOHATb-
HOI) OyAyILero HHXeHepa BbICOKOI0 YPOBHS (BBICOKOKBAIU(DUIIMPOBAHHBIX pa-
0oumnx kagapos) [1]. g 3Toro agMuHKMCTpauuu 00Opa3zoBaTEIbHOU MPOrpaMMbl
HEO0OX0AMMO MMETh METOAMKY MOHUTOpPUHIAa (HOPMUPYEMON MPOEKTUPOBOYHO-
BHe/peHueckoil komneTreHTHOCTU (CDIO-koMIIeTeHIIMN) U €€ peaanu30BbIBATh
Ha NPOTSHKEHUHU YEeThIpEX KypcoB 00ydyeHus OakaiaBpa Ha MporpaMmMe.

PesyabTaTsl

WNuunimaTuBHOM rpynmoil npenoaasateneit U aqMUHUCTpaTopoB CHOUPCKOTro
denepanbHoro ynusepcurera (A. A. Apnayrtos, O. B. basanuna, 3. B. bepesu-
Ha, B. M. becnanos, H. B. I'adyposa, T. P. 'mnpmanmuna, A. A. JleMueHKo,
C. U. OcumoBa, H. A. Ocmonosckas, 3. A. Pyaaunikuii, O. 0. [lly6kuna) mocine
aHaM3a M OOCYXKIICHUS TEKYIIUX Pe3yJbTaTOB BHEIPEHHUS CTaHAapTOB Bce-
mupHoit mHMIMaTUBEl CDIOcdopmynupoBaHo mnpeaBapuTeabHOE BUIACHHE W3
Yero JOJKHA CKIIAJIBIBATHCS TPOCKTUPOBOYHO-BHEPEHUYECKAS] KOMIIETEHTHOCTD
(ITBK) 1 xakue cocTaBIsIOIINE B HEE TOJKHBI BXOJIUTh:

MOTHBAIMS — 3TO MOTUBALIMS K MIPOCKTHON JESATEIBLHOCTH, MO3HABATEIb-
HbIE TOTPEOHOCTH, CTPEMJICHUE K YCIIEXY, HACTOMUYUBOCTh U YBEPEHHOCTh, UHU-
[IUaTUBHOCTh, CTPEMJICHUE K caMOpealln3allui;

KOTHUTHBHAsl COCTABJAKOIIAA (3HAHHUA) — 3TO CUCTEMA 3HAHUUN O IPO-
eKTHOM J1eATEeIbHOCTH (BaXKHOCTh MPOECKTHOM JEATEIbHOCTH, 3HAHUE CIIOCOOOB,
coaepxanuu u dTanax I1]1, tpedboBanus k pesyabrary [1J] u ap.);

HeSITeJIbHOCTh — IMPOSIBIICHHE WHTEJUIEKTYaJbHOM aKTUBHOCTH, CaMo-
CTOSITEJILHOT'O MBIIIJIEHUS, KPEATUBHOCTHU B MPOLIECCE MPOESKTUPOBAHUS,

©3 A. Pynaunxkuit, C. U. Ocunosa, O. 0. llly6kuna, 2020.
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peduiekcHusi — 3TO KOHTPOJIb U OLIEHKA Pe3yJbTaTOB U I'PAHUL IPOEKTHON
NEesATEeNbHOCTH, OCO3HAHUE MPOJYKTUBHBIX CIIOCOOOB, BBISIBIEHUE MPOOIEM IS
COBEPILIEHCTBOBAHMS U CAMOPA3BUTHSI.

Ouenka ypoBHsI cHOPMUPOBAHHOCTH KOMIIETEHIIMU OMMPAETCS Ha clie-
OYIOLIYIO Tpajaluo:

0. Ewe ne obnaoaem (mynesou/HauanvHulli yposenv, HY) — He umeeTt pe-
aJIbHBIX HABBIKOB; HE 3HAET, YTO 3TO 3HAYUT, WU TOJBKO CTAJIKHUBAJICS B IPO-
[IUIOM; €11l€ HE BUAUT HEHHOCTH; MPEICTOUT MOTHOCTHIO U3YUUTh.

1. hazoeuwiti yposenv (BY) — mmeeT HEOONBIION HABBIK; KOE-UYTO 3HAET
0 KOMITETEHIIMH, MOXKET OIMHCATh; OCO3HAET HEOOXOAMMOCTh; HEOOXOAUMO TO-
pa3no OOoJbIIe 3HATH M MPAKTHKOBATH JJISI XOPOIIIETO BIAJICHHS KOMIIECTCHITUEH.

2. Cpeonuii yposensv (CY) — uMeeT HEKOTOPBIM HaBBIK; IOHUMAET U MO-
XKeT 00CyX JaTh KOMIIETEHLIMIO; HAYMHAET NIPUCBANBATh; BCE €Il€ HEOOXOIUMO
OoJIbIIIe 3HATh U IPAKTUKOBATh, YTOOBI CTATh ONMBITHHIM B KOMITETCHIIUH.

3. Ilpoosunymuiii yposens (I1Y) — umeer xopolnii HaBbIK; 3HAET J10CTa-
TOYHO XOPOIIIO, YTOOBI OOBSICHUTH U MTPOJAEMOHCTPUPOBATH, NI HATPEHUPOBATH
JPYroro; MOJHOCTbIO MPUCBOMI HJICH0; HEOOXOIMMO Majblle COBEPIICHCTBO-
BaTbCSl B KOMIIETEHLIUH.

Kaxmas u3 cocraBmsromux [I1BK (CDIO-koMnieTeHIIMN) A0MKHA TPUCYT-
CTBOBaTb MUHHUMYM Ha 0a30BOM YPOBHeE Yy OOYy4YaroIIMXCSl CO CIIEIYIOIIEM CO-
JepKaHUEM:

MOTHBAIMS — BbIPAXKCHHASI HAMPABJICHHOCTh HA ONPE/ICICHHbIA BU UH-
JKEHEPHOU JEATEIbHOCTH;

KOTHUTHBHASl COCTABJAIOIIAS (3HAHMS) — 3HACT HEKOTOPHIE METOJbI
MO3HAHUS; PACKPBIBAET ATAMHOCTb MPOEKTHOU JEATENbHOCTU; 3HAET OT/ICJIbHbIC
npuHuuns! TPNU3;

AeATeJIbHOCTb — OCYILIECTBIISIET 0a30BbIE 3TAIbI IPOEKTHOM JIE€ATEIIbHOCTH;

pediekcusi — BBIICISET OT/ICIbHBIC IPUEMbI PE3YJIbTATUBHON MTPOCKTHOM
NEATEeIbHOCTH; BBISIBIISIET HEKOTOPhIE ACUIIMTHI B Pa3BUTUU KOMIIETEHTHOCTH;
OIICHUBAET OTJIEIbHBIC PE3YIIBTATHI IPOEKTHOM AEATEIbHOCTH.

Ha nannom stane peanuzanuu ctpareruyeckoro npoekra COY «CDIO —
pa3BUTHE WHXEHEPHOTro OakallaBpuara» pa3paboTaHO HECKOJIBKO JIOKAJIbHBIX
JOKYMEHTOB TPU3BAHHBIX PETJIAMEHTUPOBAaTh (OpPraHU30BaTh) OPraHU3ALUIO
MIPOEKTHOM JESITEIIbHOCTH 00pa30BaTEIbHOM MPOrPaMMBbI C IEJIbI0 CTAHOBIICHUS
U Pa3BUTHS MPOEKTUPOBOYHO-BHEApEeHUYECKOW KoMieTeHTHOCTH (CDIO-komme-
teHuuu 1o 3. Kpoynu [2, 3, 4]) ctynenToB. Bropoii 6510k MpoU3BEIEHHBIX pa-
00T — 3TO pa3paboTKa OLIECHOUHBIX CPEACTB B BUJIE:

® AHKEThI OLICHKHU PE3yIbTATOB MPOEKTHOU JIESITEIbHOCTH;

® aHKETBI CaMOOLICHKM ypoBHs BiazeHus [IBK, ocHoBaHHas Ha TakCOHO-
muu biyma;

e OIIpOCHBIE POPMBI OOPATHOI CBA3M IO PE3yJbTaTaM Kpall-TecTa MPOeK-
TOB IEPEJl X NPECTABIECHUEM Ha BbICTaBKE-IPE3CHTALINH;
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e (OpM OLICHUBAHUS PE3YIbTATOB OOYUEHHS CTYJECHTOB MPOEKTHOM Jes-
TEIBHOCTH B PaMKax IMPOEKTHOTO MOAYJS y4eOHOro IUIaHa, KaK CO CTOPOHBI
CTYJIEHTa, TaK U CO CTOPOHBI IPENOJaBaATENA-KOHCYJIBTAHTA TPOCKTA;

e ()OpM DKCIEPTHON OLIEHKU COIMATBHBIX, MHKEHEPHBIX, UCCIIEA0BATEIb-
CKHMX M TEXHOJIOTUYECKUX MIPOEKTOB B PaMKaX IMPOBEJIEHUS BbICTABKU-IIPE3EHTALIIH
IIPOEKTOB, BBIIIOJHEHHBIX CTyIeHTaMu 2—4 KypCOB;

® CTYJICHYECKUX TOPT(HOINO, YUUTHIBAIOIIMX CTATUCTUKY PE3YyJIbTATOB
o0yd4eHusi, MmacrnopTa U MOCTEPHI MPOEKTOB, CIIUCOK MEPONPHUATUN, TEpeUeHb
BHEITHUX Harpaja (AUIIIOMBI, cepTU(UKATHI, OJaroJapcTBEHHbIE MMChMa U JIp.),
3aMETKH, TIOCTHI U MyOJIMKAIINU, BHITIOJIHEHHBIE CTYICHTOM.

Tpernii 0510k pabOT — 3TO 3alOJHEHUE U AHAIU3 AHKET, OINPOCHHKOB,
¢dopMm u moptdomnuo ctyaeHTo ¢ BecHsl 2017 rona mo ocens 2019 rona.

[Ipennaraercss MmoaXoJ, IO HaleMy MHEHHIO, CHUHTE3UPYIOIIUNA BCe
B3MJISAbI M OnbIT. JIoruka 3toro noaxoxda kK oueHke [IBK BeicTpanBaercs tak: 3a
OCHOBY OepeTtcsi mokoMnoHeHTHBIN coctaB [IBK, Beigenstorces uz VII qucuun-
JIMHBI, CIOCOOCTBYIONIME €€ (POPMUPOBAHUIO U COOTBETCTBYIOUIME UM 00Opa3o-
BarenbHbie pe3ynbTaThl CDIO Syllabus 2.0 [5], ompeaensitoTcsi mokazarenu
MPOSIBJICHUS M IMATHOCTUYECKUI anmapar.

3amiaHupoBaHO MATh KIOUYEBbIX Touek KOHTpossi [IBK 3a Bpems oOyue-
Hug (2020-2023) ¢ npoMexxyTouHbIM MOHUTOpUHTOM 35eMeHToB [IBK. Kiroue-
BbIE TOYKH KOHTPOJIA ypoBHs copmupoBanHocTu [1BK:

e (0 TOUKa — TOYKA BXOJa CTY/IeHTa (CEHTAOPb—OKTAOPH);

e | Touka — okoHuyaHue 1 Kkypca (Mali—1IOHB);

e 2 TOUKAa — OKOHYAaHHE 2 Kypca (Maii—1IOHb);

e 3 TOUKa — OKOHYaHHE 3 Kypca (Maii—1IOHb);

¢ 4 Touka — OKOHYaHUE 4 Kypca (Mali—H1IOHb).

Tak >k B MOHUTOPUHT BXOJMUT COOp U CUCTEMATU3ALMS MPOSIBICHUS dJie-
MeHTOB [IBK kaxIbIM CTyZI€HTOM B T€UEHHE BCEro Y4eOHOTro rojla ¢ IpOMEXKY-
TOYHBIM TMOJABEICHUEM UTOrOB B 3UMHEN CECCUM M OKOHYATEJIBLHOW B JIETHEM
ceccuu. [lonyyennas undopmanust puxcupyercs B 6aze naHHbix «CuctemaTu-
3amusi oOpa3oBaTeNbHBIX pe3ynbTaToB U akTuBHOCTEH cryneHTta (COPAC) OII
MCDIO», rae mnpeAcTaBieHbl COCTABISIONIME KOMIIOHEHTHI (HOpMUPYEMBIX
KOMIETeHIUI cTyeHTOB, BKiItouasd [IBK (CDIO-koMmeTeHuto).

Takum 006pa3zoM, MOHUTOPUHT (POPMUPYEMON TPOESKTUPOBOYHO-BHEIPEH-
yeckort kommneTeHTHOCTH (CDIO-koMmereHnun) OakaaaBpOB TIO3BOJUT TIO
OKOHYAHUHU KaXKJIOTO Kypca CTYyICHTY B UHJIUBUIYAILHOM NOpsiAKE OyayT mpea-
CTaBIIATHCSL €r0 PE3yJbTaThl C HAKOMUTEIbHBIM UTOTOM B MPOIEHTHOM COOTHO-
HIEHUH OT MaKCHUMaJIbHO BO3MOXKHOT'O pe3ysbTaTa. Takke MOXET ObITh Npea-
CTaBJI€HA packjajka 1o Kaxnaouh u3 coctaBistomux [IBK u oOumit peidTuHr
CTYJICHTOB KakK IO CBOEMY MOTOKY OOYyYalolMXCs, TaK U C pe3yibTaTaMu CTy-
JEHTOB CTapIIUX KypcoB. Omnupasich Ha MOJYyYEHHbIE JAHHbIE, MOKHO Pa3BUTh
MOAXO/IbI, U OT MOHUTOPHUHTA MEPEUTH K PEKOMEHIAIMUSAM O00yYaroIuMcs, B KO-
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TOPBIX OYIyT MPEI0KEHBI BAPUAHTHI JJIsI MOBBIIIEHUSI «3aMaJatoluX» COCTaB-
nsronux [IBK (CDIO-koMmeTeHym).

bubimorpadus

1. PernoHalibHBI CTaHIAPT KaJAPOBOTO OOECHEUEHHS MPOMBIIIICHHOTO
(axoHomuyeckoro) pocra 2.0, ACU [DnexkrponHbiii pecypc] — Pexxum pocrty-
na: https://asi.ru/upload docs.

2. Ilepeocmbiciiennie  uHKeHepHoro obOpaszoBanusi. llomxoxg CDIO
3. ®. Kpoynn, M. Manmmksuct, C. Octiynx, JI. P. Bpoxep, K. Ducrpem; mep. ¢
auri. C. PeiOymikuHo#; mox Hayd. pen. A. Uywanuna; Ham. wuccnen. yH-T
«BpIcmias mkona 3KOHOMUKW». — M.: M3a. moMm BpICHIEH IIKOJIBI SKOHOMUKH,
2015.-504 c.

3. YUyuanun A. U. [IpoekTupoBaHre HHXEHEPHOTO 00pa3oBaHus: yueOHOe
nocooue / A.W. YUyuanun; ToMCKUil MOJUTEXHUUECKUN YHUBEPCUTET. — TOMCK:
N3a-Bo TOMCKOro moJIMTEXHUYECKOT0 YHUBEepcuTeTa, 2014. — 176 c.

4. JIBeHaAaTh peIICHU 71 HOBOTO oOpa3oBanus. [loknan neHTpa crpa-
TErMYECKUX pa3pabOoTOK U BhICIIel MIKOJIbI SKOHOMUKH [ DJIEKTPOHHBIN pecypc]| —
Pexxum noctyma: https://www.hse.ru.

5. CDIO Syllabus 2.0 B mepeBogax [DmekTpoHHBINH pecypc] — Pexxum moc-
tyna:http://www.cdio.org/node/5999.

88



MEXKINCHUITIJIMHAPHBDBIE
NCCIEJOBAHUSA CTYAEHTOB
HONORS COLLEGE

INTERDISCIPLINARY
RESEARCH OF HONORS
COLLEGE STUDENTS




YK378.14

HOW DO STUDENT AND ALUMNI PERCEPTIONS
OF ENGAGEMENT AND SUCCESS ALIGN WITH
THE GOALS OF THE GRIFFITH HONOURS COLLEGE?

Georgia Hayley, Cheyenne Apap & Dr Abigail Winter

Students and mentor, Griffith Honours College
Griffith University

Brisbane, Australia

Supervisor of research
Dr Abigail Winter

Introduction

In August 2020, the Griffith Honours College (GHC) put out a call for its
students interested in Summer Research Bursaries. The bursary pays each stu-
dent $500, and gives them the opportunity to work with a researcher within the
university for approximately two weeks. The project discussed here is the re-
search resulting from the topic What impact has the Griffith Honours College
had on its current alumni and recent graduates? A thematic analysis of text and
video.

The GHC has demonstrated a positive influence on the success and con-
tinued engagement of student alumni, evident in their professional accomplish-
ments and confirmed by their anecdotal experiences. The universal experience
of Honours education sees a value on citizenship equal to academia (Brown et
al., 2019). Through exposure to leadership, mentoring and volunteering oppor-
tunities, students are pushed to extend themselves both personally and profes-
sionally. By broadening their educational environment, students are exposed to a
diversity they are not privy to in their traditional discipline-specific learning.
This sense of community and the opportunities it creates is an important aspect
of honours education (Young et al., 2016).

Founding a sense of belonging supports the relationship between under-
graduate co-curricular experiences and student alumni engagement (Aloi, 2020).
The correlation between student engagement and institutional success has been
investigated within the current study. The research aims to gain insights regard-
ing how student and alumni perceptions of engagement and success align with
the goals of the GHC. Specifically, it will investigate whether the key themes of
community and belonging, support and mentorship, and alumni engagement
identified in the literature as significantly correlated with student engagement

© G. Hayley, C. Apap & Dr A. Winter, 2020.
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and success (Bowman, 2020; Gallo, 2011) are also prominent within GHC stu-
dent and alumni perspectives of engagement and success.

Objectives

The goal of this research project was two-fold. First, the students would
learn research skills in a two-week intensive mentoring placement, at a mini-
mum learning about conducting a literature review and thematic analysis of a
document. Ideally, they would also gain some form of academic publication
from the research experience. The second goal was that the Griffith Honours
College itself would gain a thematic analysis of its interview recordings.

Methods

The students taught themselves how to use Otter. Ai transcription soft-
ware, then used it to transcribe five focussed interviews with students, alumni,
and the university’s Vice Chancellor. The research mentor transcribed the final
edited video manually. After discussion, the research team agreed to only focus
our research on the four student and alumni interviews, not the Vice Chancel-
lor’s.

Once the transcriptions were completed (and corrected, as the technology
made some mistakes in transcription), each researcher worked with them to
reach immersion and a clear understanding of what was being communicated.
One student researcher created a master list of interview questions and copied
responses over, thereby organising the data in a logical fashion for her in-depth
thematic analysis (Marshall & Rossman, 2011; Perdkyld, 2005). The other stu-
dent researcher had transcribed the interviews, using that intimate knowledge to
reflect on the research question (Schon, 1999) and compare findings to the exist-
ing literature.

The research mentor thoroughly read through the transcripts, then used
cut and paste analysis to copy key responses from all respondents into a new
document, using colour-coding to identify emerging themes (Chase, 2003; Mar-
shall & Rossman, 2011; Winter, 2013). The research team then discussed these
themes and refined them to those presented here.

Results

The interviews offering students’ perspectives provided many valuable in-
sights on how the GHC has influenced their engagement and success. Common
topics that emerged include belonging to a community of like-minded students,
mentorship, career development opportunities, job & scholarship application
support and university engagement, which can be organised into the previously
discussed key themes prominent in the literature: community and belonging,
support and mentorship, and alumni engagement.
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In order to excel in university, it is vital students feel a sense of commu-
nity and belonging among their fellow students (Crownie, 2017). A large com-
ponent of the GHC is the intention to gather a cohort of high-achieving students
to network and interact with in professional and casual settings on a regular ba-
sis. Many students have credited this aspect of the college as a significant con-
tributor to their success, explaining that the cohort consists of “future world
leaders (and) changers” (Ryan), with students who are “like-minded in that eve-
ryone has a similar work-ethic and approach to education... (with) incredible di-
versity” (Eesha). The community atmosphere provides the opportunity to
“achieve together, be motivated and driven by each other” (Alana). This idea
aligns with the literature, which suggests a sense of belonging within student
communities instils connection (Bowman, 2020; Gallo, 2011).

Receiving academic and career-related support during university studies is
another important contributor to academic and professional success and univer-
sity engagement. As well as offering workshops and personal development
seminars to improve these skillsets, the GHC addresses this need through their
mentorship program, where all first-year students are partnered with a mentor
either belonging to their academic field or industry. The positive influence of
mentors is attested for by the majority of students involved. According to the
2018 GHC census 80 % of students deemed the mentoring relationship benefi-
cial. Students primarily praise the program for the opportunity to learn from ex-
perienced professionals and apply this knowledge to improve their own careers.
“One of the best things about mentorship is it gives you some clarity and vision
of your academic or industry career. The benefit that I got mainly was
some really helpful life advice and wisdom that really directly applied to my
academic pursuits” (Tanner). By instilling personal values whilst teaching life
lessons relevant to the professional fields, mentors propose significant impact
for change (Fleming, 2019).

A final key theme identified in the literature as fundamental to honours
colleges students’ engagement and success in the program and their career is the
relationship between undergraduate co-curricular experiences and a student’s
engagement as alumni (Aloi, 2020). By curating relationships which last for life,
tertiary educators gain a platform for institutional benefit. The GHC maintains
strong, reciprocal relationships with alumni by inviting them to share their ex-
periences on behalf of the College while they can simultaneously reach out for
assistance in their career where needed. “A couple of years after graduating uni-
versity, | was struggling to reconcile my academic nature with the business and
consulting world. I reached out to the GHC, and Jeanne (then-manager of GHC)
very willingly had a coffee catchup with myself to discuss my issues... then
connected me with a friend of hers in Sydney” (Alana). This reciprocal relation-
ship is a primary determinant of engaged effort for nonmonetary motivations
(Bowman, 2020). Corroborative evidence supports alumni engagement as a
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product of relationship strength during enrolment (Bowman, 2020; Gallo, 2011).
The honours college achieves this by treating its students with a level of profes-
sionalism unseen in general university experiences (Cownie & Gallo, 2020).

The success of GHC alumni suggests they have achieved the goals set out
by the program. As ‘graduates of influence’, the GHC alumni have also obtained
the Griffith Graduate Attributes (GGA). Upon graduation, Griffith students re-
flect knowledge and skill in the following abilities: critical judgement; effective
communication and collaboration; innovation, creativity and entrepreneurship;
social responsibility and community engagement; cultural capability; and effec-
tive when working in an environment of cultural diversity (GHC, 2018 Annual
Report). 87% of GHC alumni agree that the Honours College assisted them in
achieving the GGA. By attaining this competence, students are well-prepared to
make a positive change in the world.

Conclusion

Corroboration between anecdotal student experience recorded via inter-
view and the recent literature supports the connection between student engage-
ment and Honours College success. Thematic analysis of the data revealed a
sense of belonging was vital for students to further involve themselves in per-
sonal extension opportunities. A combination of mentoring, leadership and vol-
unteering experiences within a community of like-minded people has resulted in
strong, positive relations between staff, students and the institution itself. These
factors are directly correlated with alumni engagement. As such, student and
alumni perceptions of engagement and success align with the goals of the GHC.

A limitation of this research is the use of existing data gathered for the
purpose of promoting the GHC, which could potentially be biased in its use of
only positive statements about the GHC, some of which were constructed with
the guidance of a director. However, it should be noted the students were origi-
nally asked to answer questions about the GHC and their careers in their own
words prior to the interviews, and the director guided their responses based on
their written responses. Future research could examine how the Griffith Hon-
ours College improves student and alumni engagement.
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Introduction

Shen Yuan Honors College of Beithang University (HCBU) was founded
in September 2002, and itwas dedicated to providing excellent science and lib-
eral arts education for future leaders in academics and industry. It has become
the cradle for honors students with top-notch talents and a strong willingness for
innovation.

For honors undergraduates, affluent international visiting programs are
provided to them during their four years of study. It mainly includes 1) summer
schools, such as the UK Summer Visiting Program and the Arizona State Uni-
versity summer school; 2) research internships, like the Beihang-UCL intern-
ship, Beihang-Harvard internship, and Beihang-Lehigh internship. For the latter
one, once accepted, students will carry out several months of researches locally,
supervised by renowned professors, and sponsored by the HCBU. These pro-
grams could broaden students’ horizons, foster global awareness, cultivate
scientific research literacy, and prepare them for future careers as researchers,
engineers, and entrepreneurs [ 1-3].

However, due to the pandemic, it is no longer possible to carry out field
studies for the international visiting programs during 2020. Putting the safety
and health of students first, the HCBU decide to shift these programs online. As
an honors undergraduate in the HCBU, I would like to share my experience, re-
sults, and feelings about the Beihang-Lehigh online internship during 2020.

Objectives

From a personal perspective, I would like to pursue my Ph.D. degree
abroad in the future, and if I can carry out some researches overseas during my
undergraduate study, I get the chance to learn how to research, how to argue and
challenge ideas, and how to write papers, which is helpful for my future study
and researches. I decided to take part in the Underwater 10T project, one of the
projects among the Beihang-Lehigh Summer Internship, and the supervisor is

© G. Dai, 2020.
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Yahong Rosa Zheng, a Distinguished Lecturer for the IEEE Vehicular Technol-
ogies and an IEEE fellow. In this project, I need to further improve its function
and discuss the possibility of further reducing the size of the datalogger.

PCB for MCU

Figure 1. The miniature datalogger and PCB designed by Lehigh University

Methods

Difficulties for the Beihang-Lehigh program

Online research is tough, especially when experiments are necessary. In
our research, we need experiments to verify the effectiveness of the designed da-
talogger and the efficiency of the designed algorithms. The experiments can be
divided into two parts: 1) the calibration part; 2) the orientation and position es-
timation part.

Inertial Measurement Unit (IMU) need calibrations, since errors in these
sensors, including bias factor, scaling factor, non-orthogonality, and the like,
may harm the accuracy of the collected data. However, the calibration cannot be
done once. The accuracy of sensors are subjected to the environment [4], so it is
necessary to carry out calibration when the working environment changes, even
every time sensors are restarted. Normally, calibrations rely on one more accu-
rate machine to provide references [5], such as a rotating table [6]. However, we
do not have such a machine at home. What’s more, I even do not have the
needed sensors to carry out experiments myself during the first month.

For the orientation and position estimation part, references are also neces-
sary. We get accelerations from the accelerometer and fuse the data from the ac-
celerometer, magnetometer, and Gyroscope to estimate the orientations, thenin-
tegrate the accelerations to get velocity and integrate again to get the path. Now
we want to see how well the algorithms work by comparing the path generated
by the algorithms with the real path. Unfortunately again: we do not have such a
device to track the real path at home, thus it is urgent to design a home experi-
mental method to provide references.
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Solutions for parts of the difficulties in the Bethang-Lehigh program

Locking down makes the experiments part challenging, but we used a
novel calibration strategy, designed experiments, and collaborated to solve part
of the problems.

For the IMU calibration, a sensor-aided calibration strategy was adopted.
We first calibrated the Accelerometer, since the direction of gravity force is al-
ways pointing to the ground, and its value is already known, which could pro-
vide the ground truth. Then we used a calibrated Accelerometer to help calibrate
Gyroscope, and then Magnetometer. This kind of calibration method has its high
value in applications: using a rotating table for calibration is too expensive and
complex for commercial IMU calibrations while sensor-aided calibration is
cheap and easy to carry out.

Figure 2. The error of IMU sensors

As for the experiments of orientation and position estimation part, we ex-
tracted several points from the path to provide references, rather than using the
whole real path as references. The main idea was that we could use algorithms
to detect steady-state, and got the estimated position of those steady-state, and
compared them with ground truth. The Ph.D. candidate, Xiyuan Zhu, designed a
shell for the datalogger and ten matching test sockets for experiments. We pre-
designed the experiment path, marked it on the ground (we first tested the de-
vice and algorithms on the ground, later in the pools) and selected ten points
from the path, and set the sockets to those points. We used hands to control the
device to move along the designed path and every time we passed the sockets,
we made it stay still on the sockets for around two seconds, and then moved on.
In this way, since we knew the ground truth of the positions of those sockets, the
performance evaluation of the data fusion algorithms was possible.
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Collaboration accelerated our research. Chang Shuai, one lecturer at Tian-
jin University, offered to help when he knew I need data from IMU sensors but
Xiyuan was busy with other projects. He had one idle IMU sensor so we decided
to collaborate. I wrote Experiments Instructions and sent it to him, and then he
utilized his free time to carry out experiments, following the instructions. Once I
got data from him, I ran the algorithms to test. After the first month, I got my
own devices and then I also tried to carry out experiments myself.
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Figure 3. The path and sockets for home experiments

Intractable problems in the Beihang-Lehigh program

Not all the problems cannot be solved at home. The home experiments are
still of low accuracy, and if we want more rigorous results, lab experiments are
necessary. Also, online researches have a high price of communication. We are
in a different time zone: the Professor and Ph.D. students are in America, but |
am in China, which means I could not get an instant response when I asked
something. And when I demanded something, like when I needed data from
Chang Shuai, I hesitated, for I am not familiar with him and I worried about po-
tential disturbance to him. What's more, it is easy to slack off. For me, I do not
need papers to graduate, and Prof Rosa is not there urging me to move forward,
while Games and TV serials are amusing. Thus there was a Friday symptom:
most of my results are obtained on Friday, for there was a Friday night meeting
with Prof Rosa, and I needed something to talk about.

Results

Although there are lots of difficulties in this internship, this research expe-
rience means a lot to me. First, I improved my communication skills. Although I
hesitated to reach out, I needed data or help to move, so I had to ask and com-
municate. Also, when I had new ideas, I needed to articulate them and make
Prof Rosa understand, so I was forcing myself to be as clear as possible. Second,
I fostered research habits during this process. I learned how to read papers, write
reports, and give academic presentations. Moreover, I got my first publication
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submitted: in September, Xiyuan, Prof Rosa and I finished one paper for the
OCEANS 2020, Singapore. I wrote introduction parts, built the error model of
Gyroscope, and my algorithm results were included. Third, I learned sensor me-
chanisms, sensor calibrations, data fusion algorithms, and modeling skills. Now
I am working in another lab at Beihang University, researching on schedul-
ing/rescheduling on the Industrial Internet Platform, and I am trying to introduce
ideas from the data fusion area I learned during the summer Internship into the
rescheduling process, and am working hard to finish my first journal paper. Prof
Rosa's guidance during the summer internship is really helpful to my whole re-
search career.

Conclusion

International online academic programs encumber difficulties, but parts of
problems could be solved by efforts, collaborations, and innovations. For our
project, a novel calibration strategy was adopted and carefully-designed home
experiments were carried out, and collaborations accelerated the whole process.
I got valuable practice in research, communication, presentations, and paper
compilation.
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Introduction

By adopting the 2030 Agenda with its 17 Sustainable Development Goals
(SDGs) and the Paris Climate Agreement, the United Nations member states
have created a framework for national action and global cooperation in the area
of sustainable development [1, p.11].

Evidence suggests that international development goals, such as those
around public health, can accelerate progress towards complex development
goals, but achieving the SDGs will require deep, structural changes across all
sectors of society. This raises the critical question of how strategies to achieve
the 17 SDGs can be organized [2, p. 135].

Several authors have shown that the SDG outcomes, including the objec-
tives of the Paris Agreement, are interdependent with complex coupling between
human, technical and natural systems [1, p. 71; 3, p. 320]. Yet, available studies
do not emphasize how the implementation of the SDGs should be organized.

Objectives

First of all, we will highlight the essence of the most dangerous environ-
mental crises that the humanity is facing today. Secondly, we will consider six
major transformations, introduced by President of the UN Sustainable Devel-
opment Solutions Network Jeffrey D. Sachs, that will help to organize the SDG
interventions to struggle against global crises. Finally, we will outline the di-
mensions in which these transformations could be implemented.

Methods

In the process of studying this issue we used the assessment of expert opi-
nions as well as analysis of official documents of the UN.

© A. Buyda, 2020.
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Three mega environmental crises the world is facing today

Agenda 2030 1s about transforming the world. Sustainable development is
about transforming the way how our economies function. Our global economy
that knits together the national economies through trade, finance and technology
flows, does a pretty good job of creating economic growth and wealth, but it
falls behind in creating social inclusion, that is shared prosperity. It has not been
great at ending extreme poverty in certain parts of the world, and it certainly has
not looked after the natural environment.

Right now, we are in the midst of three mega environmental crises:

1. human-induced climate change;

2. massive destruction of biological diversity and the weakening of how
the ecosystems function;

3. mega-pollution, air and water pollution, oceans filled with litter and
microplastics that are now in the fish and in the whole marine food cycle [4,
p-79; 5, p. 303].

From that point, we have to transform the rules according to which the
world economy functions, and that is not just about fighting poverty or trans-
forming the economies in poor countries, the Agenda 2030, and the 17 Sustain-
able Development Goals are a universal agenda [6]. They call on every govern-
ment in the world to take transformative measures so that every part of the
world functions sustainably.

What kind of transformations are needed to achieve the 17 Sustainable
Development Goals? We will focus on six big transformations that are needed
[7, p. 807]. They are the transformations that, if properly implemented country
by country and on a global scale, will put national economies and the world
economy as a whole on a path to sustainable development.

1) The first of these transformations is closely connected with education,
skills, and jobs.

2) The second significant dimension of transformation is health.

3) Transformation number three seeks to address and urgently needs to
address human-made climate change, which is caused by our use of fossil fuels,
coal, oil and gas. So, we need a transformation of our energy systems and our
industrial processes.

4) The fourth transformation is sustainable land use, especially in the
sphere of agriculture.

5) The fifth big transformation is to make our cities work sustainably.

6 The sixth and final of the grand transformations that will be necessary to
achieve sustainable development is to harness in a positive way the digital revo-
lution that is all around us.

What do all of these transformations have in common?

1. They are major systemic changes.

2. They all require /ongterm investments.
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3. All of them require a complimentarity of public and private action.
4. All of these transformations require more financing.
5. All of these transformations require a set of complimentary tools [9, p. 48].

Results

Dimensions that can be assessed in each country when making a diagnosis
for analyzing the priorities of the Sustainable Development Goals:

e The level of development of a country;

e The level of inclusion of society in terms of linguistic, ethnic, and reli-
gious homogeneity, etc.;

e Physical geography;

e The risk of disease that a country faces [6; 7, p. 811; 8].

Based on these dimensions we can then make some evaluations of how
those six transformations should be carried out.

Each country needs to be making these diagnoses and to be updating these
diagnoses along the trajectory of implementing six transformations from here to
2030 to successfully achieve the Sustainable Development Goals.

Conclusion

The six Transformations require deep, deliberate, long-term structural
changes in resource use, infrastructure, institutions, technologies, and social re-
lations that must be undertaken in a short period of time. SDG Transformations
must be directed to meet time-bound, quantitative targets, such as net-zero car-
bon emissions by mid-century.

This area of research is one of the most relevant to date. The future of all
mankind depends on the implementation of the Sustainable Development Goals.
Many experts are engaged in this issue, every year more and more literary
sources appear, the problem of sustainable development is increasingly exposed
to public disclosure.

It is necessary to further develop this area of knowledge. It is urgently ne-
cessary to implement already existing developments and works in the shortest
possible time.

Sustainable development is our future. This is what scientific circles from
various fields of science are now engaged in, and this is what the concerns of
future generations will be devoted to.
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Introduction

The Academic Writing Center (AWC) at the School of Advanced Studies,
University of Tyumen, was established in 2019 as a student-to-student support
unit. The task of the AWC is to help improve students’ academic skills, particu-
larly writing essays and other coursework. With two student-tutors’ help in the
fall of 2019, we offered students several services: One-on-One Consultations,
Online Feedback, Writing-related Workshops, and Core Companion Seminars.
Students requested a consultation with a tutor to have a conversation about their
course work. But if the students were busy, they cut the meetings’ efforts and
sent their projects to the tutors who could promptly provide them with feedback.
We did not stop here and decided to organize workshops based on various topics
that fit students’ needs. Finally, students attended companion seminars where
they continued working on text interpretations and developing ideas that could
be used in their upcoming assignments.

The School’s honors philosophy assumed that most students write well,
rely on themselves to complete the work on time, and already have a good Eng-
lish command (Shcherbenok, 2018, p. 44). The problem, however, is students
kept on abandoning their studies or taking academic leave because of their
struggle with either academic writing or coping with English language require-
ments at SAS. Each year, at least 50% of the students (on average) leave their
studies.

With the Center formation, I had high expectations that many students
would take advantage of what the AWC had to offer. The reality of the Center
operation’s first year showed different results. Only a small proportion of the
students used the services voluntarily. Only 40 out of 155 BA students used
AWC services — asked for feedback on their papers or consulted with a tutor. In
light of how many students drop out and how few sought assistance, it showed a

© A. Elghandour, 2020.
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significant divergence and made me think of how important, useless, or wrongly
run the Center might be for Russian students. Therefore, at the Center, we de-
cided to test out a new way of maneuvers to give us an inclusive understanding
of how peer support can be run at the School.

In collaboration with several teachers, we managed to integrate the tutors’
involvement in two corecourses. The tutors’ role was more prominent and man-
datory than before. We introduced tutors in a way where students understood
that they were their peers — their reference for collective and collaborative learn-
ing. (Boud & Lee, 2005, pp. 505-506) The tutors occupied such a position since
they were seniors/experienced students who went through the SAS curricula
purge.

In this paper, I will reflect on the work of the AWC between/within 2020
summer, fall, and winter. More specifically, I will discuss the change in its
agenda, actions, and human power. Showing the results and finding of signify-
ing peer learning to the students — a learning form that can add complexity to
SAS’s pedagogical environment — hoping to give us a clue whether peer support
should function voluntarily or compulsory among Russian honors college stu-
dents.

20° Summer

During the 2020 summer break, we at the AWC decided to meet 25 stu-
dents of first and second-year cohorts to get an insight into how the work could
be enhanced. Trying to understand their first impression, students asked, “Do we
really struggle with writing?” This is a legitimate question since the professors
usually do not directly criticize the students’ academic skills; instead, they can
refer to a specific weak spot in their essays. Students pragmatically tend to ig-
nore these comments as far as they are satisfied with or resentful against the
grade they receive.

Other essential questions were posed during the meeting: what does peer
support entail before joining SAS? Students’ answers were centered around
three main points: First, their peers had corrected their English grammar mis-
takes. Second, they thought it had been about doing homework together. Finally,
they stated that it had referred to doing homework and copying it. We wanted to
know whether this take on peer support after joining SAS had ever changed.
Students indicated four aspects: They had occasionally shared notes. Their peers
could, and sometimes should, think of a thesis on behalf of them. Their peers
had corrected their English grammar mistakes. Eventually, some students firmly
admitted that they did not need help.

As laid out by the students, the difference in peer support characterization
is not vivid enough to be thought of, but the similarity is interestingly mindful.
Students believe that peer support is about doing the work they were asked to do
or polishing the materials they are not interested in. In this sense, students seem
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to be willingly dismissive of any additional work beyond the compulsory course
work. If perceiving the culture of peer support in such a way is confusing, I
think that involving the students in the process of its making shall inspire them
to reflect differently. Perhaps, our students miss the point that student-to-student
learning is undoubtedly essential and different from the conventional teacher-to-
student learning approach. Usually, teachers judge and supervise the work; on
the contrary, students collaborate, actively participate, and constructively build
upon ideas without prior judgment. (MacDougall, 2013, p. 59)

20’ Fall

With the start of the 2020/2021 academic year, I decided to change the
AWC agenda. After fruitful conversations with the Writing, Thinking, Analysis
and Interpretation and Academic Writing corecourses coordinators, we unders-
tood that we could integrate the AWC tutors to become complementary and
compulsory roles in some courses’ design aspects. Also, we understood that
such positions would require much more of human resources. Accordingly, with
the help of an old tutor, we recruited five student-tutors. The tutors started grad-
ing assignments, organizing classes instead of the teacher, boosting the student-
to-student learning operation, and conducting workshops on writing-related issues.

Later, in a meeting with the tutors, we thought of the communicated lan-
guage, and one of the tutors revealed that the word ‘consultation’ implies that
the student either in a poor or weak position and needs help. Consequently,
changing the terms was something we wanted to see how students would react
to — instead of using the word “consultation,” we started using the term “essay
conference.” This term, by practice, gives significance to the students’ work,
time, and effort.

After two months, one quarter at SAS, of practicing the new agenda,
50 students used the Center services voluntarily, and in a written reflection as-
signment in the Academic Writing course, a student admitted, “I did not realize
that I needed such a conference.” In order to comprehensively keep reflecting on
the process, we had another response meeting with 20 students, asking them
about their perception of peer support. It appeared that the acuity changed over
the course of actions and revealed that students started to view their peers as
someone who had the eye that detected what could be improved in their work.
Also, their peers could sometimes guide them. Finally, students said that peer
support could also be an intensifier to their learning process.

20° Winter

Numbers and impressions after the 1% quarter seem nice and attractive,
but they might be misleading. Two crucial factors should be considered and
thought about carefully. Not all students’ cohorts use the Center’s services, and
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students who did use the services might have done this out of stress and not ge-
nuine interest. In order to test out the second point, the AWC agenda was
changed again in the 2™ quarter, November, December, January, focusing on
organizing public workshops that address solutions to English language profi-
ciency questions and academic writing troubles. By shifting the agenda, we will
see and investigate whether what resulted in the 1% quarter was an artificial de-
mand for the Center’s services, or students need compulsory guidance and a
support channel navigating their academic work.

Conclusion

The AWC might not be useless for the Russian students after all.
A process of reflection is a necessity in the Russian university context. As prac-
tice showed us, no matter how writing centers are being conventionally func-
tioned in many universities worldwide, different pedagogical environments re-
quire changes, resilience, and innovations. The School’s honors philosophy
thought was that students had been academically evolved; in reality, students
had had the potential but not actualization. The academic revolution did not oc-
cur (or happened on a minor scale) because students were passive participants in
reflecting upon their learning process. Our goal of integrating peer/tutor students
is balancing the SAS curricula requirements and students’ background know-
ledge (where they came from, how they understood education, how they used to
approach their course work). Habitualizing peer support in a young institution
like SAS might take more time and effort than expected. However, the great cut
and the end-benefited-user shall, should, and must be the student whose academ-
ic capabilities are being taken great care of.
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Introduction

The institution-student hierarchy in the massified vocational educational
system in Russia may likely reduce the learning to the formal execution of in-
structions. Besides even unsatisfactory preparation for the dynamic labor mar-
ket, this type of education alienates learners from their studying and disengages
them intellectually (Cone, 2018). However, the students of traditional universi-
ties are used to this alienation since the type of learning at school was not much
different. This harmonious continuity was ruptured for a hundred Russian school
leavers when an exceptionally liberal, student-oriented institution called the
School of Advanced Studies emerged at Tyumen in 2017. On the one hand, the
transition from a rigid educational environment to the Liberal Arts college
which SAS is might be an encouraging emancipatory experience. On the other
hand, the abrupt transition which requires unlearning the habitus regarding edu-
cation might be unpredictably disorienting for those trained to follow one’s or-
ders.

The Liberal Arts model is said to better respond to concerns about em-
ployability (Kuzminov et al., 2019) and address the less pronounced epistemo-
logical and ontological anxieties of students (Dirksen et al., 2017; Dekker,
2020). Given that traditional higher education is skeptically treated in Russia
(Russian Public Opinion Research Center, 2019), while Liberal Arts offers more
positive learning outcomes, the success of transplanting the latter into the former
remains an open question.

Objectives

Researchers argue that successful learning outcomes depend on the match
between students’ expectations inherited from high school and the reality of a
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college (Bowles et al., 2014). In turn, unrealistic preconceptions may affect stu-
dents’ perception of their current experience and produce unsatisfactory educa-
tional results (James, 2002). The accuracy of expectations including an under-
standing of the learning type is mostly a product of a prior (usually meaning
school) educational experience (Ginns et al., 2007). Although students’ ap-
proach to learning is not totally defined by their previous educational stage, the
theory of habitus assigns school a significant role (Reay, 2004). However, no
research has been conducted on the conceptual tension between traditional and
liberal educational systems from the students’ perspective yet.

The case explored is the School of Advanced Studies (SAS) — the Liberal
Arts institution established within the University of Tyumen. Aiming to accom-
plish the “small scale research with meaning” (Tight, 2017), we focus on SAS
since this field is (1) highly accessible, (2) poorly explored, and tightly con-
nected both to (3) federal educational authorities and (4) prestigious Liberal Arts
colleges abroad. The research outcomes will be applicable for reflection upon
the early results of implementing Liberal Education into a traditional education-
al environment. Relying on the outcome, changes in branding policy, teaching,
and administering Liberal Arts enclaves could be suggested. The experience of
SAS will likely attract significant attention in subsequent years due to the antic-
ipatory implementation of individual learning trajectories suggested by the pres-
ident of Russia (Nazaykinskaya, 2020).

Methods

By now, we have already conducted preliminary research to identify hy-
potheses for future development. We used the interview as a research method in
order to understand the experience of the students and their perception of the
educational process. We conducted 6 interviews with 3 senior SAS students.
Each student was interviewed once during both second quarters of 2019-2020
and 2020-2021 academic years. In the paper, quotes from interviews will be
presented with explanatory information about the respondents, who were given
the interview (A, B, or C), the year of the studying (III or IV), and the number of
their interview (1 for the first interview and 2 for the second one). We should
note that we do not rely on these results as complete patterns or holistic results
of the entire study. On the contrary, we use them to form hypotheses and are
going to further test them for their relation to a larger number of students.

The interview guides contained questions about elective courses, ranking
and median system, and students’ perception of group work. The SAS student
academic achievement ranking is recalculated every two quarters. The top seven
students in the ranking receive a director's scholarship. Moreover, students are
evaluated according to the 7-median rule which prescribes a teacher assigning
the same number of grades upper and lower than 7. This is a popular reason for
complaint among students and faculty because of the distortion this rule creates.
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During our preliminary research, we found several recurring student narr-
atives: the students’ isolation in the educational environment from the world
around them and students' lack of belief in mobility within the ranking.

Results

The students’ isolation in the educational environment was described sev-
eral times. The first respondent associates a change in her attitude both to the
ranking system and to the education process with both her personal characteris-
tics and the systemic problems of the institution:

“...I think the problem of such organizations as SAS, specifically, is that
... here we have students' lives in such a way that most of it are SAS. We do not
have much interest outside. And it leads to [the situation] that SAS becomes our
life, and any setbacks, any problems that occur in SAS, seem to us global. As if
I don't pass this essay now, then I'll die tomorrow.” (A, 111, 1)

Thus, the student sees isolation not as the main goal of the university, but
as a side effect of their education. The second respondent mentioned a similar
narrative:

”...And I liked to study, so I studied and I did nothing, literally nothing
else besides it. Well, some kind of creativity was present in life ... here. And in
my second year, I decided that I needed to create a volunteer project because
I want to take part in some competitions. And it took up most of the time, be-
cause of this, productivity in studying fell.” (B, III, 1)

Thus, students are interpreting the total involvement in the educational
process as a negative and even limitation factor. University becomes a bubble,
requiring as many students' attention and time as possible.

The next narrative was students' lack of belief in mobility within the rank-
ing. However, our students noted that factors for getting into the top or the bot-
tom of ranking may seem predetermined:

”When I entered SAS, I realized that my interests in literature, in history
... this is what I need ... it seems to me that this automatically pushed me for-
ward because I was already on these rails.” (B-1V-2)

Moreover, the respondents note the impact of the ranking on students’
motivation:

’In the beginning, during the first and second academic year, it [ranking]
motivates us ... but when you are at the bottom of the rankings for three or four
years... guys have no motivation.” (A-IV-2)

“Students who are always at the bottom or in the middle of the rankings
do not believe that they can go up... conceptually there is a big hurdle... and
from here comes your approach to the working process [studying]. The ranking
also has a detrimental effect on students from the top... orientation is not on
knowledge, but on grades and comrades." (B-IV-2)
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This, we came up with the following explanation of the narrative. Accord-
ing to the students’ opinion, getting into the top of ranking depends on the pre-
vious educational background and soft skills. Students who are in the middle
and bottom of the ranking do not believe in the possibility of moving to the top.

Summarizing the data and findings, we have identified three hypotheses
for further research:

Previous educational experience may form an explanatory model for what
1s happening at SAS. This hypothesis goes in line with the studies conducted on
the students' perception-to-outcome relation (Lizzio et al, 2002). However, the
case of SAS might complicate the rather simplistic explanatory model of the
perception of currently enrolled students. In particular, the transition to Liberal
Arts institution from a traditional one apparently requires a more rapid and radi-
cal personal transformation. Therefore, we expect to discover the complex inte-
raction between presage attitude towards education and the experience of study-
ing at SAS.

The over-demanding Liberal institution might be perceived as a tradition-
al one (demonization of SAS or so called “suffering discourse™). Since studying
at a Russian school usually takes up to the whole day-time of a pupil, SAS could
be fairly considered as an equally demanding institution in this regard. The ne-
cessity to dedicate a lot of time to study in the university may oppose students
whose other activities suffer from the lack of resources.

The isolation and stressful environment might cause demotivation and
disengagement. Being in an education bubble can increase stress levels asso-
ciated with academic performance and students' workload. This factor can re-
duce the student's motivation to learn and achieve better educational results.

Thus, these hypotheses emphasize the possible discrepancy between Lib-
eral Arts educational design and subsequent student perceptions of institutional
design. Therefore, in further research, these hypotheses will play the role of as-
sumptions about the student's perception of the educational process.

Conclusion

In further research, we will study the universality of these hypotheses for
a larger number of students. To identify the conceptual frames and shifts, 12
semi-structured interviews will be conducted with volunteers from the top, mid-
dle, and bottom of the student ranking published biannually. After that, we will
thematically categorize concepts and the ways they evolve. To validate the data
obtained and the categorization elaborated we will conduct 4 focus groups with
8 students each and compare results. Each interview and focus-group will be di-
vided into pre-SAS and at-SAS blocks of questions. by the declared methods
(12 semi-structured interviews & 4 focus groups with 8 students each). In addi-
tion, we want to clarify the time frame for the origin of the above opinions. Are
they rooted in the pre-SAS student life, or are they solely shaped by the univer-
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sity experience? All these aspects need to be disclosed to understand the results
of implementing Liberal Education into a traditional educational environment.
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Introduction

The Windesheim Honours college project team realized that gender in-
equality is a symptom of a more deeply rooted problem. There is a lack of self-
awareness, value-based training, and appropriate role models for kids, such as
parents and teachers that have care as a core value. The team aims to create val-
ue in this by providing children with self-awareness training. Accordingly, the
teams plan to establish a toolbox with creative learning activities engaging edu-
cators, parents, and children, in defining their self and their core values. By
doing that, the team establishes an Ecosystem of Change, a self-sustaining col-
laborative network which introduces synergy in education. As the goal and ob-
jective have been defined, the team is employing an iterative development
process and feedback loop with its stakeholders. That includes cooperating with
global citizens in designing a toolbox, which will have a pilot run as a starting
point for the ecosystem of care.

Objectives, methods, results

At first, the team wanted to work on female empowerment. This shifted to
gender equality as men also struggle with societal norms regarding to gender.
Through research, the team found that some universal strengths and values
create more inclusion and balance in our society; vulnerability as a strength,
connecting, exploration, confidence, and empathy as innovation (Gerzema,
2013).

In the stakeholder engagement phase, the team had many interviews with
stakeholders ranging from teachers, to male students and female empowerment
organizations. The topics of child development, education and the lack of role
models have come up the most. These have the most lasting impact in fixing so-
cietal disbalance if drastically changed or improved.

As outlined in a report by Aflatoun International (2019) about exploring
the social and economic empowerment of children and youth, empowered child-
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ren have the skills to determine their own future and the ability to address the
complex health education, employment and societal challenges they face. By
creating educational toolkits, children can be reached and taught how to be more
inclusive and help prevent societal issues in the future; to bring up a generation
that values gender equality and empowerment for everyone.

Currently, we are in the process of developing the toolbox and collabora-
tive ecosystem. We are doing a focus group discussion to co-create this. And we
work with feedback loops to include honours students and primary school teach-
er students for pedagogic input. Iterative process: developing product based on
research & feedback mechanisms. For tool development specifically we use a
prototyping approach.

In December, we are doing the first pilot run. After that, we will use the
feedback to improve it. We are still looking for people to run the pilot and are
interested to bring in their ideas. The main target audience for creating the prod-
uct are parents, children, and teachers. By ensuring that they collaborate better
with each other will lead to an ecosystem of care.

The team wants to create a concept for an Ecosystem of Care. The team’s
vision is a self-sustaining and constantly evolving ecosystem of organizations,
parents, teachers and kids that creates and supports the way to an inclusive so-
ciety where everyone can thrive.

For the stakeholders in the ecosystem (teachers, parents and children), the
team will create a toolbox. By using reflective exercises that foster self-
awareness and identity building, the interconnected stakeholders may integrate
inclusive values into society.

The development of the tools is based on the overall ToolKID model
which the team designed with the help of stakeholder consultation & research.
The model picks up the approach of different empowerment levels at outlines by
CARE (2010). According to CARE, real empowerment can only be achieved if
one works on all of the three levels. Otherwise, the empowerment is not sustain-
able and lasting. The team identified the individual level, the relational and the
structural level of empowerment. In the ToolKID model, this is translated into
the ‘me-level, you-level and the we-level’. Each education sequence starts in the
middle of the circle and moves outward throughout the different level. An indi-
vidual must first be aware of the own position (feelings and emotions) before
s’he can exchange about it with others and try to understand their perspective.
From there on, one can look at how this plays out on a societal level, the we-
level.

The format of these exercises still needs to be decided, however, they
should be of a creative, participatory, and engaging nature. It is intended to dis-
tribute the tools online, for example via a WhatsApp group. This channel is se-
lected because a very larger population has access to this channel, and it is easy
to use. The team may also ask a contribution from the stakeholders to write their
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own personal stories or poems which then can be shared and read to inspire. The
exercise will be used flexibly to meet the needs of the stakeholders and to con-
nect or interlink them with each other.
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Introduction

We are Lena, Léa, Valerie, and Janna. An international team of 3d year
students of Windesheim Honours College — Global Project & Change Manage-
ment. This semester is called ‘Value Creators’ in which we are assigned to ad-
dress complex issues and create societal value. For this, we want to contribute to
changing intersectional discriminating Single Stories to multi-facetted stories.

Chimamanda Ngozi Adichie: “Show a people as one thing, as only one
thing, over and over again, and that is what they become.” (Adichie, 2009).

The Nigerian author Chimamanda Ngozi Adichie firstly mentioned the
term “Single Stories.” She learned about Single Stories through the experience
of discriminations that emerged from the simplistic perceptions of others about
her origins (Adichie, 2009). Single Stories are wide-spread, one-sided, simplistic
stories told about individuals, groups of people or countries (Facing History,
n.d.). These stories tend to enhance categorical thinking, generalisation, and
stereotyping in societies. This can lead to intersectional discrimination of the re-
spective groups and individuals (Adichie, 2009).

Our team addresses the wicked problem of Single stories that fuel inter-
sectional discrimination. A Single Story can quickly lead to exclusion and dis-
crimination of those affected by it. It depends on the Story itself, on its intersec-
tionality, on the included biases and assumptions, but when these narratives and
perspectives are kept one-sided, they have a damaging impact on marginalised
individuals and groups. Single Stories appear in all dimensions of discrimina-
tion, individual, structural, institutional and historical discrimination.

Inclusion of everybody is embedded in almost all the Sustainable Devel-
opment Goals somehow. The slogan "leaving no one behind" in the preamble
shows that the 2030 agenda is trying to approach sustainable development inclu-
sively (UN, n.d.).

However, intersectionality is not mentioned at all in the SDGs, and it
seems that the agenda is only addressing multiple discrimination, mentioning
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separate forms of discrimination, but does not address intersectional discrimina-
tion. Taking an intersectional approach is critical to deal with the complex issue
and to tackle new arising forms of discrimination.

Objectives and methods

Together with our stakeholders, we decided that the best way we can
create value is to set up an online platform in form of a website as our final
product.

With the hashtag #2ndstories and the idea to call our platform ‘Second
Stories’ we lean on the expression ‘Single Stories’ from Chimamanda Ngozi
Adichie and expand it. On the website itself, we want to provide space to share
stories from individuals in a written format, as well as (if possible) in the form
of podcasts and video, to make the stories and the platform as universally ac-
cessible as possible. Further, we will provide an overview of educational content
regarding Single Stories and intersectional discrimination.

From the conversations with stakeholders, four key points stood out the
most:

1. Raising awareness is key

2. Necessity of conversation and collaboration

3. Power of the individual

4. Invisibility is a big issue

This platform, on the one hand provides a safe space for individual and
unheard voices, on the other hand can serve as a connection opportunity among
those affected by discriminatory Single Stories. At the same time, it gives space
to a network of anti-discrimination organisations and activists to collaborate in-
tersectional and to interact directly with those affected by Single Stories.
Through this, we ensure the creation of a whole new level of an intersectional
network for the fight against discriminating Single Stories. Lastly, the platform
can serve as an educational tool for the audience to get familiar with the topic of
Single Stories and intersectional discrimination. The importance of raising
awareness regarding these topics has crystallized in the conversations with
stakeholders, as ‘Single Stories’ as a root cause of intersectional discrimination
are a big problem, but still largely unknown as such.

As the minimum viable product for this semester, the team decided to
execute the following key activities:

e Create a space for stories to be shared: This will be achieved through
creating the platform

e Facilitate safety for the storytellers: We will write a value codex and
monitor the comment and discussion section for potential violation of our value
codex

e Explain Single Stories & Intersectional Discrimination: We will provide
a section in which we explain the terminology and provide background information
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e Visualise & elaborate the benefit of multi-facetted Stories: We will pro-
vide a section in which the importance of our value creation is explained

e About us: We will provide a section in which we present ourselves

e Provide further information, like websites, organisations, books, etc.:
We will provide educational content for those who would like to learn more
about Single Stories and/or (intersectional) discrimination

e Facilitate a conversation, so people can discuss questions or comment
on stories: We want to establish a forum in which the audience and the storytell-
ers can interact.

Results

We believe that we can create most societal value with this online plat-
form. Since Single Stories are often told by privileged people, we want to em-
power people who are less visible in society to tell their stories from their per-
sonal perspective. We want to give them the space, rather than speaking for
them. We think that this is the most sustainable value we can add because the
product can continue and grow even after the semester. The final product will
not only be of value for the people telling the stories, but for the whole society.
The spread of Second Stories will shift perspectives and create conversations. In
a more and more polarising world, telling multi-facetted and intersectional sto-
ries helps to connect people and to realise there is not one single truth.

Conclusion

Our Mission is to create a platform for Single Stories to turn into multi-
facetted stories.Our Vision is that we envision a society in which we can meet as
intersectional individuals at eye-level with each other and break Single Stories.
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Introduction

The problem of information security is usually considered from the point
of view of the technical component [5]. However, it is impossible to ensure full
protection of information systems without including the influence of the human
factor on the security level of the system.

In 2018, the InfoWatch Analytical center registered 2,263 cases of confi-
dential information leaks. Of these, 50,5 % of information leaks were caused by
the fault or negligence of an internal intruder, and in 39,3 % of cases an external
attacker was the cause of the leak. [2]

Thus, the most important aspect of the human factor is the problem of
studying the insider threat.

Sabanov A. G. [6] mentions the conference Alladin [1] where the results
of a survey of system administrators with a low income level were announced.
When asked how much they can get confidential data for, only 10 % of respon-
dents said that they would never commit such an official crime. About half of
the respondents are willing to take a risk for a lot of money, and about 40 % are
ready to take it for any reward. Thus, these results once again prove the influ-
ence of the risk readiness factor on insider activity.

Shaw E, Post J. and Ruby K. [7] in their researches highlight such signs of
insider activity as the lack of empathy, anger, hostility to the higher authorities,
desire for revenge, estrangement (no ability to work in a team) and the willing-
ness to take risks.

Early diagnostics of a potential insider behaviour based on character ob-
servation could help a company to manage their staff so that the leaks would be-
come less common.

K. Vasilenko, 2020.
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Objectives

The task of finding insiders is considered to be the main problem in in-
formation systems. The goal of the research was to identify if it is possible to
use questions giving the choice of behavior patterns in imaginary social situa-
tions as a tool for finding a potential insider. In order to develop such a predic-
tive tool the author first observes how people foresee their behavior in different
situations. As people do not usually reply objectively to direct questions the hy-
pothesis is that they would reveal more information about themselves choosing a
behaviour pattern in an imaginary social situation. The next step is applying de-
veloped social situations to evaluate human behavior. The third step is finding
correlation between character traits of the person expressing certain behavior
patterns and the tendency to be an insider.

Methods

The literature has been analyzed to study the specific influence of various
human factors on the inclination to the insider activity. The possible factors af-
fecting the predisposition to insider activity are embitternment, untidiness, need
for attachment, disregard for social values, forgetfulness, concealment, sensitivi-
ty, distraction, carelessness, vindictiveness, weak-willed people, negligence,
susceptibility to external influences, need for self-affirmation etc. [3] [6].

Then the four most mentioned factors were selected making it possible to
generate situations of social interaction. Imaginary social situations around these
factors were created providing a person with the choice of particular behavior
strategy that reflects his or her particular behavior trait. Then possible responses
presenting different behavioral patterns were constructed. Each option was
marked 1 if this behavior strategy reflects the presence of the selected behavior
factor, otherwise it was marked 0. The questionnaire was formulated so that
people would choose their behavior pattern in different social situations or
would suggest their own version.

Table 1
The survey
Human factor Situation Behavior strategy 1/0
The lack of | Imagine that you witnessed | I’'m gonna scream out and cry. I will re- | 0
empathy the following situation. The | member this event for a long time.

tram ran into a woman on | I’ll get scared and run away from the | 1
the crossing rails and caused | scene. I might have to testify in court
her severe pain or perhaps | about the incident.

death as a result of her not | I'll run closer and see if she needs help. I | 0
paying attention to the warn- | will address the people around me for
ing call or that it was heard | help.

too late. What is your first | I’1] take a look at the time on the phone | 1
reaction to this event [4]? and then I’ll move on.
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Human factor Situation Behavior strategy 1/0
I’ll get mad. You can’t assign a responsi- | 1
ble job like driving to people who aren’t
paying attention.

Anger, hos- | Imagine that you own a large | I’ll tell this person my opinion about his | 1
tility to the | business with a large number | actions.
higher au- | of clients. One day, a person | I’ll go to the authorities immediately. 0
thorities, you have known for a long | I’ll assemble a council from my inner cir- | 1
desire  for | time begins to threaten your | cle to work out a plan of action.
revenge reputation and the existence | I’1l be angry alone and think about the | 1
of your business. How will | situation.
you act? I’ll try to negotiate by myself peacefully. | 0
I won’t do anything. 0
Estrange- You are fond of mathemat- | ’'m going to ask everyone I know how | 0
ment  (no | ics. You have improved the | this idea can be implemented.
ability  to | algorithm for solving a cer- | I'm organizing a team, consisting of | 0
work in a | tain economic problem in | friends.
team) practice. You need to im- | I'll investigate it by myself.
plement this problem. How | I’1] ask for advice, but I’1l work alone.
will you do that?
The  wil- | You’re beginning to under- | I’ll change my place of residence without | 1
lingness to | stand that the profession in | hesitation.
take risks which you have been working | I’1l think about it a lot, ask for advice, | 1
for a long time brings a profit | and probably change my job.
that you are now dissatisfied | I won’t even consider this option of | 0
with. You have an offer to | change.
change your job, but you need | I’Il think for a long time, ask for advice | 0
to change your city of resi- | and, in the end, I’ll probably not change
dence. What will you do? my job.
Results

The results of the survey are presented in Figure 1. Thus, 28,6 % of res-
pondents has a strongly expressed insider behavior tendency, 14,3 % — poorly
expressed and 57,1 % — moderately expressed.

Paints scored

Poorly B

Moderately

Strongly

Figure 1. Tendency to insider activity
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Figure 2. Dependencies between factors.

Figure 2 presents the relationships between the factors selected in the sur-
vey. Green indicates a negative correlation, red indicates a positive one. Based
on Figure 2 we can conclude that there is a positive correlation between age and
a person's willingness to take risks. There is no evidence of any correlation in-
volving gender factor. Other traits of character have either weak or no correla-
tion as well.

Conclusion

As the results could have been influenced by the fact that the majority of
survey participants were young people we could come to some conclusions. It
seems convincing that the inclination to insider behavior among young people
are more likely dependent on their willingness to take risks. This conclusion
needs to be studied by comparing the survey results with the responses from
people of older ages.

The novelty of this research is practical. The study found that it is possible
to evaluate a person's behavior using different situations in the survey and iden-
tify questions that will allow you to find out a person's propensities to a particu-
lar action. It was found that it is possible to develop questions that provide in-
formation about a person's tendency to insider behavior. Therefore, it is possible
to conduct an early diagnosis of identifying certain behavioral traits. Thus, it is
possible to use situations to assess a person's propensity.
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In the future, it is necessary to expand the number of questions, situations
and factors considered and increase the number of respondents. It may also be
useful to animate situations for greater respondents' involvement so that it would
be easier for them to imagine themselves in a particular situation.
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Introduction

What is bias in the mass perception according to the language features?
What can they be caused by? Or even is there a chance to avoid their impact on us?

As far as we are concerned, biases are based on three dogmatic bases such
as decision and judgment making and reasoning. Moreover, it has been made
aware of the diversification in perception depending on the language features
and cultural environment.

Objectives

So, the field of exploration is enormous and it is quite impossible to disen-
tangle the source since the question and opinions are controversial, and the main
issue i1s devoted to the difference in biases’ perception in English and Russian
approaches which are uncertain due to the recent appearance of Critical thinking
(approximately in the 1970s when Kahneman D. and Tversky A. [1] started
thinking of the possibilities of the economic processes sphere).

The issue is the non-existence of the common word for both approaches in
biases’ researches. In the world community (or better to say society, or global
society) scientists are not able to come up with opinions on the matter of this is-
sue. And that is obvious since this phenomenon has its own individual terminol-
ogy different depending on the language.

We have used 4 different criteria for comparison in this article:

1. Definitions.

2. Frequency of concepts’ use.

3. Distortion-related terms.

4. The problems of perception. The causes of the biases.

©V. Lyubchenko, 2020.
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1. Definitions

The main aim of comparing definitions in English and Russian approach-
es is to ascertain what is considered to be bias depending on the language envi-
ronment.

We have discovered that this phenomenon is conceived to be divided into
3 groups, at least, in English: Implicit bias, Cognitive bias and a bias with the
definition connected with the particular perception of the events around a person
on their own or a feeling based on not fair judgment.

As for the Russian perception of the term, it is explained as logical traps
and systematic mistakes.

2. Frequency of concepts’ use

We conduct comparative analysis to identify the fields of study related to
each other regarding the bias’ perception and particular biases. The goal is to
realise how close some of the terms are to the researched object.

3. Distortion-related terms

By this criteria it is supposed to determine what words are supposed to be
correlated with biases in both language environments, and if there is a common
field or merely differences.

4. The problems of perception. The causes of the biases

Each approach is based on a certain set of beliefs. It is necessary to de-
termine how the term “bias” is perceived depending on the language. One more
question is connected with the object: what is supposed to be the cause of the
biases? It is verified by the bases of the scientists’ research.

Methods

1. The most prominent and credible dictionaries have been used for this
research paper such as Cambridge, Stanford and Oxford ones. We draw atten-
tion to differences and similarities in representation of biases in English and
Russian.

2. It is worth mentioning that biases are studied to varying degrees. This is
particularly evident in Google Ngram Viewer how frequently some terms and
certain heuristics are used to explain the phenomenon of biases.

3. The bias research has been started recently, approximately in the 1970s,
consequently using the works of the scientists of the 20th and 21st centuries we
conducted the analysis.

As for the English approach, the researches are based on the groundworks
of Kahneman D., Tversky A. [1] who started thinking of the possibilities of the
economic processes sphere, therefore biases are being studied with the terms
correlated with economics. Moreover, more recent research has been conducted
by Das T. K., Teng B. S. [2] who claim that it is connected with strategic deci-
sion processing and has an impact on our behaviour making a judgment.
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As for the Russian environment, the research papers and fundamental
works of Kryukova T., Tolochek V. [3], Kashapova E., Ryzhkova M. etc.are
used for the identification of the specific words related to the biases.

4. The works of above mentioned authors served as a support for the de-
termination of the common field in biases’ bases and differences either. Analys-
ing the papers of Barnes Jr J. H. [9] and Benson B., we are ensured by the evi-
dence what is supposed to be the cause of the bias and why we react and perce-
ive the way we do it.

Results

1. The definition divides into three groups in English approach, as it was
said before.

1) Implicit bias means that individuals can act on the basis of prejudice
and stereotypes without intending to do so. It relates to socially stigmatized
groups, vulnerable ones which are subject to certain pieces of prejudice coming
from the society.

2) Then it comes to the cognitive biases which are considered to be the
way a particular person understands events, facts, and other people, which is
based on their own set of beliefs and experiences and may not be reasonable or
accurate [10].

They influence strategic planning in the way that people come to subjec-
tive judgments due to the lack of knowledge or consciousness. So, the efforts at
better plans are likely misdirected if the judgments are wrong [2, 8].

Mind cannot take that it is not able to control everything around whereas
we cannot take the possibility of our faults or failures.

3) And just a bias with the definition connected with the particular percep-
tion of the events around a person on their own or a feeling based on not fair
judgment.

As for the Russian environment, there was no information about the direc-
tions in bias research but, as we may judge, the scientists rely on logical traps
and systematic fallacies to explain this phenomenon.

2. We compared the terms devoted to the biases and, moreover, analyzed
which of them are more likely to be used in these two languages. It was clarified
that some of the terms were not found in English, others — in Russian. The re-
sults may be seen below:

As it was diagnosed that even certain biases had not been found in both
environments. Furthermore, the correlated terms are different in both approaches
and they had been started studying with different frequency, periodicity and
time, as well.
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3. Distortion-related terms were identified by browsing the works of Rus-
sian and English scientists. The terminology each author used connected with
the field of study with which academics undertook studies.

English Russian
Neural activity Self-doubt (HeyBepeHHOCTH B celde)
Memory targets Irrational behaviour (uppanmoHnaabHOE MOBEICHUE)
Psychological discomfort | Mind — chatter (MeHTaJIbHBIN TITyM)
Concentration Distortive cognitive patterns (MCKa)kK€HHbIE MOAEIIH ITOBEICHHSI)
Cue Deficiency complex (KOMIUIEKC HEAOCTATOYHOCTH)
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4. The causes of the biases are based in identification on the fields either.

We assume that in English it is connected with the overabundance of in-
formation, a need for a quick response and internal desire to be distracted by at-
tractive/bizzare/weird stimuli.

As for the causes shown in the researches of Russian scientists, it is most-
ly correlated with the terms such as Inadequate perception [9] which happens
because of blind spots as well, the appearance of false memories causing the
traps in our mind (False memories (fuzzy trace Theory), The distortion of the
perception of the partner in organizational engagement [3]), Deficiency complex
related to the self-doubt especially at work or in the relationship and it is stipu-
lated by catastrophization in personal achievements, labeling in two areas, psy-
chological filters and over generalization (negative events lead to a series of
failures in all subsequent interpersonal relationships) [4].

People with a high complex of insufficiency are more likely to be affected
by cognitive distortions-it leads to their strengthening and increasing, negative
and biased self-assessment [5].

Conclusion

1. To sum up, there is no equivalent for the word bias in Russian language
in comparison with English. In English-speaking countries the science of critical
thinking appeared much earlier and more research has been carried out, conse-
quently Russian scientists explain the phenomenon of biases only as cognitive
bias, in the majority of cases.

In addition, biases are supposed to be understood as logical traps and sys-
tematic mistakes in our mind which occur due to the impact of external factors
preventing rationality.

2. As for the frequency of concepts' use, some of the biases were not
found in English and others — in Russian according to the diagrams. Also, the
diagrams illustrate the difference of biases’ usage depending on the year of
studying and the name of them. So, it means that there is such a gap between re-
searches in these two languages.

3. English approach rely especially on the neurobiology and psychology
including the source of appearance such as the influence of cues on the con-
sciousness and our mind triggering various areas and causing the impact of
some hormones, whereas in Russian there are common phrases and specific
terms devoted to the psychological sphere and self-doubt making us realize the
idea in general.

In fact, the similarities are supposed to be and here they are, for instance,
halo-effect and bias blind spot. The second one is considered to be the cause of
the biases due to the impossibility to concentrate on many things at one time and
forgetting about alternative points of view.
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4. Our mind is congested with the uncountable number of facts and al-
ways distracted by some stimuli; consequently we cannot be 100% rational and
effective. Furthermore, it comes to the difficulty of understanding due to the sta-
tus of the person we speak to, circumstances under which we make a decision
etc. Year by year we have less time to come to a conclusion or the best thought
which could be suitable for solving the problem, that is one of the causes — try-
ing to handle everything quickly. In a hurry we also have not to forget about the
most important and essential things, trying to ignore the stimuli (Pollyanna prin-
ciple, Picture superiority effect, Bizarreness effect) [10] and remember the key.
We suppose that it happens due to the neurotransmitters which have been trig-
gered, increasing the concentration on the object. Probably, the concentration is
due to the dopamine from receiving the information that is not difficult to perce-
ive and gives a positive reaction.

Systematic fallacies could be manifested as mental conditioning, and only
knowledge may help to avoid or decrease logical traps. It happens because of
the existence of choices with limited options and characteristics non-compliant
with the complexity.

Errors of perception are caused by insufficient self-observation and reflec-
tion, or biased observation of the surrounding reality, although, as far as we
know from sociology, any social fact (Durkheim's work) that affects a person is
subjective due to individual perception and impact on the individual's con-
sciousness.
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Introduction

Most employees need motivation to feel good about their jobs and per-
form optimally. Motivation results from the interaction of various factors such
as reward and recognition, development, leadership and work environment is
also included. Some employees are financially motivated while others find the
company's dedication to take care of the employees personally motivating.
Workers who are motivated and satisfied about their job conditions are more
likely to fulfil their responsibilities to the best of their ability and production
numbers increase as a result.

There are different ways employers can use to make workspace more at-
tractive to their employees. One of the possible ways is providing the workplace
with meals based on employee’s food preferences and requirements.

Objectives

Firstly, the study aims to find out if a company's dedication to take care of
the employees seem important to respondents to improve their motivation and
loyalty level. The study also aims to analyze the main factors that have an im-
pact on employees’ work meals choice and how the provision of the workplace
with work meals based on individual worker’s food preference and requirements
as a part of a motivation system can create a feeling of company's appreciation
to human resources.

Methods

This section describes the methodology used in this study. It describes the
method chosen for this study. Moreover, this part explains the process of re-
search, design, methods of data collection, sample selection, and ways of ana-
lyzing the data. Research is an intensive activity that is based on the work of

© E. Sachek, 2020.
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others and generating new ideas to pursue new questions and answers. Research
is a systematic investigation in order to find information to solve the raised is-
sues [2]. This article uses a questionnaire consisting of 13 questions as a quan-
titative method. The main purpose of this paper is to identify the factors that af-
fect the employee’s work meals choice based on a variety of individual require-
ments or preferences for food such as dietary, religious restrictions and food al-
lergies to identify the importance of providing the workplace with meals in order
to form a high-level employee job satisfaction.

The paper used primary and secondary types of data. The primary data
was collected through a structured questionnaire and secondary data was col-
lected from literature sources such as books, articles, online articles, journals,
etc.

Results

The structured questionnaire was distributed to the target audience of the
research. The target audience of the research consists of white-collar workers
(49,1 %), blue-collar workers (11,8 %), students (35,4 %), and business owners
(3,6 %).

From the results obtained and presented in Figure 1 and the distribution of
the respondents, about 43,6 % do not have any food requirements or prefe-
rences, 41,8 % choose meals according to their requirements and preferences for
food and 14,5 % think that factor is not highly important for them.

From the results obtained and presented in Figure 2, about 47,3 % would
probably support company’s meals provision based on their food preferences,
43,6 % would strongly support that action, while only 8,9 % in sum would not
like their company providing the workplace with meals based on their individual
needs for food.

Figure 20 Would you like your company to provide
mealz based on your food preferences?

Figure 1: Do you have any requirement or e
5,5 %

preference for food? ‘
14.5 43.6

473
41 8

43 &
Tesz, Iwould strongly support that
I would probably support that
I 1d rath t t that
Tes, Ido Mo, Idon't It depends oM THTIEr TIot Support M

® Mo, Twould not

Figure 1. Questionnaire. Question Figure 2. Questionnaire. Question
about preferences for food about food provision
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From the results obtained and presented in Figure 3, and the distribution
of the respondents, about 89,1 % believe that company's dedication to take care
of the employees is very important, while 10,9 % find it not important.

From the results obtained and presented in Figure 4, all of respondents
strongly believe that offering lunches for the employees is one of the good ways
to show company's appreciation.

Figure 3: Does company's dedication to take care Figure 4: Do you agree that offering hinches for the
of the emplovees zeemn mnmpottant to you? employees 15 one of the good way to show

10.%

N

company's appreciation?

= Yes = MNo m Yes, Tagree
Figure 3. Questionnaire. Question Figure 4. Questionnaire. Question
about company's dedication about offering lunches

Figure 5 Wil meals prowded by the company
improwe the mterpersonal attitude?

12 1B

= Yeg, it wall u Eather yes
Eather no e

Figure 5. Questionnaire. Question
about improving interpersonal attitude

From the results obtained and presented in Figure 5, and from the distri-
bution of the respondents, about 45,5 % think that meals provided by the com-
pany will improve the interpersonal attitude, 50,9 % inclined to that opinion,
while 3,6 % find that action ineffective to improve the interpersonal communi-
cation in the company.

Conclusion

The data and results will provide additional information for human re-
source managers about developing the employee motivation strategies for a
more efficient management in order to increase the quality of work environ-
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ment, which in its turn leads to a higher level of employee’s job satisfaction,
motivation and loyalty. The survey has a strong potential for the food service
industry for understanding consumer behavior and marketing strategy develop-
ment. The study also provides additional information for an education system to
study non-standard methods of motivation, the results and effects of their appli-
cation.

The study highlighted the company’s dedication to take care of the em-
ployees based on providing the workspace with better conditions as one of the
factors that serve as a real drive for employees to be motivated. Identifying em-
ployee needs and company responses individual needs influence motivation ef-
fects. Thus, motivated employees are more likely to increase their productivity
during fulfilling their responsibilities

To sum it up, it is possible to boost employee loyalty and productivity
motivating employees by having based on their food preferences or require-
ments meals delivered to their workspace. That is why exploring and using crea-
tive approaches is essential for motivation and loyalty to help employees devel-
op a sense of connection and belonging with the team and company.
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Introduction

The most important question of modern ecology is finding new highly ef-
fective analytical methods that are suitable for ecology, medical diagnostics, mi-
crobiology, genomics, etc. We know that environmental disasters often occur in
different parts of the world and this requires a quick response. A typical envi-
ronmental analysis takes from 1 to 3 days, whereas a chemiluminescent analysis
takes on average 30 minutes.

Objectives

The goal of the study is to examine the methods of bioluminescent analy-
sis and the possibility of their use in environmental monitoring. Previous ana-
lyses used scattered data about each type of environmental research and applied
a bioluminescent or fluorescent label. In this work, we have decided to analyze
the effectiveness of each method and identify the most appropriate methods for
a particular type of research, what is more suitable for tracking changes in the
state of water or soil.

Methods

Among the analytical systems the most important are systems for record-
ing specific interactions of molecular complexes. The main requirements for
these systems are their reliability, stability, ease of tagging and registration and
the ability to detect ultra-small amounts of target biomolecules. These require-
ments are fully satisfied by the approaches that use bioluminescent labels.

© T. Sinyakova, 2020.
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CA-regulated photoproteins of coelenterates are a stable enzyme-substrate
complex, that consists of a protein part and a substrate. The addition of Ca ions
almost instantly causes the reaction of intramolecular oxidative decarboxylation
of the substrate with the formation of a new type of molecule (coelenteramide),
CO2, and the emission of a quantum of light in the blue region.

Obelin is a convenient bioluminescent marker for the development of test
systems for environmental monitoring, as it suits the main requirements for such
markers: stability, availability, high sensitivity of registration, low background
noise, simplicity of the equipment used for registration. The main methods used
in the work are the method of document analysis and the method of evaluating
expert opinions.

At the moment, Russia has developed more than 30 different ways to
track changes in the state of the environment after the analysis of which the 3
most effective from the point of view of practical output are identified.

Most effective methods of ecological environmental monitoring

1. Bacterial enzyme system NADH:FMN-oxidoreductase and luciferase

The bacterial enzyme system NADH: FMN-oxidoreductase and luciferase
was used as a soil biotest. The reaction mixture included a 0.05 M potassium-
sodium phosphate buffer (pH = 6.9), a set of analytical bioluminescence rea-
gents. After mixing the reagents and incubation, a decrease in signal intensity
was observed. By reducing the average maximum intensity of bioluminescence
of experimental measurements (I) to the average control, giving the maximum
glow (Ik), the intensity of the residual glow was calculated. The value of the re-
sidual glow (T,%) was used as an indicator of total contamination. At T > 80 %,
the studied soils were considered uncontaminated, 50 % < T < 80 % — polluted,
and T < 50 % — highly polluted [1, p. 17].

2. Probe-fluorometer

Studying the characteristics of natural phytoplankton in situ requires
probe measurements over the entire depth of the photic zone of the reservoir. In
addition, the device must have a high sensitivity, since the minimum content of
chlorophyll in natural waters can be up to 0.01 micrograms/l. Using a sub-
merged fluorometer probe, it is possible to obtain a depth distribution of chloro-
phyll without removing water samples to the surface. Therefore, determining at
what depth the waste can be drained into the reservoir in real time, these me-
thods provide information about the state of the photosynthetic apparatus, the
efficiency of photosynthesis, as well as the daily and seasonal dynamics of these
characteristics, and the abundance of phytoplankton in natural conditions [2,
p.272]. They allow us to detect the presence of damage caused by anthropogenic
flooding, increased solar and UV radiation intensity, lack of mineral nutrition
elements, and temperature long before they find their external manifestation, in
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particular, a decrease in the number of cells. This is one of the main advantages
of Express methods in environmental monitoring [2, p. 279].

3. Action of heavy metal salts

To analyze the degree of contamination of seawater, phytoplankton were
exposed to heavy metal salts (NiCl2 and CdCI2 concentrations of 10-3 M). Af-
ter dark adaptation of the samples for 20 min, the stationary level of the delayed
fluorescence induction curve treated with NiCl2 solution increases by 6 times,
and the maximum value by 50 % compared to the control. The induction after-
glow curves of samples treated with Cd2 + ions have a maximum value 4-5
times higher, and the stationary level is 2-3 times higher than the control. A
sharp change in the fluorescence intensity of microalgae under the action of
heavy metal salts is explained by their toxic effect on the primary processes of
photosynthesis. In particular, the action of Ni2+ ions leads to irreversible
changes in the structure of chloroplast membranes, and cadmium ions destroy
the chlorophyll pigment protein complex. The development of fluorescent me-
thods seems promising for predicting the productivity of phytoplankton, since
the number of aquatic microorganisms can be used to judge the contamination
of the reservoir 3, p. 32].

Results

The above-mentioned methods have proven to be extremely effective for
using in environmental research. Definitely, the undoubted advantages of the
luminescent methods are high sensitivity and selectivity.

The disadvantages include the existence of the upper limit of the concen-
trations, irreversible reactions reagent determined component in most methods,
the sensitivity of analysis results to the presence of uncontrolled impurities, the
necessity to control temperature, the complexity of hardware design.

Conclusion

During the research more effective methods were selected. The Bacterial
enzymatic system NADH: FMN - oxidoreductase and luciferase more fits for
the purpose of soil pollution tracking. The method is based on changing emis-
sion intensity and spectrometric characteristics. If a sample contains toxic chem-
icals, emission brightness fails. A fluorometer is better to use for checking con-
centration of toxic substances in water. It is used to measure parameters of visi-
ble spectrum fluorescence: its intensity and wavelength distribution of emission
spectrum after excitation by a certain spectrum of light.

There are huge prospects of using fluorometric analysis. In a number of
countries, this method is actively used. At present, in the Russian Federation for
making effective environmental monitoring that is based on the developed fluo-
rescent methods and equipment, it is necessary to develop a database and adopt
documents regulating their use.
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Introduction

The gender teaching system is not new: it used to be the norm to separate
boys and girls in the learning process. For example, in tsarist Russia there were
cadet classes and closed schools for boys. Girls were educated at home or in
boarding schools and noble maidens. The same was the case in Europe.

A number of countries nowadays, such as Australia, New Zealand and
Ireland, continue to have a considerable number of single-sex schools. In other
countries, such as the United States and Britain, there has been a growing pro-
motion of single-sex schools, or more usually of single-sex classes.

Objectives

This article outlines some of the findings from research on single-sex
education conducted in some English-speaking countries. It also attempts to
provide a critical perspective on some of the key issues involved in comparing
the two types of schools.

Methods

In this work a number of methods were used, including the historical and
comparative methods, case studies and assessment of expert opinions.

Single-sex and mixed schools: then and now

In the Middle Ages, in Russia and in Europe, only boys were fully edu-
cated: at home, in closed boarding schools (for children from wealthy families)
or in a parish school (for peasants). The girls studied housekeeping, the basics of
family life and raising children at home. Later in Europe, closed schools for girls
spread — boarding houses at monasteries.

In the nineteenth century, male and female educational institutions ap-
peared: gymnasiums, real schools, lyceums [1]. The boys took a full course of
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science to make a worthy career in any field. Girls should be mothers and
housewives, so they learned fine literature, foreign languages, the rules of eti-
quette, were engaged in art (music, dancing, painting) and handicrafts.

Nowadays we can identify two sets of countries: countries (such as Great
Britain and the United States) in which single-sex schools make up a small,
somewhat selective, group and countries (such as Australia, New Zealand and
Ireland) which have a considerable number of single-sex schools.

Advantages of single sex schools

Same-sex schools are popular in religious schools and in some schools
that believe it offers academic benefits. Advocates believe that same-sex schools
help students focus on their studies - especially important, some educators be-
lieve, for teens who are helped by same-sex schools to avoid attraction to the
opposite sex. Proponents of same-sex schools believe that children can become
more competitive when both genders study together, and believe that students
may be more likely to have earlier relationships with the opposite sex if they
study with them [2].

Same-sex parenting can also make students less shy about potentially
gender-sensitive decisions — for example, women are more interested in math
and men are more interested in art. It is also well known that learning differenc-
es differ between female and male students, so these differences can be used to
generate positive outcomes in male and female schools.

Disadvantages of single-sex schools

Some critics of same-sex education have argued that the environment in
these schools is artificial and prevents students from developing social skills.
The adolescent years are known to be important periods of development, and
those who oppose same-sex schools believe that this type of education makes it
difficult for children to naturally interact with members of the opposite sex.

Another argument against same-sex schools is that they do not help child-
ren prepare for “real life” and the “real world”, where, of course, two genders
coexist [3]. The same argument is made for universities and the workplace — op-
ponents of male and female schools believe that mixed schools are better at pre-
paring students for university and work life.

Benefits of mixed schools

Some evidence suggests that boys in mixed schools do better academical-
ly, as their more responsible classmates encourage them not to “mess around” -
but this is obviously a generalization that may be different in specific schools
and even in specific grades. Some proponents of blended schools argue that
these schools have a better atmosphere because they are not too “bitch” as they
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can when a group of girls work and study together, rather than too aggressively,
which can happen when boys work and study exclusively together [4].

Drawbacks of mixed schools

Some studies show that girls do better in both male and female schools, so
this may be a disadvantage for girls attending mixed schools. However, it is ob-
vious that this again depends on the personal character of each student [5].

Single-sex and mixed education and student outcomes

Great Britain: some studies which have been conducted in Great Britain
recently point to interesting conclusions on the effects of single-sex schooling.
Sullivan et al. found that girls in single-sex schools had higher chances of ob-
taining five or more pass grades in the State O-level exam (Ordinary level ex-
am), taken at the age of 16, than girls in coeducational schools, all things being
equal. However, the difference was non-significant if other achievement cutoffs
were used. Furthermore, single-sex /coeducational differences were not signifi-
cant in overall grades in the A-level exam (Advanced level exam), a State exam
taken at the end of upper secondary education at the age of 18 [6, p. 18].

The Republic of Ireland: the Republic of Ireland is one of the countries
with a historical tradition of single-sex schooling, single-sex schools today make
up over a third of all secondary schools. Single-sex and coeducational schools
differ in their intake by social class background and prior academic ability le-
vels. Taking into account these prior differences, a large-scale study indicated
no significant differences in overall academic achievement between single-sex
and coeducational schools for both girls and boys at lower and upper secondary
levels [7, p. 48].

The US: A number of research studies have been carried out in the United
States, where (until very recently) single-sex education was confined to the pri-
vate school sector, especially to Catholic schools. Comparing Catholic single-
sex schools with Catholic and public coeducational high schools, Riordan found
a significant achievement advantage to single-sex education for females but no
significant difference for males [8, p. 82].

New Zealand: in New Zealand, achievement benefits to single-sex educa-
tion were found for both males and females, even controlling for background
and prior attainments. However, Harker and Nash found no significant differ-
ences in English, mathematics and science test scores for female students, all
things being equal.

Results

All the above-mentioned studies were focused on the influence of single-
sex education on student outcomes and as a whole indicated non-significant dif-
ferences between single-sex and mixed schools. However, it is also important to
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emphasize that the effect of single-sex education is context-specific. In coun-
tries, such as New Zealand, the Republic of Ireland and Australia, where the
single-sex sector is larger, between-sector differences in achievement are small
and mostly non-significant. In contrast, in countries such as Thailand, where the
single-sex sector is small and selective, girls do better academically in single-
sex schools. And there is one more important moment which is also worth men-
tioning. In their research Gorard and Smith find strong correlation between the
size of the single-sex sector and the proportion of religious schools, reflecting
the historical origins of many single-sex schools [9, p. 19].

Conclusion

Ultimately, it all comes down to the issue of the attitude towards school as
a whole. For some parents (and their children), school is needed primarily for
learning, for others it is an experience of socialization. If in matters of academic
performance, the gender composition of the class does not play a big role, then
in socialization, separate education is a big minus. The problem is that single-
sex education can influence aspects of personal and social development among
young people. Coeducation is a more “natural” environment and it encourages
personal and social development aspects of people’s lives. Even without gender
division, a school is an artificial construct: never again, except for the school
and the army, will people be surrounded only by their peers. Constantly being
surrounded by peers of the same gender is a completely contrived environment,
far from real life.

Therefore, the gender approach in teaching looks very outdated in the
context of modern educational trends, when teaching becomes personalized de-
pending on the characteristics and needs of each individual student.
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BBenenue

AKTyanbHOCTH pa0bOTHI 3aKIIFOYAETCA B TOM, YTO MpOOJIeMa IKOJOTHUU BCE
OoJIbIIIe HAXOAUT OTPAKECHHUS B HallleM OOIIeCTBa. Y Ke B HAIIM JTHU MPAKTHUYECKU
y KaXJI0Or0 rocy/1apcTBa CyIECTBYET CBOE IMPUPOJOOXPAHHOE 3aKOHOATENIBCTBO,
BBOJISITCS BCE 00JIee CTPOTHE HOPMBI 10 BRIOpOCaM BpPEAHBIX BemecTB. [lomumo
3aKOHOJATENbCTB CTPaH U OTHACJIbHBIX PETJIaMEHTHPYIOIINX JOKYMEHTOB, BCE
OOJIbIIIE PACTET MEXKIYHAPOJAHOE COTPYAHUYECTBO CTPaH B OTPACISAX, CBSA3aH-
HbIX C 3 (PEKTUBHBIM MPUPOAONOIL30BAHUEM, YTO MOXKHO npocieauTs B [[YP
BbiiBUraeMbix OOH [1]. OgHako, axke HECMOTPS Ha 3TU MEPbl YCTOMYMBAL
TEHICHIIMS YBEIMUEHUS 00bEMOB OTX0JI0B B Mupe coxpansiercs. K 2016 r. oobem
0o0pa3oBaHMsl OTXOAOB JOCTUT 22 MIIpA TOHH , YBEJIWYUBIIUCH MO CPABHEHUIO
c 2015 r. Ha 5 %. O6bem renepauuu TKO npessicui 1,3 mipa TouH. [Ipu aToMm,
corjacHo jAokiany JlemaprameHTa TOpoJcKoro pa3Butus BcemupHoro OaHka,
K 2025 r. konruecTBo 00pazyembix B Mupe TKO Bo3pacter 10 2,2 Mipa TOHH [2].

[TpobGriema nepepabOTKX M YTHIU3AIMH OTXOJIOB B HAIIM JTHU CTAHOBUTHCS
Bce Ooiee akryanbHOU, naxxe OOH Bximoumio maHHyro mpobiiemy B 00J1acTh
Heseld yCTOMYMBOTO Pa3BUTHSA, YTO TOBOPHUT O TNT00AIHHOCTH MOCTaBICHHOM 3a-
nauu [1].

B nannyro gesTenbHOCTh aKTUBHO BOBieKaTbcsi BY3bl pa3HbIX CTpaH.
B Hux co3natbcsi COOCTBEHHBIE MPOrpaMMBbI MO YTHUIM3AIMKU U MepepadoTKe OT-
x0/10B. Kaxplii yHUBEPCUTET, B KOTOPOM CO3/IaThCsl Takasl mporpamma BelET
CBOIO COOCTBEHHYIO MOJUTUKY B JaHHOU cdepe. st mpoBeneHUs CPaBHUTEIb-
HOTO aHaJIh3a PACCMOTPUM MPUMEPHI TAKUX MOTUTHUK.

Ilenp uccnenoBaHusl — U3YYUTh COOTBETCTBUE MEp, NPUHUMAEMbIX YHH-
BEPCUTETAMU B OTHOLIECHUW YTWIM3AIMU U MepepabdOTKH OTXOJI0B HAa CBOMX
kamnycax, Llemsim B o6mactu ycroituuBoro paszputus 11, 12, 13.

B xone nccnenoBaHusi CTaBUIICS BOMPOC O TOM, KaKhe TpeOOBaHUS U pe-
KOMEHJAIlUM YHUBEPCUTETHI Pa3HbIX CTPAH NPEAbSBISIOT K YTWIM3ALKWKU U Tie-
pepaboTKe OTXOJIOB Ha CBOMX KaMITycax.

°1I. I'epman, 2020.
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MeTOI[Ll H pE3yabTaThbl HCCACAOBAHUA

Meton uccienoBaHus TPEANoiaraeT CPaBHUTEIbHBIA aHAIU3 TOJIUTUK
(policies), pekomMeHalUi, TPaBUJI U UHBIX JOKYMEHTOB, OIMyOJIMKOBAaHHBIX Ha
caliTax YHUBEPCUTETOB, PETYIUPYIOLIUX JEATEIbHOCTh CTYJACHTOB U COTPYAHH-
KOB I10 O0pAIleHHIO C MOJJISKAIMMU YTUIM3AIUU U IEpepadoTKe OTXOIAMH.

bepnuHckui YHuBepcuTeT. B 1TaHHOM YHUBEPCUTETE JCUCTBYET MIUPOKAS
nporpamMma 1o yTHUJIM3allud U 1epepadoTKe OTXO0JI0B, TPOU3BOAUMBIX JCSTEb-
HOCTBIO yHHBepcuTeTa. OCHOBHAsi KOHUEMIMS, ACUCTBYIOIIAs B Mporpamme
bepauHckoro yHuBepcuteTa MOXKET ObITh BhIpaKeHa B JieBH3e: «Avoidance is
preferable to recycling, and recycling is preferable to disposal», To ecth r71aBHOM
LEJbI0 YHUBEPCUTETA B JAHHOW O0JACTH CTAHOBUTHCS MPENOTBpAIICHUE Upe3-
MEpHOTO MOTPEOICHUSI PECYPCOB, a HE UX MepepadoTKa.

[Ipu yHUBEpCUTETE AEUCTBYET COOCTBEHHAS OpPTaHMU3AIUS 3aHMMAIOIIHe-
Csl U KOHTPOJIMPYIOIIasi Mpouecc nepepadoTKy U yTUIM3auuu 0Txoa0B. [lomumo
SIBHO MPOCJIEKUBAIOLIETOCS YKOJIOTMUYECKOro acleKkTa B cpepy U3 AesATeIbHOCTH
TaKXe BXOJUT (PMHAHCOBAs COCTABJIAIONIASL JAHHOTO MEPOMNPUSITHS, TaK Kak, MO
3as1BJICHUIO CaMOro YHUBepcutera, okoio 90 % Bcex 0CTaTOUYHBIX OTXOJ0B MO/~
JeXaT MCIOJIb30BAHUIO MyTEM HCMOJIB30BaHUS MX B Ka4eCTBE TOIUIMBHBIX pe-
CYypCOB, IyTE€M CXKHUTaHUS [S].

Takum 00pazom sKosorHUecKas mporpaMma bepirMHCKOTO yHUBEpCUTETA
pelaeT Ueblii KOMIUIEKC 3a/1ady: HauYhHasi ¢ BOIIPOCOB HKOJOTUM U 3aKaHYMBAs
MaTepualibHBIM oOectieueHnem BY3a [5].

Hamuoro nanpiie B 3TOM HampaBieHWd mnOpoaBuHyjcs Oxcdopiackuit
YHUBEpCUTET. B ero mporpamme OpUCYTCTBYET YETKAs HEpapXusi OTXOJOB,
B OCHOBE KOTOpPOH, KaK U B bepIMHCKON MporpamMmme JEKUT 3aMbICEIl, IO KOTO-
poMy mpenoTBpalieHre o0pa3oBaHUS OTXOJOB €CTh HAWBBICIIAS IEIb BCETO
KOMILJIEKCA MTPOBOAUMBIX MEPOIIPHUSITHIA.

N3-3a Gosbiioro pasmepa camoii opranuzanuu, Okchopa akKTUBHO CO-
TPYJHUYAET C APYTUMH pUpMaMu 1o nepepadoTke 0TxoAoB. CaM xe yHUBEPCH-
teT HaunHas ¢ 2014 roga ocymectsuin 100 % BBIBO3 U yTHUIM3ALUIO OTXOJIOB
C MYCOpHOI'0 IoJIuroHa [4].

B yHuBepcuteTe Takke CylecTByeT CUCTeMa dJEKTPOHHAsI CUCTeMa KOH-
TPOJIsi MCTONb30BaHus MarepuanoB — WARPIt, koTopasi mo3BoJISIET KOPPEKTH-
poBaTh pabOTy BCeil MporpaMMbl IEPEPadOTKH OTXOOB.

Takum obOpazom bepnunckuii 1 OxchOpACKUN YHUBEPCUTETHI CO3/1aH
BHYTpPH Ce0sl TPOrpaMMbl TIOJTHOTO IUKJIA YTUIU3AINH, TIEPePaO0TKH, a TAKKe
npeAoTBpalleHus: 00pa3oBaHusi OTXOA0B. DKOJIOTHYECKUE MPOTPaMMbl JaHHBIX
YHUBEPCUTETOB MOKHO YCJIOBHO Ha3BaTh “TIPOIPaMMaMH ITOJHOTO LAKIA .

Onnako mogoOHasi MOJMUTUKA — HE €IMHCTBEHHO BO3MOXKHas. Tak B KaM-
nyce KammBa TOKMICKOrO yHMBEPCHUTETA pPEAIM30BaH JIPyror noaxon. B mpo-
rpaMMe YHHBEPCUTETa OTCYTCTBYIOT dTalbl NEPEepadOTKU U YTUIIU3AIUUA OTXO-
JIOB, OJIHAKO OOJacTh, CBS3aHHAs C HPKOHOMHEH AJIEKTPOIHEPIHH, pa3BUTA HA
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O4YEHb BBICOKOM YpPOBHE. BBICOKOTEXHOJIOTMYHOE YCTPOUCTBO BHYTPEHHUX CHC-
TE€M KamIyca MO3BOJISIET ¢ 0OJbLION 3(P(HEKTUBHOCTHIO SKOHOMUTD 3JIEKTpUYE-
CKOT'0 BO BceX c(epax *KU3HENEATEIbHOCTH CTYJACHTOB M MEPCOHAJa, HaYMHAas
OT “yMHOro” MOJJEpP/KaHUs KJIMMATa U 3aKaH4YMBas CIELUAIbHBIMU JaTYMKAMHU
JBYOKEHUSI K yUeOHBIM MTOMEILEHUAM U TyaneTtax. M xors k Teme nepepaboTKu U
YTUJIM3aLUU OTXOA0B MOJ00HBIE TEXHOJIOTUU OTCTOSITHCS JIMILb KOCBEHHO, IIPO-
OJemMa HeJoIyIleHUs: 00pa30BaHUs OTXOJ0B, B TOM YHUCIJIE OTXOJ0B IIPOU3BOIU-
MBIX IPU BBIPAOOTKE 3JIEKTPUUECTBA, pelIeHa B mporpamme SIMOHCKOro yHU-
BEPCUTETA HA BBICOKOM YPOBHE, XOTS M 3aTparuBacT B OCHOBHOM JKOJIOIMYE-
CKHUM acrekT [3].

[TogoOHas moaMTHKA, HANpaBJIEHHAs Ha HEJOMYILIEHUE O00pa3oBaHUs OT-
XO0JI0B MpOBOANTHECS U B Pumckom yHmBepcutere Canmenna. OHa periaaMeHTH-
pyeTcs T0JIrOCPOYHOM 3HEPTeTUYECKOM ITporpammoit [6].

IIporpammel Tokuniickoro 1 PUMCKOro yHMBEpCUTETa MOYXKHO Ha3BaTb —
IporpaMMamMu, OCHOBAHHBIMU Ha MPUHUUIIE HEJOMyUIEHUsI 00pa30BaHMs OTXO-
JIOB.

OpHako ecTb YHHUBEPCUTETHI, KOTOpPblE HE HMEKT COOCTBEHHBIX IpO-
rpaMM, KOTOpbIE TaK WJIM MHAYE PErIaMEHTUPOBAIN Obl MPOLECCHl YTUIM3ALUU
U nepepabOTKU OTXOJ0B, IPOLIECCH] MTPEIOTBPALLAOIINE BO3SHUKHOBEHUS OTXO-
noB. BmecTo coOCTBEHHBIX HapaOOTOK OHU HAIPSIMYIO YYacTBYIOT B IpOrpam-
Max OOH mis ucnonuenus LIYP, B TOM yucie TeX MyHKTOB, KOTOPBIE CBSI3aHbI
¢ akonoruei [7, 8].

[Ipumepamu Takux yHUBEPCUTETOB MOTryT ObITh CTokrosnbmckuili u Ce-
YJIBCKUM YHUBEPCUTETHI.

Tak »KOJIOTMYECKME NMPOrpaMMbl YHUBEPCUTETOB, XOTh U BECbMA YCIIOB-
HO, MOKHO Pa3JIeJINTh Ha TPH THUIIA!

e POrpaMMBbl IOJHOTO IIUKJIA IEPEPaOOTKU OTXO/I0B;

e POrpaMMbl MaKCUMaJIbHOW 3KOHOMHUHU PECYPCOB U HEOMYILEHUs 00pa-
30BaHUs OTXOJIOB;

e IPOrpaMMBbl, OCHOBaHHbIE Ha pexkomeHaanusax OOH.

Mexay NaHHBIMU IIPOTPaMMaMH, Ha CaMOM JeJIe, MOXKHO YBUJETh J0CTa-
TOYHO 0O0JIBIIOE KOJIMYECTBO OTIINYMIA:

[Iporpamma nonnoro |[Iporpamma makcumansuol| I[Iporpammer OOH
XapakTepucTuKa
LIUKJIA H9KOHOMHH
Henu OKOHOMHUYECKHE DKOHOMMUSI pECYPCOB, CrpemiieHue Kk peanu-
MHTEPECHl CAMOTO | BBIJENIAEMBIX YHUBEPCH- 3auuu LIYP B xoH-
uHcTtutyTa. CTpem- TETY KPETHOM PETHOHE.
JIEHHE CO3JIaHMsI Co3nanue uccneno-
OnaronpusATHON BaTEJIbCKUX TPYIIT HA
Cpelbl Ha TEPPUTO- 0a3e yHUBEPCUTETOB
pHUH KaMItyca
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IIporpamma nonHoro [[Iporpamma makcumansHoii|  [Iporpammsr OOH
LUKJIA SKOHOMUU
Opranuzanus Cnoxnas cuctema | IIporpamma BritoueHa B | OTaenbHOE MIpeACTa-
MOHUTOPUHIA OT- | yCTaB YHMBEPCHUTETA, KaK BurensctBo OOH,
X040B. B ympaBiie- | mpaBWIO €€ BBINIOJHEHUE | COCTOSIIEE U3 Opra-

XapakTepucTUKa

HHUM CaMOI'0 YHU- JIEKUT Ha TIepcoHale HU3AL1H, CO3JaHHON
BEpPCHUTETA CYLIECT- | KamIlyca U CTyJE€HTax. | B CAMOM YHHUBEpCHUTE-
BYET OTJEJIbHBIN [IpucytcTBYyIOT aBTOMA- TE
OTJEJ, pealu3yto- | TU3HUPOBAHHBIE CUCTEMBI
LIUHA IporpaMMmy 9KOHOMHUS SHEPTUH

YTI/IJ'II/IBaHI/II/I H 11c-
pepabOTKH OTXO/I0B
3aTparuBaembie DKOHOMHYECKHI DxoHoMHueckuit (3koHo- | HccmenoBaTenbckue

aCIIEKTBI DKOJIOTrH4ECKUI MU SHEPTHUH) (uccnenoBaHue co-
(uucrad cpena i My TCTBYIOLUX TEX-

y4aIuxcs u co- HOJIOTMi Ha 0aze

TPYJIHUKOB) YHUBEPCUTETOB)

OnHako HECMOTPSl HAa Pa3NUYMs JAHHBIX MOJXOJ0B, MOKHO BBIACIUTH U
o011Me 4epThI:

e HAJIMYME PETIAMEHTUPYIOIIUX TOKYMEHTOB WM MPEANUCAHUH;

® BHICOKHI YPOBEHb SKOJOTMYECKOI'0 CAMOCO3HAHUS y CTYAEHTOB M Iep-
COHaJIa, KaK (paKTOp CIOCOOCTBYIOIINI peaanu3aluy MporpaMMsl;

e HAJTM4YME MAaTEePHAIBbHON 0a3bl Al 00ecreYeHHs] IKOJIOTUYECKOTO KOH-
TPOJISL.

3aKJIYeHne

Takum oOpa3om, naBas OOIIYIO OIIEHKY JEATEIIbHOCTH YHHBEPCUTETOB
B paMKax OOpBOBI 32 IKOJIOTHIO MOXKHO CKa3aTh, YTO YHUBEPCUTETHI SBIISFOTCS
NEPCIIEKTUBHBIMU TUTAT(GOpMaMK 71l IKCIIEPUMEHTOB B OOJACTH YTHIIH3AINH
U iepepaboTKu 0TX00B. Kak mpaBmiio oHl 00JIaal0T JOCTATOYHO KBATU(DUITU-
POBAHHBIMHU KaJ[paMH, OHU UMEIOT HaJJIeKaIluid aTMUHUCTPATUBHBIA COCTaB,
KOTOPBIN MOXET TUIAaHUPOBATh M PEATH30BBIBATH HEOOXOIMMbIE OPTaHU3AI[MOH-
HBbIE MEPOIPUATHS, HO, CAMOE TJIABHOE, YTO YHHUBEPCUTET U €r0 KaMITyC IMpej-
CTaBJISIOT COOOM 3aMKHYTYIO CaMOJOCTAaTOYHYIO CHCTEMY, KOTOpas, KaK MoKa-
3bIBAaCT MPaKTHUKA, MOXKET PEIIaTh BHYTPU CeOsl MHOTHE BOIPOCHI, CBS3aHHBIC
C DKOJIOTHEH, 0€3 BHEITHETO BMEIIATEeIbCTBA.

B nmanpHeiimem mogoOHBIE MPOTPaMMBI, WM HX COBOKYIMHOCTb, MOTYT
OBITh HCITOJIH30BAaHbI HE TOJBKO B paMKaxX NPYTrUX YydYeOHBIX 3aBEJCHUH, HO
U B TIOBCEJIHEBHBIX peanusax. Tak, HAmpuUMep, B Claydae BHEAPEHUS CHCTEMBI
KOHTPOJISE OTXOJ0B B MEIUIIMHCKUX YUPEKIECHUAX, TO MOKHO COKpPaTUTh HEIle-
JICBOE HWCIIOIH30BAaHUE MEIAMIIMHCKUX MPUHAMIC)KHOCTEH W IpemnapaToB, HTO
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MOTJIO OBl CEpbE3HO OOJErYuTh CUTYALMI0 B TE€X PErHOHAX, TJE JaXe TaKue
BEILlA KaK OJTHOPA30BbIC IITTPHUIBI U MACKH SIBJISIIOTCS CEPbE3HBIM Je(DUITUTOM.
3a cuer nmporpamm 1o nepepadboTKe OTXO0JI0B MOXKHO CTUMYJUPOBATh IKO-
HOMUKY HEOOJIBIIUX MO TUIONIAJAN PETUOHOB, CKyNas Yy HUX OTXOIbI JIJISl Jajlb-
He#mei nepepaboTky, yaydliasi TEM CaMbIM HE TOJBKO X MaTepHUalIbHbBIN J10C-
TaTOK, HO M 3KOJOTHYECKOE MOJIOKEHHUE BCEro pernoHa. ONbIT YHUBEPCUTETOB
MOJKET CTaTh YHUKAJIBLHOM 02301 JJIsl pean3aiiy 9KOJIOTHUECKUX MPOrpamMM.
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Cubupckuii hedepanvhwiii yHusepcumem
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Hayunsriit pykoBogutens M. B. PriokoB

BBenenue

[IpobGiiema 3akiroyaercsi B TOM, YTO HET CIEHHAIM3UPOBAHHBIX KYpPCOB
JUISl U3yYEeHUSI THCTPYMEHTOB (PMHAHCOBOM IpaMOTHOCTH ((DMHAHCOBOTO IJIAHU-
poBaHUs U T. 1.) Ha 06a3e yHUBepcUTeTa. Y CTYJEHTOB €CTh MOTPEOHOCTH B IO-
Jy4eHUU 3HAHUW U OMbITa O OM3HECE, HO HET BO3MOXHOCTH OOIICHUS C Tpe-
npuHUMaTeNsiMu (OM3HEeC TpeHepaMu), ¢ KEM MOXKHO ObLIO ObI IOCOBETOBAThCS
U TIOJIyYUTHh OOpaTHYIO CBSI3b CBSI3aHHYIO C TOW MJIM MHOM Ou3Hec-uaeeit. Ompoc
MOKa3aJl HU3KYl0 OCBEJAOMJIEHHOCTh CTYJCHTOB O ()MHAHCOBBIX MHCTPYMEHTAX,
B TOM 4HCIie UHBECTULMOHHBIX. bonee 76 % cTyaeHTOB xoTenu Obl 3aHATHCA
CBOUM JICJIOM, OCHOBHBIMU MPOOJIEMaMH MPU 3TOM BBIJCISIIOT OTCYTCTBHUE 3Ha-
HUM, ONbITa, CTAPTOBOTO KalnuTalla U Ujie. 76 % CTyAEHTOB HYKAAKOTCS B MO-
Jy4eHUH 3HaHui o puHaHCcax u OuzHece. boyiee MOTOBUHBI CTYACHTOB HE 3HAIOT
0 CHENHATU3UPOBAHHBIX KypcaX. MHOTHE CTYJEHThl HUMEIOT MpEICTaBICHUE
(ocBemomiieHHOCTh) O (prHAHCOBOM TuIaHupoBaHue (6onee 50 % cTyAeHTOB),
HO Jiib 14 % 3HaOT MeToabl (prHAHCOBOTO TUTaHWpOBaHUS. Mcxons U3 HTHX
JAHHBIX MOJKHO CJIeaTh BBIBOJ, YTO Yy CTYJCHTOB HU3KUU yYpOBEHb 3HAHHUU U
HABBIKOB B 00jacTy (puHaHCOBOM rpamMoTHOCTH. bosnee 60 % cTyneHTOB UMEIOT
npejacTaBiieHne (OCBEIOMJIEHHOCTb) 00 MHBECTUIIMSIX, HO HE O0JaJal0T HaBBI-
KaMH JIJIsl COXpaHEHUs! U IPUYMHOKEHUSI CBOETO KanuTaia. B yHuBepcuteTax He
PENnoJaloT YPOKH MHBECTUPOBAHUS, CIIEIOBATEIBHO, CTYJACHTHl CAMU HU3Yy4aloT
3TO HaIpaBJIEHUE, HO HE BECbMa YCIICIITHO.

eas 1 3a1a4n NpoeKTa

Ilenb: BOBIEUEHHE CTYJIEHTOB B KYyJbTypy OM3HECa U MHBECTHPOBAHMUS,
IPOABM)KEHNE U pealn3alysi IPOrPECCUBHBIX UAEH B OM3HECE, MHHOBALMOHHBIX
pELIeHHI, CTOCOOCTBOBAHUE CO3JaHUI0 CYOBEKTOB MOJIOJIEKHOTO MPEIIPUHU-
MaTelbCTBAa M UX CTAa0MIBHOMY POCTY, MOBBIIICHHE YPOBHsS (PUHAHCOBOW Tpa-
MOTHOCTHU CPEAH CTYAECHTOB.

©A. Kyssmun, A. Pycramsona, C. Topoxkos, 2020.
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3agauu MpoeKTa:

e MPAKTHKA JCIIOBOH KOMMYHUKAIIHH;

e Pa3BUTHE NPEANPUHUMATEIHLCKOTO MBITIUICHUS CPEU CTYICHTOB;

e hopMupoBaHuEe 0A30BBIX MPEANPUHUMATEIHCKUX KOMIIETCHIIMA Cpeau
CTYJICHTOB;

e 00yueHHEe OCHOBAM WHBECTUPOBAHUS U B 1EJOM (MHAHCOBOM IpamoT-
HOCTH CTYJICHTOB;

e 00y4eHHEe OCHOBaM OTKPHITUA U 3G (DEKTUBHOTO BelleHUs OU3HECa,

e TOJIJIEPKKA CTYJCHYECKUX OU3HEC-MHUITUATHUB;

e KOHCYJIbTUPOBAaHUE CTYJIEHTOB B c(epe ImpeanpuHUMAaTeIhCTBa, WHBE-
CTUII ¥ MHHOBAIAH.

MeToauKa U1 METOHA0JIOTHSA IIPOEKTA

Coznanue miomaaku (oHnaH win odduaiin), rae MOXKHO OyAeT Moiy-
YUTh 3HAHWS Ha TEMY CO3JaHMS CBOETO OM3HEca, MOWCKA HJACH, CPEACTB IS
CBOETO JIeNa, a TaK)Ke MOJyYeHUs 3HAaHUH 00 MHBECTUPOBAHHH, U B IICJIOM IIO-
BBIIICHHE (PUHAHCOBOW rpamMoTHOCTH. DopmaT: BBICTYIUICHHE CIIUKEPOB +
JaNbHEHIIas JUCKYCCUsl Ha TeMy II0 MmoBecTke BcTped busnec Kiyba. Obcyx-
JICHUST CBOUX MJICH, TTOJIyYCHUE OOPaTHOM CBSI3U, COBETOB.

Coznanue cryaendeckoro buznec Knyba CAR mpuBener k momynspusa-
AW TIPEAITPUHAMATEIIBCKON JACATEILHOCTH CPEA CTYJICHTOB, IPOCTUMYITHUPYET
WHBECTUIIMOHHYIO JCSATEILHOCTh OOYYAIOIMIUXCS, YTO IO3BOJUT OOCCIECUYUTH
BBIITYCK CIEIHUAIMCTOB, TOTOBBIX K CaMOCTOSITEIbHON pabore, Kak B mpodec-
CHOHAIBHOU cepe, Tak U B chepe MpeAnpUHUMATEIbCTBA, HAYKOEMKOTO On3-
HEeca, MCHEPKMEHTA, BOCTPEOOBAHHBIX HA PHIHKE TPY/IA.

Pe3yJIbTaTbl aHaJ/JIn3a pbIHKAa U l'lpOﬁJIeMHOI‘O HHTEPBbLIO

C 1enblo BBISIBICHUS peajbHON MOTPEOHOCTH CTYAEHTOB B HAJIMYUU TLIO-
IIAJKU JUJISl TIOJYy4YEHUs 3HaHUM 1o (UHAHCOBOW M OM3HEC-TPaMOTHOCTU ObLIO
IIPOBEICH AaHOHUMHBIN OIIPOC. Pe3ynbTarhl onpoca IpeacTaBIeHbl HUXKE.

CumTaeTe nu Bbl, uTo geHbru ons Bac BakHbI?

149&nbsp;oTBeToB

@ na, neubrv BaxHee Beero
@ nenbrv BaXHBI

[1eHBIN HE CIIULIKOM BaXKHbl A5 MeHs!
@ neHbru He BaXHLI ANS MeHs

Puc. 1. Onpoc o ¢punancoBoii u 6usHec-rpamMoTHOCTH. Bompoc 1
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Kax BunHO Ha puc. 1, Borpocsl (UHAHCOB B 3HAYUTENBHOW CTEIEHH BaXK-
HBbI JUI CTYJICHTOB.

OTknapblBaeTe Ny Bbl YaCTb CBOEro AOX0Aa B KauecTee chbepexeHunn? M ecnn ga, To Kakyto
yacTb?

149&nbsp;oTBeTOR

@ [a, okono 10% ot goxoaa
@ [1a, okono 20% ot goxona
( [Oa, bonee 30% oT goxopaa

@ He otknagbisato cpeacTea

MHorue cTyIeHTbl OTKJIAAbIBAIOT 4acTh CBOETO JI0X0Jla, OJHAKO OoJjee
30 % 3TOrO HE AENAIOT MO Pa3IMYHBIM IPUYMHAM, B T. 4. U3-3a OTCYTCTBHS Ha-
BBIKOB YIIPaBJICHUs OI0/PKETOM, YTO MOKA3bIBACT CIACAYIONIUE JaHHbIe (pHC. 2).

OueHunTe ypOoBEHb BalMUX 3HaHNIN O GUHAHCOBOM MNMIAHUPOBAHWK (B T.4. IMYHOM Y CEMENHOM)
149&nbsp;oTeeToB

@ He nnaHupyto NUYHLIA W CeMeilHbIA
Blopwer

@ Ve npeactaeneHve o6 atom
(ocBEAOMNEHHOCTL)

@ 3Halo meToabl NNaHMpoBaHua (3HaHue)
@ Viveio onbIT NNaHWpoBaHuA (HaBbik)

Puc. 2. Onpoc o ¢punaHcOBO# 1 Ou3HEC-TpaMOoTHOCTH. Bompoc 2

Taxxe ompoc mokaszaj, 4To OOJIBIIMHCTBO CTYJCHTOB BIAJCIOT KpaifHe
OTPAaHMYCHHBIM YHCIIOM (DMHAHCOBBIX M OM3HEC HHCTPYMEHTOB (pHc. 3).

Taxoke, OOJNBIIMHCTBO CTYISHTOB MPEATNIOYUTAIOT cOeperaTh CpeiCTBa,
a He PeyMHOXaTh UX (puc. 4).

DTO CBS3aHO C HU3KUM YPOBHEM BIIQJICHHUSI WHBECTHIIMOHHBIMU HHCTPY-
MEHTaMH: PHC. 5 TOKA3bIBAET, YTO CTYACHTHI JIMOO HE 3HAKOMBI, JTUOO UMEIOT
MOBEPXHOCTHBIC 3HAHUS 00 ’TOM HHCTPYMEHTE.
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Kakumu purHaHcoBbIMU NpoaykTamu (ycnyramum) Bel nonb3yeTtecs (ymMeeTe nonb3oBaTbes)?

(BbIBEPUTE OAMNH UMM HECKOSBbKO BAPWAHTOB)
149&nbsp;oTBETOR

KpeauToBaHue, B TY. UNOTEKA,
KpeauTHas...

Mukpozaiimel, nombapabl

Pac4éTtHo-kaccoBoe
obcnyxuBanne (BKNags, ...

SJ'IEKTDOHHbIe nnarexun,
nepesoibl AeHeXHbIX ...

He ymeto

0 25 50 75 100 125

Puc. 3. Ompoc o ¢puraHCOBO# 1 OM3HEC-rpamMoTHOCTH. Bompoc 3

Mpw pacnopsaxeHun drHaHCOBLIMIW CPeaCcTBaMU, KAKOW YCTaHOBKOW Bbl PyKOBOOACTBYETECH?
149&nbsp;oTBeTOB

@ B Gonbluei cTeneHn npeanoyuTan
HakonneHwe (coxpaHeHue, cbepexeHue)

@ B 6Gonblueil cTenexn npeanoynTan
NPUyMHOXEHWe (MHBECTUPOBaHIE)

@ He uMero onpenenéHHbIX YCTaHOBOK

Puc. 4. Omnpoc o ¢punraHCOBOI M OM3HEC-rpaMoTHOCTH. Bompoc 4

OueHuTe, KakoB Baw ypoBeHb 3HaHM 06 MHBECTUPOBAHUA?
149&nbsp;oTBETOB

@ He 3HaKoM ¢ A@HHLIM UHCTPYMEHTOM

@ Vmero npeacraenexue
(ocBEAOMNEHHOCTDL)

) 3Hato, KaK Nnonb3oBaTbes (3HaHUe)
@ Vmeto onkIT NonNb3oBaHKA (HaBbIK)

Puc. 5. Omnpoc o ¢punancoBoit u 6u3Hec-rpamoTHOCTH. Bompoc 5

153



OpnHako, OOJIBIIMHCTBO CTYJICHTOB JKEJAIOT WJIM JKEJalW Korja TO OT-
KPBITh CBOE JIEJIO0, YTO TIOKA3bIBAET BBHICOKYIO 3aMHTEPECOBAHHOCTH B BOIPOCAX
0 OuzHece u puHaHcax (puc. 6).

Bbl 3apgymbiBanuvck korga-Hubyab 06 oTKpbITMM cBOEero buaHeca?
149&nbsp,oTBETOB

® a
@ Her

Puc. 6. Onpoc o ¢puraHCOBOH 1 OM3HEC-rpaMOTHOCTH. Bompoc 6

OCHOBHBIMHM MPUYUHAMHU BO3ZHHUKHOBEHHS TPYJIHOCTEH C OTKPHITHEM OM3-
Heca CTYJACHTHI Ha3BalIM cieayroliee (puc. 7):

YTo BaM MelLaeT HayaTb cBOE Aeno?

148&nbsp;oTBeTOB

OTcyTcTBUE 3HAHUA W ONbITa

Crpax noHecTu Heyaady

OTcyTCTBUE CTapTOBLIX
BIIOMEHWWA W 3HAHWUA ...

OTcyTcTBME akTyaneHeIX Maen

HeT xenaHna 3aHMMaTbLCH
BuaHecom

0 20 40 60 80 100

Puc. 7. Omnpoc o ¢punancoBO# 1 6u3Hec-rpamMoTHOCTH. Bompoc 7

Takum 00pa3oM, B 3HAUUTEIILHOM CTENEHU CTYJEHTHI HYXKJAIOTCS B MO-
JYy4YeHUHW 3HAHUW U ombiTa O Ou3Hece M (PUHAHCOBOW IPaMOTHOCTH B IIEJIOM,
BO3MOYKHOCTH TOJIYyYCHHS (PMHAHCHUPOBAHUS CBOMX OM3HEC-TIPOCKTOB, a TaK¥Ke
00CYXKJICHUsI aKTyaJIbHBIM WJEH JJI1 CBOEro Jeia, MOJyYeHUs OOpaTHOM CBS3U
Y COBETOB. DTO MOATBEPXKAAETCS CIASAYIONIMMH Pe3yJibTaTaMu orpoca (puc. 8, 9).
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B xozxe paboTbl Takke ObUT MPOBEACH aHAU3 YK€ CYIIECTBYIOIIUX IJI0-
IaJ0K Ha JaHHYK TeMaTuKy, UX (PyHKUMM M OCOOCHHOCTEH. AHalu3 phIHKA
BBEJICSI B Pa3JIMYHBIX HAIIPABICHUSIX BHYTpU yHUBepcuUTeTCkuil “COY”, cpenn
IPYTUX YHUBEPCUTETOB, TEXHUKYMOB, KOJule[Kel I. KpacHOspCK, a Takke pas-
JIMYHBIX YaCTHBIX OM3HEC-IIomaoK r. KpacHospcka.

Hy>gaeTtecb nu Bbl B MONYYEHMM OONONHUTENBbHBIX 3HaHWM 0 Bu3Hece, PUHAHCOBLIX
WHCTRYMEHTaxX 1 yNnydweHnn GrHaHCOBOW MPaMoTHOCTIN?

149&nbsp;oTBETOR

@ na. 370 celuac BaxHelwNi BonNpoc Ans
MEHS

@ Ckopee pa
@ Ckopee HeT
@ He vHTepecHo

Puc. 8. Onpoc o ¢punancoBoi u Ou3HEC-TpaMOoTHOCTH. Borpoc 8

Yo Bbl NpeanpuHMMaeTe (xoTenu 6bl NPeanpPUHATE) 418 NOBLILEHWS YPOBHS CBOen GUHAHCOBOM
1 6usHec rpaMoTHOCTM?

149&nbsp;oTBETOB

@ CawmocTtosTensHo M3y4alo AOCTYNHYIO
nHhopmaumto (MuTeprer, CMIA,
nanaHus)

@ O6yueHune Ha cneunanM3upoBaHHbBIX
Kypcax (y4ebHble 3aBefeHns, NeKTopbl N
np.)

@ Xorenocs Bbl NOBLICUTL YPOBEHB
¢PMHAHCOBOW rPEMOTHOCTH, HO He 3HalD,
Kak v roe

Puc. 9. Onpoc o ¢punancoBoit u 6u3Hec-rpamoTHOCTH. Bompoc 9

Buytpuy3oBckuii anann3 COY mokasai, 4To oJHaXAbl OblJIa OPraHU30-
BaHa IUIOMIAKA, T/I€ MPUTIIANIAINCH CIUKEPhI, KOTOPhIE PAacCKas3biBau O (hu-
HAHCOBOW IPaMOTHOCTH U 00CY>XaaJin OU3HEC-UJIeU, HO JJaHHAsI TUTOoIaiKa ObLiia
Pa30BBIM MPOEKTOM, JIMOO y>KE HE PETYISIPHO MPOBOJIUT MEPOIIPHUSTHUS.
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Cpenu apyrux yHuepcuTeToB KpacHosipka Ha JaHHBIH MOMEHT HE ObLIO
BBISIBJICHO TMOJOOHBIX IUIOMIA0K, KOTOPhIE MPOBOAST MEPONPUSITUS C IIENbIO
MOBBIIIIEHUS U OCBEJOMJICHHS YPOBHSI (DMHAHCOBOM I'PaMOTHOCTH CBOMX CTY-
JIEHTOB.

YactHbix Ou3HEC-KIYyOOB B TOpOJie OKa3ajoCh OBOJIBHO OOJbIIE, YEM
B By3aX. OTH IUIOIIAJKHA ONUCAHBI MOJPOOHO HIKE.

busnec-kny6 “Muumaps” — 3T0 KIyO, KOTOPBI OPraHU30BBIBAET MacTep-
KJIACCHI U 3aKPBIThIE BCTPEYH HA TEMY: MOBBIIICHUS (PMHAHCOBOW IPaMOTHOCTH,
Pa3IMYHBIX CTpAaTEruil BeJCHHS OM3HEcCa U MHBECTULIMOHHOTO mopTdens. [lene-
BOW ayJIUTOPHUM, KOTOPOU SIBIISIKOTCS CTapTaIlepbl, HAUMHAIOIIUE UHBECTOPHI, HO
noceniaTh MOTYT BCE keatoiue (rmoceuienue miatuoe) [1].

Kinyo “Annurarop” — cxoxuil kiyd ¢ “Mwuumapaom”, HO 3/€Ch €lle
MpeiaraloT pa3auyHble KypChl 0 JAHHONW TEMAaTHKE, TOXE MIaTHO [2].

“Like” — oTiiMuue 3TOM IUIOIIAJKK OT JPYTMX BBIIIEYKAa3aHHBIX B TOM,
4yTO 37ech OCHOBHOW crukep As3 [11aOyTauHOB, KOTOPBIM BEAET JICKIIHUU
2-3 JHEBHbIC HA TaKHE TEMbl, KaK Pa3BUTUE CBOETrO JEJ0, JUOO HAXOXKICHUU
HULI WM TECTUPOBaHUS rumnore3. J(aHHas Iomaaka IMpeajgaraéT CBOU KYypChl
B Pa3JIMYHBIX IIEHOBBIX KaTeropusx [3].

[TomMmuMO yacTHBIX OM3HEC-TUIONIAJ0K OBLI MPOBEJECH aHAU3 HEKOMMeEp-
YECKHUX, TOCYJAPCTBEHHBIX IUIOMIAI0K, ONTMCAHHBIX HUXKE.

“Kputbu” — 3T0 KpacCHOSIPCKUI perMOHAIBHBIA WHHOBAIIMOHHO-TEXHOJIO-
rudeckuii OmsHec-uHkyOarop. Ha Hamn B3risig, 3TO MECTO, Iie TOMOTAalT pas-
BHUBaTh UJCI0, CTApTaIbl, T. €. HAUMHAIOUX npeanpuaumareneii. Ho 3nech ma-
JI0 TOBOPUTCA HA TeMy (PMHAHCOBOW I'PaMOTHOCTH [4].

BriBogel: B COY u apyrux By3ax HE BBISBICHO IUIOLIAJOK, HA KOTOPBIX
BEJIYTCS PErYJIIPHbIC MEPONPUATUS HA TEMY MOBBIIIECHUS (PUHAHCOBOW IpamoT-
HOCTH XOTs Obl 0a30BOr0 YpPOBHS ISl CTYACHTOB, T.€. MOJIOJOIO MOKOJEHUs
CTpaHBbI.

Ilnanupyembie pe3y/ibTaThI

1. co3ganne KOMMYHUKAIMOHHOW TUIOMIAJKM OOMEHa OINBITOM MEXKIY
CTyJIeHTaMHM, TMPENnojaBaTeIsIMU, SKCIEpPTaMH, TPEHEpaMU M JEHCTBYIOIIUMU
peANPUHUMATEIISIMU;

2. popMupoBaHUE Y CTYJACHTOB KOMIICTCHIIMH, CIIOCOOCTBYIOIINX pa3pa-
O00TKEe U 3almyCcKy MpEeANPUHUMATEIBCKUX MPOEKTOB Ha OCHOBE COOCTBEHHOMU
KOMMEPYECKON HIied, MOOWIU3AIMHA PECYpPCOB I MX pean3allid, a TaKKe
pa3BUTHE HABBIKOB A3()PEKTUBHOTO KOMAH000pa30BaHU U JTUJEPCKUX KAUECTB;

3. co3IaHue U YKPEIUJICHUE CBSI3eM MEXKy CTYJEHTaMH Pa3HbIX TPYIIIL,
WHCTUTYTOB, a TAK)KE MPENoIaBaTeIsIMUA U MPEINPUHUMATEISIMU,

4. co3naHue CHUCTEMbl CaMOYIIpaBleHUsS B (POPMUPOBAHUH, MOJATOTOBKE
U caMOpeaIu3aliu CTyAeHYECKUX JTUJIEPOB.
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BU3YAJBHO-MBICJIMTEJIBHASI UT'PA
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Hayunslii pykoBoaurens — M.B. Tapacosa

BBenenue

B nporpammy II Mexnynaponnoit kondepenuuu «Honors College Con-
ference. Krasnoyarsk 2020» Obuia BKIItOUeHa MalieBTHYeCKas apT-urpa «Oo6pas
MBICIIH = 00pa3 MecTa», pazpadboranHas ctyneHtamu SibFU Honors College
Hacracweit 36opoBunikoit 1 Upunoit CemeHnoBoii. Mrpa BeicTymuiia 4acThl0 Ha-
YYHOI'O CTYJ€HUYEeCKOTo uccienoBanus «llenarornyeckuii moTeHIMaM UCKYCCTBA
B honors oOpa3zoBanumn», OTMEYEHHOTO TPAHTOM MEXIYHApPOJHOM accoUUalUU
NCHC (National Collegiate Honors Council) B 2020 roxy.

Cuenapuii urpsl «O06pa3 Mmpicjin = 00pa3 MecTa»

Kak mbiciip uamensier mup? C yero HaumHaercst o0pa3 kammyca U 3a4em
BEyLIUM By3aM MUpa NPOU3BEICHUS UCKyCcCTBa? B BU3yalbHO-MBICIUTEIBHON
urpe “OO0pa3 Mbpicnu = 00pa3 MecTa” BBl HAJIETE OTBETHI Ha 3TH BOIPOCHI
Y CMOXKETE CaMU CO3/1aTh MTPOEKT Oyay1ero!

B xomanpax ot 4 1o 14 denoBek Mbl npurnamaem Bac NpuHATH yyactue
B urpe! JUIg packpeITUsl BCEX BO3MOYKHOCTEH WUIPBI KEJIATEIBHO HAIMYHE JBYX
YCTPOMCTB.

I. Hayayio urpsl (Opranu3aunusi MTPOBOr0 COCTOSHUSA)

BBenenue (5 mun)

TekcT BBOJHOIO CJI0Ba

Ecth yTBepxkaeHuEe, 4TO MBICIL MaTEpHalbHA, KOrAa IMPOAYKT HAILIEro
CO3HAHMA CTAHOBMUTCS PEAJbHBIM. ECiIM pe3ysbTaT MBICIH peajeH, MOXKHO JIH
ero yBuAeTs? A kak Bel gymaere, BIMSET U TO, UTO MBI BUIUM Ha TO, YTO MBI
nymaemM? Mpbl nonpoOyeM OTBETHTh Ha 3TOT BONPOC B HAIIEd BU3YaJbHO-
MbIcIATENbHON urpe. (Haumnaercs nerenna)

°H. 36o0posuikas, 1. Ceménona, 2020.
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Jlerenaa urpsl

Ha noumy oonoco uz unenos Honors-coobwecmea npuwiio Ha noumy
nucomo. B bnuscatiwue neckonvko nem medcoyHapoonas accoyuayusi Honors
College 6yoem cozoasamw ceoti ynusepcumem. Mecmo 20e on 6ydem pacno-
JlodKcen euje obcyscoaemces, yice ceuyac udem aKmueHdas NPoeKmupo8ouHas
paboma Hao obycmpovcmeom kamnyca ynugepcumema. OOHU KOMAHObI NPOEK-
Mupyrom 30anusi kKamnyca, opyeue paszpabamsigarom oaazoycmpoticmeo. Co3z-
oamenu YHUBepcumema HA0emcs co30ams makol OU3atH Kamnyca yHueepcu-
mema, Komopblil 6b1 0eMOHCMPUPOBAL HOBbIU 00pazey CmyO0eHmos u 0OHO8pe-
MEHHO GIUANL HA Yydyawuxcs mam. Bam, xax unenam coobwecmea, nopyuena
Muccus 8 cocmase NPOEKMHOU 2PYnnbl NOYYaAcmeosams 8 CO30aHuu 00IUKA
Kamnyca ynugepcumemad...

Ilepexoo 1: om peuu x OeneHu Ha KOMAHObL

I1. Opranu3auust MTPOBOr0 B3aUMOACHCTBUSA

Yacte 1

Pazaenenue Ha rpynnsl

Benxymumii: PykoBoacTBa I1pyrux HHCTUTYTOB MUpPA MPEIJI0KUINA IIOMOIIb
B CO3JaHUM TMPOEKTa CKYJBOTYPHl W TPENOCTaBMIa OOpas3Ibl JBYX CBOHUX
CKyJnbITyp. Tenepb NPOEKTUPOBIIMKHU Pa3AEISIIOTCS HA JBE PaBHBIE KOMAH[IbI U
YXOJISIT B CECCHOHHBIC 3alibl. TaM Bac OyeT KJaTh MUCHEMO C MIEPBBIM 33 IaHHEM
OT mpeacraBuTeneit MexayHapoaHoro Honors coo6miectBa. Ilo pesynbpraTtam
00CYKJIEeHHS] YYACTHUKHU MOJEIATCS CBOMMU MBICIISIMU C IPYTrOi KOMaHOM.

Bexymmii: cpenu Bac €CTh NPEACTABUTENN MPECC-CIYKObI CTYJEHYECKOTO
coo0rmiecTBa, OHU COOMPAOT MHPOPMAIHMIO O TPOEKTE IS Ta3eThl U UMEIOT
IpaBo 3a7aBaTh BaM BOIPOCHI.

Cmyodenmbl Oensimcs HA pagHvle epynnel u yxooam 6 2 3ana. Bedywuu
00va6IAem 3a0aHue Kaxcoou epynne u Omnpaeisem 8 yam Npe3eHmayuro u
CCBLIKU.

Bo3MoskHbIe BOnmpochl MalieBTHUKOB (4acTh pabOTaeT Ha OmNpeleseHue
XYJI0’)KECTBEHHOM HJeH, pyras 4acThb Ha (opMUpOBaHUE CyMMbl o0Opasa CTy-
JIEHTa U YHUBEPCUTETA)

1. Kax BbI mpunm k 3toit uaee? (Korma hopMynupyroT CyxaeHus)

. Uto yka3bIBaeT B mpou3BeaeHuu Ha 31o? (MHTepnperaius)
. UTO CKyIBITYpHI TOBOPSIT 00 3TOM YHUBEPCUTETE?

. XOTAT JI1 OHU HA YTO-TO HACTPOUTH yHaIIUXCsi?

. MoryT 511 BbI3BIBaTh ONPEACICHHBIC UyBCTBA?

. EcTb 111 CrOKET B 3TOM CKyIbNTYypE?

. Kakyro ucropuro pacckaspIBaroT 3TH BpaTa?

. O yeM MOXeT JymMaTh 3TOT NEPCOHAK?

01N DN kW
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9. CBsi3aHO M TeJlo nepcoHaxa ¢ ero mMpiciasiMu? [louemy mbicauTens Qu-
3UYECKHU Pa3BUT?

10. [ToueMy DpOOYKTBI MBICIM NEPCOHAXKa HAXOIATCS HA €ro TOJIOBE
U B roJIoBe?

11. Kak MOXeT CTyZIeHT OBITh CBS3aH C MEPCOHAXKEM CKYJIBITYPbI?

12. Yto (xoro) tpancdopmupyer 3ta ckyiabnrypa? Ilouemy Tak MHOTO
Pa3HBIX KYJbTYPHBIX OTCHUIOK?

13. Ha uto noxoxe mnpousBeacHus?

14. MOXHO JIM CMOTPETH 3TO MPOU3BEACHUE C OJIHOTO paKypca?

15. EcTb 1 HaMeK, YTO MEPCOHAK JBHKETCS ?

Ilepexoo 2: npeonooicenue ob6cyoums mo, umo HAOYMAIU KAHCOAsL U3 KO-
MAHO:

II1. Opranusanus UrpoBOro JAeiicTBUs

3aganusa

Texcr 3aganus 1. Insa o6enx komana (10 Mmun)

[TocmoTpuTe TpUMep YHUBEPCHUTETCKON CKYIBNTYPHI U BBIACIHTE €€
OCHOBHYIO MBICJIb: IOAYMAlTe, YTO 3TO MPOU3BeAeHHE MOKET FTOBOPUTH CTY-
JeHTAM U paccKka3biBaTh 0 cTyaeHTax. Kakumu Obl cioBamu, cOOOIIEHUSAMHU
3TO MOKHO OBUIO BBIpa3uTh? BHyTpu BbI HalijleTe CCHIJIKUA Ha CIPABOYHBIC CEP-
BHCHI, BBl MOXXETE€ CMOTpPETh MMaHOpaMmy Kammyca, (OTO CO BCEX PaKypCOB
B npe3eHTauuu u 3D mMojens.

Cmyoenmol cmompsam mMamepuaivl, NbIMAOMC NOHAMb NOCIAHUE NPO-
U38e0eHUll, cmaparomces Haumu 6 Hux oopasz cmyoenmos. OHU conocmasisom
Mecmo (yHusepcumem) u 0o6pa3z (crodcem, uoeio) ckyionmypwol. Cmyoenmuol Gu-
0sim, umo uodesi NPou3sedeHUss — co30anue, pa3sumue MblCiu 4e108eKd U ee 60-
niowerue

Bo3zmoorcuvie accoyuayuu, eusyanvrusle NOHAMUA, CHOPMYIUPOBAHHbLE

cmyoeHmamu
Pooen O. “Bpama ada’/” Mviciumens” Hamoaxos J[. “Tpanchopmayus’”

O60ymvieanue Cozoamens
Pazmviuinenue T'onosa
Monuanue Mpuviwinenue
Oounouecmso Mbuicaumens
Yeounenue Yacmov npupoovl
Hanpsorcenue PyxomeopHhuwiii
Bsenso 6 cebs Kamennuwiii
Peus Heobpabomannulii
Mbicrw Kamenw, 2nviba
Heuoicenue mvicau Obpas3zyvl Ky1bmypovl
Dusuueckoe 08UNCEHUE MbLCIU Heuoicenue
Pecghnexcus Yempemnenue
Teopuecmeo IIpeobpazosanue
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Coorcanenue Usmenenue
Omuyoicoenue H3menenue mvicau
Cnokoticmeue yma Xo0 mbicu
becnokouicmeo mena Ilpownoe u nacmoswee
Ckonnenue cumvl Onvim
Iloovem Cubupyo
Ilpucomosnenue IIpupooa
Llamanusm
Yepen
Obvexm
Teopuecmeo

3ananue 1.2. CoBemanue (5 MuH)

llepexoo 4: ecmynumenvHoe cl080 neped nepevim 00CYHCOeHUeM U YMo
OHU 6YOym Oenamv:

Benymuii: Mrak, Bbl NO3HAKOMWIMCH C JBYMS pPa3HbIMH YHUBEPCH-
TETCKUMU TMPOU3BEICHUSIMHI HCKYCCTBA, HY)KHO MOAyMaTh, KAK MOYXHO HCIOJIb-
30BaTh OIBIT TUX YHUBEPCHUTETOB B CO3/IaHWU BaIlleil COOCTBEHHOU HIeH Tpo-
u3BeneHus: Ans Honors yHuBepcuteTa. Temepb KOMaHIbl MPOSKTHPOBIIUKOB
IPUTJANIatoTCs B OOIIMI 3aJ1 HA COBEIllaHUEe, YTOOBI MOJEIUTHLCS CBOUMU HJIEs-
MH C IPyTrol KOMaHIOM.

Cmyoenmul 6o36pawaromes 6 ooOwull uam u 0OMeHUBAIOMCs MbICAMU,
npuxoosm K OOHOU meme 8udam 2 pasHblX cnocoba Mooeiuposanus obpasa
VHU8epcumema, GIUSAHUAL HA CMYOeHmMO8 (OpUSUHAIbHOE Npou3geoeHue U Ko-
nus-penpezenmanm). = llpoussedenus 2060psam 0OHO U Mo xHce.

2 4acThb UTPbI

Ilepexo0 5: xoney nepsozo cogewanus u 0ejieHue no 2pynnam Ha Xy00xic-
HUKO8 U KOMUCCUIO

Beayumuii: Mrak, y Bac moixy4msioch HaWTu oOIIME TEMBbI U 00pa3bl B
3TUX CKyJbITypax. O0e OHM TOBOPSAT O CUJIE MBICIH YE€JIOBEKa, CIOCOOHOCTH
npeo0pa3uTh PeaibHOCTh BOKPYT ce0sl U 00a OHU TPAHCIUPYIOT 3TY U0 CTY-
JICHTaM, YTO OHHM CIIOCOOHBI W3MEHHTb MHUpP, MX HJAEH MOXXHO BOIUIOTHTH B
#u3Hb. CKyJNbNTYpa KaKk U apXUTEKTypa TOXKE MOJIETb ONPEACICHHON KapTHUHBI
Mupa, o0pa3 TOTO WJIM MHOTO YelloBeka. A kakuM Obl Mor ObITh 00pa3 Honors
yHuBepcuteTa? Teneps MbI MpesiaraeM BaMm MPUAYMaTh 3TOT 06pa3. st aToro
Teneps komanaa 1, paboraromas ¢ “Bpatamu aga” MOAKIIOYUTCS B 3a] KOMaH-
IIbI 2, 1 HA00OPOT.

CmyOoeHmbl MEHAIOMCL MeCMAMU U NePEeKIIUaomces 8 Opy2ol 34l

3ananme 2. (10 mun)

Benymmii: (Komanne 1) Teneps Bbl — KOMaHAA XY/AO0KHUKOB-IIPOEKTU-
poBIIMKOB. Bama 3amaya CHOpoOEKTUPOBATH (HAPUCOBATH) IMPEANOIATAEMYIO
CKYJBNOTYpY AJIsl yHUBepcuTeTa. Kak Obl BBl MOKa3aIn CTY/IEHTOB U YHUBEPCUTET
oynymero? Kakoe cooOmienue Bol Ob1 nepenanu yqamumes? (CooOlieHne B 4ar)
[Ipennaraem BaM pucoBaTh BMecTe B Draw.chat, nepeliisi mo ccbuike.
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3aganue 2.1. (mapasieabHo ¢ 3aganueM 2. 10 MuH)

Beaymmii: (Komanne 2) Teneps Bbl B pOJM COTPYAHUKOB YHUBEPCH-
TETCKOM Komuccuu. KomaHlia XyIOKHUKOB celdac TPYAUTCS HAJA CO3IaHUEM
ACKH3a YHUBEPCUTETCKON CKYJIbNTYpbl. A BaM MpeaCcTOMT NPUHATH pEUICHUE
10 MPUHATHIO cKu3a npoekrta. Kak O6b1 Bbl oneHmwn npoekt? Kakue 6b1 Tpebo-
BaHus Bbl Obl cocTaBWIM 1Jisi IPOEKTa YHUBEPCUTETCKOW CKyIbnTyphi? Co-
CTaBbTE CIIUCOK M3 3—5 KpUTEPHUEB, IO KOTOPHIM BbI ObI OLIEHUITN ICKU3.

Komannma 1 dopmynupyer mnoaxojsiiee BHU3yallbHOE TMOHSATHE, HUICT
B Draw Chat u crapaercss B KOMaH/ie HApUCOBATh Mpou3BeieHne. Bee yyacTHUKA
BUJISAT MPOLIECC U YYACTBYIOT.

Komanga 2 crapaercs co3maTh MOAXOIAIINAE KPUTEPHUM U1 OLICHKHM Kak
(dbopManbHbIE, TaK U HICHHBIC.

[IpenmnonoxxutenbHble KPUTEPUU

e SICHOCTh, UNTAEMOCTh N300paKEHUS

e CooTBeTcTBUE KOHIIENIMU honors 00pa3oBaHus

e PenpesenTanus obpasa crygeHTa honors uHCTUTYTa

e CooTHOIIEHNE C MECTOM (YHUBEPCHUTET) U €ro KOHIICTIIHEH

e UeTKOCTh U YUTAEMOCTh UJIEU

® 11JIeU MBICIIUTENIbHON ITPeo0pa3oBaTEIbHON IEATETbHOCTH

e BU3yaJIM3allMs TBOPUECTBA KAK PE3YJIbTaTa MbIIUICHUS

Yactp 3

3ananme 3. BcTpeua ¢ kKoMuccuei, 3amuTa (S MUHYT)

Benymuii: Hacrano BpeMs coBemanus ¢ komuccuein. O06e KoMaHabl MpH-
TJIAMAI0TCS B 00N 3a1. YBakaemble XyI0KHUKH, TIPEJICTABBTE CBOIO PaboOTy
Komuccuu. O0bsicCHUTE OCHOBHYIO MbICIb Bamiero npousseaeHust. Komuccust —
nonpoOyiTe olleHUTh npousBeaeHue. Ha BeicTymienne ga€rcst S MUHYT.

XyooorcHuku ecmpeuaromes 8 oowem yame ¢ Komuccuel u 0eMOHCMpu-
DpYIom Ha 3Kpame c80u NPOeKm, KpamKko paccKazvléarom, Ymo npeocmasieHo Ha
U3006padiceHuy U omeeyarom Ha 8onpocsl kKomuccuu. Komuccus paccrxaszvieaem
Kpumepuu oyeHKu u oocyxrcoaem pabomy u NpuHuUMaem ceoe peuieHue ymeep-
oumuw\nHe ymeepoumeo.

Ilepexoo 5: Om obcyacoenus Kk peghnexkcuu:

IV. Bbixoa u3 urpsl

Peduexkcus, npecc-koHpepenuus (cnaua uwam Beayumi:) Iloznpas-
JsieM, Ball NpoekT npuHAT! CTyJeHYecKOoe U TOPOJICKOE COOOIIECTBO XOUET Y3-
HaTh, YTO MOJYYWJIOCH y MIPOEKTHOM IPYIIIbl, KOMUCCHH U XYyIOKHUKOB. C000-
IIECTBO CTYACHTOB OPraHMU30BAJIO Mpecc-KOH(EPEHIINI0, Ha KOTOPOW BbI CMO-
JKETE BBICKA3aTbCA U IOACIUTHCA CBOMM OIIBITOM, & CTYAEHTHI, KYPHAJIUCTHI U
BCE JKEJIAIOIIUE CMOTYT 3a7aTh BaM BOIIPOCHI.

B uam npuxooam spumenu, mavieemuxu u 6ce ocmanvtwle. /[o 5 6onpocos
3a0arom maveemuxu, 5—10 onpocos sedyuue u 3pument.
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3.1. Peguexkcus (npecc-koHpepenuus) (7-8 munyrt) (uroro ~ 43 mMu-
HYTbI)

(KypHanucTbl-MalileBTHKH, IPeNogaBaTe/iu, Beaylue, 3puTesn)

B: kakue y Bac BreuariaeHus ot pabotsi? Uro uyBcTBYETE?

B: pacckaxure, Kak poJBUraiach Baua pabora B KOMaHax?

B: yTO OBLIO COXKHO, 4TO JIerko? BblIK 1M NOHATHBI 3a1aHusA?

B: momMor s mpocMOTp NPOM3BEACHUM I CO3JaHUsI CBOEro IMpoekTa?
Crano 11 NoHsTHEE BTOPOE 3aaHue?

B: cnoxuiiocs My Bac HEKOTOpoe oOlee BriedariieHne o0 yHUBEp-
CUTETaX, MPOU3BEICHUS KOTOPBIX Bbl CMOTPEJIN?

B: npuroaunuce v BaM JIONOJIHUTENbHBIE MAaTepuaibl, KapTouku? MHTe-
pecHo nu 66110 paboTtatsk ¢ 3D MomensaMu U KapTamu?

B: kak BbI IPUIILIM K KOHEYHOU njaee?

B. yuyactHukaM 00erX KOMaH]I: Kak Bbl MPUHUMaIH perieHuss? bbul au
JUIep WM Bbl IPUHUMAJM oluiee pemeHue?

B. Xy10:KHMKaM: Kak MpoJBUTajack padoTa Mo co3gaHuio sckuza? Bee
JIU TIOJIYyYMIIOCh, KAKUE ObUIN TPYAHOCTHU?

B. xomuccunun: Kakoe Bame Bnedarsienue ot sckusa? Kak Bbl pa3padarbl-
BaJIM KPUTEPUM OLIEHKU? BplIa 11 BO3MOKHOCTb OTKJIOHUTB 3CKU3?

B: Obu 1M TEXHUYECKHUE CIOKHOCTH, CIIPABIISIACH JU TeXHUKa? Kak BbI
OpraHM30BbIBAJIN pabOTy B 3aJ1ax, IOKa3bIBaJ JIU KTO-HUOY1b SKpaH?

BeiBoabI:

Benymuii: Ilo3gpasasiem! Bbl npuHsiivu yyacthe B CO3JaHUU KOHLETI-
UM apT-o0bexTa s Oyaymero Honors yauBepcuteTa, U B (yHAaMEHT OyzeT
IOJIOKEH Ball MpoeKT! Bpl Haydyniauce BU3yalM3UpOBaThb CBOU HJIEH, YHUTATh
UJEeu JPYyTUX, TPEHUPOBAJIUCh B BEICHHUM JMAJIOra, pa3BUBAIM KPUTHYECKOE
U BU3yasibHOE MbllieHue. Crnacu0o 3a yyactue B urpe!
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